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I. Message from the
Superintendent/President

A college on the move

Gavilan College has been serving the
higher education needs of San Benito
County residents since 1919, and South
County residents since 1964. We have
grown to be a 2,700 square-mile district
with five locations and comprehensive
instructional programs in numerous
disciplines.

Throughout that history, we have
periodically reflected on our practices
and educational programs to ensure they
remain relevant and continue to meet the
academic and workforce needs of our
community. With a new Superintendent /
President on board, and a rapidly
changing external environment, it is
once again time to assess our operations
and facilities in light of community
goals. This Education Master Plan is a
comprehensive review to determine how
our curriculum, campus, and
infrastructure will meet the current and
future needs of our students. This
document represents the findings of a
thorough analysis of our strengths and
opportunities for the future.

Gavilan College faculty and staff have
done tremendous work to open our new
Coyote Valley and San Martin locations,
develop 22 Associate Degrees for
Transfer, and to provide innovative
Student Services for student success.
Our Career Technical Education division
and Community Education department
have worked together to bring on career
training programs such as Water
Resource Management, Unmanned
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Aircraft Systems, and Hospitality
Management.

This Educational Master Plan highlights
some opportunities going forward —
working with our community to build a
“college-going mindset,” exploring a
College Promise program, developing
Guided Pathways, and assessing the
potential to serve international students.
In the areas of career training, there is
potential to expand a business focus with
customer service and business
information worker training, and to
support local manufacturers with
advanced manufacturing and welding
programs.

The completion of the Education Master
Plan is just the start, however. It serves
as a blueprint and will inform the
district’s Strategic Plan, the Facilities
Master Plan, and all of the action plans
that will lead to enhanced student
success. With the strong leadership of
our Board of Trustees and the on-going
support of our diverse communities, the
future of Gavilan is exciting and truly
portrays a college that is on the move!

Thank you for being a part of our
journey.

1A W
Kathleen A. Rose, Ed.D.
Superintendent/President



Il. Introduction

During the academic year 2016-2017 the Cambridge West Partnership, LLC (CWP) was
invited to assist the College in developing a new Educational Master Plan (EMP). The
purpose of the EMP is to explore the ways in which the College’s curriculum options
might be optimized to match labor market needs, increase transfer opportunities, and
align with community educational needs/interests. A second purpose of the EMP is to
provide a projection of future attendance that can be used in the Facilities Master Plan to
determine the amount and type of space that will be needed to accommodate the future
academic program of instruction and support services. The Facilities Master Plan will
cast the projected space need into a sequenced building and facility program that
addresses the primary elements of site development and facilities planning through the
year 2030.

Deliverables of the Plan
This Plan will deliver the following:
e Describe environmental factors that impact the future of the College.
e Provide a description and projection of economy and demographics of individuals
living in the District service area.
e |dentify occupations with projected openings into the future.
e Describe faculty visions for future curriculum and student services visions for
anticipated future services.
e Identify general opportunities for instructional program development.
e Evaluate the mix of programs vs. labor market and transfer opportunities.
e Provide a projection of future weekly student contact hours by discipline.

Framework for the Plan

The planning process principally relied on: (1) an analysis of the external and internal
environment of the College including the demographic profile/characteristics; (2) the
current and historical performance of the College relative to the areas of academic and
support services; (3) the wisdom of those professional educators and administrators who
are responsible for delivering the program of instruction and support services; and, (4)
input from the CWP consulting team.

Underpinnings
The process for generating the EMP relied heavily on the analysis of the existing program

of instruction, the dynamics of the service area, and the vision of future directions
articulated by faculty, staff and administrators. It offers a discipline-specific set of
recommendations and a broader assessment of the instructional mix of programs.

The 2015 fall semester was used as a "snapshot” in time from which a planning baseline

was constructed. Although the College has experienced a downturn in enrollments from
the high point of fall 2009, the 2015 fall term was selected as the benchmark because it
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was the last complete term of data available to reflect the scope and breadth of the
program of instruction and support services.

Analysis was also conducted relative to the demographic and income capacity of the
"effective service area” of the College. This was defined as a geographic area with a
sufficient and appropriate population base from which students of the future could be
drawn. Additionally, a detailed look at the College was provided via an analysis of its
external and internal conditions, its past characteristics and trends over a five-year period
of fall terms from 2011 to 2015, its current productivity and efficiency, and its future
needs for space.

At the present time the College offers a comprehensive curriculum at the approximately
170-acre main campus in Gilroy and an array of offerings at smaller Centers located in
the City of Hollister and Morgan Hill. A regional public safety training center program of
instruction and a limited number of other college courses are scheduled to open in spring
2017. The District has purchased land in Hollister to eventually build a permanent center
there.

Forecasting the future program of instruction was based on determining weekly student
contact hours (WSCH) in fall 2015, while the future space needs were largely predicted
after defining a future program of instruction.

Activities
The development of the Plan included the following activities:
e Referencing and use of the College data files for student basic demographics and
enrollment information.
e A review of the history and evolution of the College.
e An environmental assessment (environmental scan) to consider the present and
anticipated impacts both within and outside the College's service area.
e The development of a "vision for the future of instructional programs and delivery
of student services" derived from qualitative analyses.
e The development of growth and enrollment estimates extending to the year 2030.
e A rreview to assure that access and overall success of underprepared and
underrepresented groups within the community were considered in the planning
process.

The EMP is presented with the intent that it will serve as an educational programming

blueprint for the College over the next six to ten years and support a facilities blueprint
out to the year 2030.
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lll. Overview and College History

Gavilan College was originally established in 1919 as San Benito County Junior College.
Instruction was offered at Hollister High School. It operated under this title until 1963,
when a new community college district was drawn that included both San Benito and
southern Santa Clara Counties. Three high school districts- San Benito, Gilroy Unified,
and Morgan Hill Unified districts pushed to have the college district boundaries
redefined.

Successful passage of a local bond in 1966 provided the needed funds to construct the
present, more centrally located campus at Santa Teresa Boulevard in Gilroy. College
classes were offered in a temporary location at the Hollister Airport while the first
facilities on the 170-acre parcel were being constructed. The Gilroy campus added
buildings over time through state funding, with the final new building constructed in
2003.

In 1997 and 1998, satellite sites were established in Hollister and Morgan Hill to augment
the offerings at the main campus location in Gilroy. With the 2004 passage of the
Measure E facilities bond, Gavilan College had funds to upgrade the existing campus and
secure permanent locations in Coyote Valley and San Benito County. These land
purchases were completed in 2008. Measure E Bond funds also were used to make
improvements in institutional and classroom technology, expanded online services, and
improvements in safety, accessibility, and lighting.

The Gavilan Joint Community College District is comprised of 2,700 square miles
encompassing southern Santa Clara County and the communities of Coyote, Morgan Hill,
San Martin, and Gilroy. The District includes all of San Benito County and the
communities of Hollister, San Juan Bautista, Tres Pinos/Pacines.
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IV. Mission, Philosophy, Purpose, Principles of Community and
Visional Educational Values and Goals

Mission?

Gavilan College cultivates learning and personal growth in students of all backgrounds
and abilities through innovative practices in both traditional and emerging learning
environments; transfer pathways, career and technical education, developmental
education, and support services prepare students for success in a dynamic and
multicultural world.

Principles of Community

As members of the Gavilan College community, we value the worth and dignity of every
person, the pursuit of truth, devotion to excellence, acquisition of knowledge, and the
nurture of democratic citizenship. We strive to maintain these ideals in an environment of
inclusiveness and mutual respect.

The Principles of Community provide the foundation which creates this environment.
The expectation is that we maintain the highest ethical standards in order to establish an
atmosphere of civility, honesty, cooperation, professionalism and fairness.

Gavilan College aspires to be:
e Diverse
We embrace and celebrate diversity in all its forms (the heritage, achievements,
uniqueness, and contributions of all our members) and seek to uphold an
inclusive, open and enlightened community.

e Purposeful
We are a community that maintains a shared commitment to service to society
and advancement of knowledge through innovative teaching and learning.

e Open
We believe free exchange of ideas requires mutual respect, trust and consideration
for our differences.

e Just
We are committed to respect for individual dignity and equitable access to
resources, recognition and security.

These Principles of Community, reflected in Board Policy 2715, guide the institution's
actions. They provide guidelines to follow and are to be considered a living document.
Adherence to the Principles of Community is the professional responsibility of all staff.
Behavior that is in conflict with the principles will be subject to administrative review.

1 The mission is evaluated and revised on a regular basis.

Cambridge West Partnership, LLC



Ultimately, Gavilan College is dedicated to fulfilling its mission with compassion, caring
and understanding, while respecting all individuals.

Philosophy

Gavilan College is committed to educational excellence. The college aspires to be an
exemplary, student-centered community college through leadership, planning, and a
commitment to ongoing improvement. Its services and programs are designed to instill
the values of critical thinking, life-long learning, cultural understanding, and community
service. Gavilan's quality of service to students is closely bound to the quality of the
college staff.

Gavilan College strives to accomplish its mission with creativity and innovation and with
a proactive, accessible and sensitive presence in the diverse communities it serves. The
college is dedicated to fulfill its mission with compassion, caring and understanding and
holds, in high regard, the respect and worth of all individuals.

Purpose

Gavilan College offers a wide range of services, including programs of community
education, study in the liberal arts and sciences, and study in the pre-professional,
business, vocational, and technical fields. To support student success, we offer services
that strengthen and augment the learning environment. Courses and programs of study
are offered days, evenings, weekends, and online. All offerings are designed to assist
students in meeting their educational and life goals.

Visionary Educational Values and Goals
Values
e Animaginative and nurturing community of learners, fostered through rigorous
scholarship, creativity, and personal and professional development.
e A college environment and social climate characterized by inclusiveness and
mutual respect for all of our students, staff, and community.
e Excellence in and promotion of comprehensive programs, services, and activities.
e Partnerships that support the educational, economic and social development of the
college and the communities we serve.

Goals

e To be known for educational excellence
To demonstrate involved and responsive community leadership
To increase our accessibility
To encourage innovative instruction
To lead in the application of appropriate educational technology
To promote a harmonious learning and working environment
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V. Environmental Scan- External to the College

The College in Context to its Environment

The official Gavilan Community College District boundaries cover some 2,700 square
miles of land located in the southern portion of Santa Clara County and all of San Benito
County. The main campus of the College is in the City of Gilroy, along the US 101,
approximately 86 miles from downtown San Francisco and 37 miles from downtown San
Jose. The western border of the official Gavilan College District area is the Santa Cruz
and Monterey County lines. The Merced and Fresno County lines in the east are the ends
of the District area and Monterey and Fresno County lines define the southern border.
The three principal cities of the official District service area where most population
resides are Gilroy, Morgan Hill, and Hollister. Distances from the campus location to
neighboring community colleges are found in Appendix A.

Economy and Employment

The California economy is expected to continue its expansion and growth. In 2014 and
2015 State revenue has been greater than projected. However, the actual revenues for
2016 are slightly behind projections. Nevertheless, for K-14 public education, the adverse
economic circumstances of the Great Recession seem to have concluded.

Although the State economy appears to be on the mend and unemployment levels
continue to diminish, a recent report from the Public Policy Institute of California (PPIC)
observed that if recent trends in higher education and the economy were to continue, by
2030 the State is likely to face a shortage of workers who need some college education up
to and including a bachelor’s degree. Their projections, and those of the Centers of
Excellence, are that the shortfall of workers with a Bachelor’s degree may be as high as
1.1 million to replace workers who will retire. 2 The expected growth of the state
economy is projected to create 1 million new middle-skill jobs and 1.4 million
replacement jobs for these occupations by 2025.% Together, these needs are even larger
than the projected one-million-worker shortage of college graduates with a bachelor’s
degree. The analysis affirms that training beyond high school has become increasingly
valuable in the labor market.

The State of California and the Bay Area experienced the extremely severe recession
starting in December 2007. In the years since the start of the Great Recession job growth
in California has grown 5.4%, well ahead of the nation at 3.7%. Some parts of the state
economy have not fully rebounded to the pre-recessionary levels, but the gross domestic
product (GDP) is growing and the Silicon Valley regional economy is leading the state
recovery with a job growth of 14.7% between 2007 and 2016.* The unemployment rate

2 Johnson, Hans, et. al., “Addressing California’s Skills Gap,” Public Policy Institute of California, April
2016. “California’s Future-Higher Education.” February 2015.

3 Centers of Excellence. Focus on 2025: A 10-year Middle-Skill Occupational Outlook for California.
Retrieved 4/17/16 from http://doingwhatmatters.cccco.edu

4 Allegretto, Sylvia. California’s Labor market: Eight Years Post-Great-Recession. Center on Wage and
Employment Dynamics, University of California, Berkeley. May 2016
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has dropped substantially and wage rates are increasing, particularly in Santa Clara
County. Unfortunately, the housing prices in the area are some of the highest in the
nation and the Bay Area Peninsula is short some 60,000 additional housing units to keep
pace with population growth. This housing shortfall and regional transportation
challenges are severely limiting economic growth.® In the November 8, 2016 election
residents in Santa Clara County overwhelmingly approved Measure A to provide funding
for low income housing assistance and other local housing initiatives and also approved
Measure B to fund improvements for Caltrain, BART, selected roadways and the regional
bicycle infrastructure.®

The Bay Area economy is now rooted in a diverse, competitive set of industries.
Technology is transforming industries such as finance, accommodations, and
transportation. If the Bay Area were a country, it would be the 21% largest or equivalent
to a mid-sized European nation. Twenty-eight of the global Fortune 500 and 29 of the US
Fortune 500 companies are headquartered in the Bay Area and none have left the area
since 2011. Beyond technology the Bay Area economy has a robust tourism sector.’

The Central Coast Regional (San Benito to Ventura counties) economy is largely driven
by tourism, food manufacturing, and agriculture. The region experienced economic
downturn before the state slid into the Great Recession. Within the Monterey Bay area
employment opportunities were significantly curtailed when the housing market crash
began in 2007-08.8

San Benito County has not fared as well as the Silicon Valley with respect to rebounding
from the Great Recession. The unemployment rate has been higher than the statewide and
national averages. Although foreclosures were common between 2007 and 2012, they
have since declined. The housing market appears to have rebounded, particularly around
Hollister. The largest industry in the County is agriculture. It has contributed slow, but
steady growth in employment opportunities. While tourism has been a major factor in the
economy, the transportation demands on the infrastructure are projected to outstrip
capacity. With housing costs at an all time high in the Bay Area, San Benito County has
witnessed a sharp increase in urbanization with the largest number of farmland acres lost
among the Bay Area counties (Santa Cruz, San Benito, and Monterey). During the Great
Recession San Benito County experiences significant housing foreclosures. Since the
high point of 2008, foreclosures have tapered off and the median price of homes has
become within the grasp of middle-class families.®

5 Levy, Stephen. The Peninsula Economy. Institute for Regional Studies, Joint Venture Silicon Valley.
November 2016.

6 Santa Clara County Registrar of VVoters. Election Results. Retrieved November 11, 2016 from
http://results.enr.clarityelections.com/CA/Santa_Clara/64404/183053/Web01/en/summary.html

" Bay Area Council Economic Institute. Promise and Perils of an Accelerated Economy: Bay Area
Economic Profile, Ninth in a Series. May 2016.

8 Association of Monterey Bay Area Governments. State of the Region. 2012

% Association of Monterey Bay Area Governments, Regional Analysis and Planning Services. State of the
Region. 2012
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Historic counts, 1990 to 2015, of industry employment and labor force by annual average
for both Santa Clara and San Benito counties are found in Appendix B of this Plan.

The future is looking a little brighter for San Benito and Santa Clara Counties. Between
2012 and 2022 the California Employment Development Department (EDD) projects an
annual average 1.4% increase in jobs. The greatest growth is concentrated in three
industrial sectors: (1) professional and business services (25%), particularly in computer
system design and related services; (2) educational services (private), health care, and
social assistance (25%), with the ambulatory health care services contributing almost
9,000 jobs; (2); (3) information (33%). The following charts document the projections in
the two large regional areas and between the two counties for employment opportunities
by industry category and illustrate the differences.

Chart 1: San Francisco Bay vs. Coastal Region Projected Job Growth by Industry, 2012-
2022
SF Bay Area Sub-Market Coastal Sub Market

& Information & Communication
Technologies

5,536

“ Hospitality & Tourism
3,021

- Health Care Services

1,174 “ Retall

“ Education & Training

“ Agriculture, Food, & Beverage
Processing

Source: California Employment Development Department, Labor Market Information; analysis by
Cambridge West Partnership, LLC
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Chart 2: San Benito-Santa Clara County Projected Job Growth by Industry, 2012-2022

Construction

Government

Wholesale & Retail Trade

Financial Activities

Farm

I I 1 1 1

Manufacturing

Industry

Leisure & Hospitality

Transportation & Utilities

Education & Health Services

Business & Professional Services

Information

-20.0% -10.0% 0.0% 10.0% 20.0% 30.0%  40.0% 50.0% 60.0% 70.0% 80.0% 90.0%

M San Benito ™ Santa Clara

Source: California Employment Development Department, Labor Market Information; analysis by
Cambridge West Partnership, LLC

Translating the percentages of growth into actual numbers of jobs within each county
illustrates the dramatic difference in the size of future employment opportunities in Santa
Clara vs. San Benito counties. The greatest percentage annual projected growth among
the eleven industry groups has been marked in bold.

Table 1: Projections of Job Growth by Industry and County 2012-2022

Santa Clara San Benito
Employment Annual Employment Annual
North American Industry Classification Change 2012- % Change 2012- %

System (NAICS) Category 2022 Change 2022 Change
Business & Professional Services 90,700 5.1% 230 2.4%
Construction -2,200 -0.6% 540 7.5%
Education & Health Services 38,800 2.9% 380 3.7%
Farm 410 1.2% 190 1.2%
Financial Activities 3,200 1.0% 100 3.3%
Government 3,300 0.4% 300 1.1%
Information 43,300 8.0% 50 5.0%
Leisure & Hospitality 16,300 2.0% 250 2.1%
Manufacturing 21,100 1.4% 150 0.6%
Transportation & Utilities 3,300 2.6% 220 7.6%
Wholesale & Retail Trade 11,000 0.9% 530 2.0%
Total 229,210 2.6% 2,940 2.1%

Source: California Employment Development Department, Labor Market Information; analysis by
Cambridge West Partnership, LLC

The workforce, by industry, in the College effective service area (ESA) is described in
the following two tables. The tables account for 967,335 adults in the workforce who are
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age 16 or older. Employment in the services industry dominates the economy in all of the
census places within the area. The proportion of employment in manufacturing and retail
trade industries are similar and represent the second and third important sectors.

Table 2: Employment by NAICS, 2016

2016 Adults 16 Years or Older Employed in These Industries

North American Industry Effective
Classification System (NAICS) Service  Morgan San w/o ESA
Category Area Hill Gilroy Hollister Martin Average
Agriculture/Mining 0.7% 1.8%| 6.1% 7.1% 4.9% 5.0%
Construction 5.0% 7.2%| 9.0% 8.7%| 12.8% 9.4%
Manufacturing 18.7%| 15.8% | 11.6% 11.2%| 18.9% 14.4%
Wholesale Trade 2.2% 3.3% | 3.1% 4.7% 2.1% 3.3%
Retail Trade 9.2% 9.9% | 12.4% 12.1% 8.5% 10.7%
Transportation/Utilities 2.7% 3.3%| 3.1% 4.6% 2.6% 3.4%
Information 3.9% 25% | 1.3% 1.0% 1.0% 1.5%
Finance/Insurance/Real Estate 4.7% 58% | 4.0% 4.1% 5.1% 4.8%
Services 50.8% | 47.4%| 45.7% 41.4% | 42.4% 44.2%
Public Administration 2.2% 3.0%| 3.5% 5.0% 1.7% 3.3%
count of adults 967,335 21,719 26,506 18,195 3,449

Source: Environmental Systems Research Institute, Market Profile, 2016; analysis by Cambridge West

Partnership, LLC

Employment in white-collar occupations dominates the economy in the effective service
area and in the three census places (Morgan Hill, Gilroy, and Hollister. Blue-collar
occupations provide the second largest group of jobs in Hollister and Gilroy.

Cambridge West Partnership, LLC
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Table 3: Adult Employment by Occupation, 2016

Adults 16 Years or Older Employed in These Occupations, 2016

Effective
Service Morgan San w/o ESA
Occupational Families Area Hill Gilroy Hollister Martin  Average
While Collar 58.4%
Management/Business/Financial 19.2% 20.5%| 14.1% 11.5%| 25.2%
Professional 31.7% 23.4%| 17.1%| 13.4%| 17.6%
Sales 9.3% 11.6%| 10.7% 11.4%| 11.1%
Administrative Support 10.0% 11.5%| 12.1% 11.9%| 10.4%
Services 15.2% 16.5%| 18.3%| 19.6%| 16.6% 17.8%
Blue Collar 23.9%
Farming/Forestry/Fishing 0.4% 1.0% 4.7% 54%| 2.3%
Construction/Extraction 3.9% 5.1% 7.5% 8.7% 6.7%
Installation/Maintenance/Repair 2.2% 2.5% 3.7% 34%| 14%
Production 4.7% 4.5% 5.4% 6.0% 3.5%
Transportation/Material Moving 3.4% 3.5% 6.3% 8.6%| 52%

count of adults 967,335 21,719 26,506 18,195 3,499

Source: Environmental Systems Research Institute, Market Profile, 2016; analysis by Cambridge West
Partnership, LLC

The population in Gilroy, the largest city in the Gavilan College District service area, has
grown faster than all cities in Santa Clara County. Job growth is expected to be modest
over the next decade and will likely occur in retail, transportation, construction,
hospitality, information, and health care industries. The proximity to Silicon Valley
makes Gilroy an attractive location for businesses seeking lower-cost locations for
expansion. Developing more affordable housing units in Gilroy will be a challenge for
municipal authorities. Roughly 40 percent of the housing stock in Gilroy is rented and
rent levels are more affordable than purchase prices.°

10 City of Gilroy. Gilroy Economic Development Strategic Plan. February 19, 2014
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One of the striking features of the economic dynamics in the region is the number of
workers who commute into other counties for work, particularly from San Benito into

other counties.

Table 4: Top Five Commuting Destinations 2006-2010

Total
Total Commuting
County of Workplace Working to Work % Working
County of Residence (5 most popular) # of Workers Residents Elsewhere | Elsewhere
San Benito 12,213
Santa Clara 7,345
San Benito Monterey 2,922 23,907 11,694 49%
Santa Cruz 848
San Mateo 149
Santa Clara 711,535
San Mateo 41,522
Santa Clara Alameda 38,339 820,822 109,287 13%
San Francisco 9,570
Santa Cruz 3,725

Source: Bay Area Census, American Communities Survey Commute Flows Survey 2006-10; analysis by

Cambridge West Partnership, LLC

The analysis of commuting habits of those who live in the three primary cities within the
official district service area indicates a great deal of commuting has been taking place. In
the case of Morgan Hill, two-thirds of the residents commute to other places for work.
Half of the workers in Hollister commute elsewhere to work while 56% of those who live

in Gilroy commute elsewhere for work.

Table 5: City Level Commuter Flows 2006-2012

TotalE J

Total@ Commuting]
Working® |to@VorkB |%@EVorkingl
Worksfn Population |Elsewhere |Elsewhere

Gilroy?  Morgan@illZl  Hollister SanBose
Gilroy 8,210 1,690 230 4,425 18,495 10,285 56%
Cityfa

Residence |MorganiHill 945 5,285 90 5,455 15,953 10,668 67%
Hollister 1,275 515 5,960 1,170 11,903 5,943 50%

Source: Bay Area Census, American Communities Survey Commute Flows Survey 2006-10; analysis by

Cambridge West Partnership, LLC

Implications for the College

1. Inthe broader regional San Francisco Bay Area the dominant growth industry is
in information and communications technologies followed by hospitality and
tourism. Conversely in the greater regional area of the Costal counties the
dominant growth is in agriculture, retail, and construction materials and services

Cambridge West Partnership, LLC
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industries. Employment opportunities are projected to continue into the future but
they may not be in the cities located within the Gavilan official district service
area. Although entry-level preparation for many jobs in some of these industries
commonly does not require education beyond high school, there may openings for
which the College needs to prepare individuals with career and technical
certificates and Associate Degrees.

2. Future job opportunities and economic growth in construction, trade, and
education/health care/social assistance industries, plus a much improved real
estate market with affordable housing characterize the future of San Benito
County. Business and professional services and information industries, but a
costly real estate market, characterize the future of Santa Clara County. The
College can contribute to the economy of counties by preparing students for
transfer to four-year institutions. For those students who want to “transfer to the
workplace” upon completing a certificate or Associate Degree, the College can
offer instruction that will equip them with in-demand job skills.

3. The distinctive mix of advanced manufacturing, information and communications
technologies, and research and development businesses places a premium on
Science, Technology, Engineering, Mathematics, and Medicine (STEMM) fields
of study. The College has well-established programs of study in these disciplines
but will be called upon to increase the numbers of graduates.

4. The municipal and county governments need to facilitate construction of
affordable housing in order to stimulate the future population growth. If they are
successful, that will bring a new audience for the College to woo.

Higher Education Policy

Several key policy decisions will influence the California Community College system in
the coming years. These public policies both provide opportunities for the colleges but in
some cases impose constraints.

The Completion Agenda

In July 2009, President Obama articulated that the American Graduation Initiative (AGI)
has a goal of increasing the percentage of U.S. residents who earn high-quality degrees
and credentials from the present rate of 39 percent to a rate of 60 percent by the year
2025. The goal is to make the U.S. competitive in the global marketplace. In the private
sector, employers have been increasingly screening applicants for employment by
requiring college degrees for positions that previously did not require a degree.!

After President Obama has pushed to increase college graduation rates across the nation,
Complete College America, a non-profit organization, was formed to advance this
mission. It has enlisted support from leaders in 34 states to ensure greater numbers of
students acquire degrees.

1 Doug Lederman. “Credential Creep Confirmed” Inside Higher Education. September 9, 2014; Karin
Fischer. “4 College Degree Sorts Job Applicants, but Employers Wish It Meant More,” Chronicle of
Higher Education. March 8, 2013 p. 26-29
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The President’s challenge to the nation has not been ignored in California. The
Community College League of California (CCLC) launched an “alternative futures”
project, 2020 Vision for Student Success, to respond to the national graduation goal by
identifying policy and practice changes that could be implemented to increase student
achievement. To contribute its part toward achieving the national graduation goal,
California needs to produce a total of 1,065,000 degrees or certificates per year to 2025.
That translates to producing an additional 23,000 degrees and certificates per year, a
5.2% annual increase.!? The California Public Policy Institute has repeatedly informed
state policy makers that the State faces a skills gap.*3

In August, 2014, the Board of Governors for the California community college system
joined in the completion effort by announcing a goal to increase the numbers of students
earning certificates, degrees, or transferring to four-year institutions by nearly a quarter of
a million over the next ten years. For academic year 2013-14 the system awarded 190,314
certificates and degrees, a 40 percent increase from 2009-10 and an all-time high for the
system. The Gates, Ford, Lumina, and Kellogg Foundations as well as the Carnegie
Corporation of New York fund their collective work and the efforts of others to promote
more college graduates. Collectively, there are more than two-dozen major entities that
have sponsored initiatives to promote college completion.*

Federal Policy and Funding Initiatives

The Congress passed the Higher Education Opportunities Act in 2008. Subsequently, a
series of new federal regulations have been issued to improve program integrity where

Title 1V financial aid funds are involved. Regional accrediting bodies are now expected
to provide closer scrutiny of member institutions on a range of new topics. The Higher

Education Act has been due for renewal and no one can predict its future direction.

The Obama administration and the U.S. Department of Education have announced a new
emphasis for their involvement with career and technical education through a
transformation of the Carl D. Perkins Career and Technical Education Act of 2006 as it
comes due for renewal. Although the Act has not yet been renewed, the desired new
directions will promote greater alignment between CTE programs and labor market needs
as well as collaboration with K-12 and employers. Differences in the current provisions
of the Perkins Act and the proposed changes were announced as long ago as April 2012.%°

In July 2014 the Congress enacted the Workforce Innovation and Opportunity Act
(WIOA) by a wide bipartisan majority as the first legislative reform in the past 15 years
of the public workforce system. This legislation took effect on July 1, 2015 with
regulatory rules written by the Departments of Labor (DOL), Education (DOE), and

12 2020 Vision: A Report of the Commission on the Future, (Sacramento, CA: Community College League
of California, 2010)

13 Public Policy Institute of California. California’s Future: Higher Education. January 2016 and Higher
Education in California. April 2016.

14 Alene Russell. “A Guide to Major U.S. College Completion Initiatives,” American Association of State
Colleges and Universities, October 2011.

15 U.S. Department of Education, Office of Vocational and Adult Education. Investing in America’s Future:
A Blueprint for Transforming Career and Technical Education. April 2012.
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Health and Human Services (HHS). In general, the legislation eliminates 15 existing
federal training programs and focuses on streamlining programs, reporting, and
administration. WIOA keeps the basic structure of the prior legislation, with components
covering occupational training, adult basic education, literacy and English language
acquisition, vocational rehabilitation, and the national system of public employment
offices and services. Key features and opportunities of the WIOA legislation include
requirements for more unified planning between state and local authorities to address
regional labor markets, a common set of performance measures, and promotion of best
practices including contextualized adult basic education, ESL, and attainment of industry-
recognized certificates.

The White House convened a series of higher education summits in order to promote
change in higher education policy and practice. Attention was given to greater access,
particularly for low-income students, the completion agenda, college outcome
performance measures, constraints to the ever-rising costs of high education, and other
topics of interest to the federal government. To encourage more participation in
postsecondary education the President used his 2015 state of the union address to offer a
proposal, along the lines of the current policy in Tennessee, that the federal government
help each state to make attendance at a community college free of tuition. By mid-spring
2016 there had been launched 27 new free community college programs.®

While it has been announced that some new federal resources will be allocated for use by
community colleges, the Congress is currently also struggling to restrain spending and to
reduce debt levels. The long-term impact remains to be seen, but federal aid now has a
lifetime limit and is also limited to a maximum number of credit hours represented by
150% of the credits required for the program of study the student is pursuing. For a
community college associate degree 150% would equate to 90-semester credit hours.
Veterans on the G.l. Education Bill may be more limited in the credit hours funded by
that program. In the FY2016 budget the President proposed that the maximum award
under the Pell Grant program would increase and new rules would require students to
make progress in their programs by passing an increasing percentage of their total course
load. In a December 2015 budget deal the Congress unexpectedly agreed to increase the
Pell grant maximums and provide additional funds to college access programs for needy
students (TRIO and GEAR UP). President Obama has signed an executive order to align
the monthly repayment rate of federal loans to the level of future wages earned by the
student. That may ease the burden of debt for students and make the act of borrowing for
a college education more feasible for prospective students. The President has also
declared a policy to not enforce deportation on children of illegal immigrants meeting
certain conditions and to provide work permits for those children.

Regional Accreditation Initiatives
In part, stimulated by prior federal government actions, all regional accrediting bodies are
insisting that greater attention be given to student learning outcomes.

16 White House Press Release. White House Launches $100 Million Competition to Expand Tuition-Free
Community College Programs that Connect Americans to In-Demand Jobs. April 25, 2016.
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These new areas are in addition to the traditional goals of accreditation that are:
1. Providing assurance to the public that the education provided by the institution
meets acceptable levels of quality
2. Promoting continuous institutional improvement
3. Maintaining the high quality of higher education institutions in the region

Implementation of the new ACCJC 2014 accreditation standards has introduced a number
of changes, including the requirement to create a quality focus essay to guide future
improvement efforts. *” The changes also echoed some of the national discussions about
educational quality and accreditation.

California Community College Initiatives for Student Success
The following State initiatives are intended to increase student success rates:
e The Board of Governors’ basic skills initiative seeks to enable more students to
overcome their academic deficiencies.
e Targeted funds for student equity and student success and support programs.
e Additional legislation, SB1440 Student Transfer Achievement Reform or STAR
Act in 2010, simplified the process of transferring from a community college to a
school in the California State University (CSU) system. This program provides a
pathway for students to follow so that they can be admitted to a CSU with junior
status. It has been complemented by SB440 in 2013, which further incentivizes
transfer students to complete an associate degree.*®

The long-standing commitment to basic skills education has sometimes suffered for lack
of adequate funding. However, in the 2016-17 budget there was a $30 million increase in
this targeted allocation. In May 2016 the Chancellor’s Office announced a request for
applications to be awarded up to $60 million from Proposition 98 funds to implement or
expand evidence-based innovations and redesign in the areas of assessment, student
services, and instruction in order to improve the progression rate of basic skills students
into college level instruction. Known as the Basic Skills and Student Outcomes
Transformation Program, the funds were awarded to 43 colleges.

As second pool of funds was awarded to basic skills partnerships between community
college districts or a consortium of districts and at least one California State University
for the purpose of developing efficient and effective methods of coordinating remedial
instruction and services. Successful applicants centered their proposals on evidence-based
remedial education, instructional redesign, or program expansion. Five project proposals
were awarded a total of $10 million.

Perhaps the most potentially far-reaching set of recommendations for change in policy
and practice were included in the report from the California Community College
Chancellor’s Office Student Success Task Force. The group proposed eight areas of focus

17 Accrediting Commission for Community and Junior Colleges. Preparing for A Comprehensive Visit.
Workshop materials presented on October 15, 2014.

18 Campaign for College Opportunity. Keeping the Promise: Going the Distance on Transfer Reform.
March 2016.
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with 22 recommendations. The Legislature passed the Student Success Act (SB 1456) in
August 2012 and the governor signed it shortly thereafter. The measure did the following:

o Commissioned the development of a uniform placement exam for students;

o Directed colleges to provide students with orientation, assessment, placement and
counseling services;

e Required students to identify an educational goal (such as degree or certificate for
transfer to a four-year university) and complete an educational plan;

e Required colleges that receive student support service funds to complete and post
a student success scorecard showing how well the campus is doing in improving
completion rates, especially by race, ethnicity, gender, and income;

o Established minimum academic progress standards for students to receive Board
of Governors fee waivers, but also developed an appeal process.

The Task Force recommendations came in the wake of a severe shortfall in resources for
California’s public higher education institutions. Therefore, implementation of these
ideas was delayed.

Funds allocated for 2015-16 enabled the Chancellor’s Office to provide support to
colleges that develop a student success and support plan (formerly matriculation) built
around some of the recommendations arising from the Student Success Task Force. The
provision of effective core services (orientation, assessment and placement, counseling,
academic advising, and early intervention or follow-up for at-risk students) has been
found to improve students’ ability promptly to define their educational and career goals,
complete more of their courses, persist to the next term and achieve their educational
objectives in a timely manner.'® As new priority enrollment rules were made effective in
fall 2014, one of the incentives for students to complete the core services was the
potential loss of priority enrollment or withholding of an enrollment opportunity.

One Student Success Task Force recommendation was the development of a robust
common assessment instrument. The assessment services will also include data collection
and course placement guidance, but the placement cut scores will remain a local decision.
Working groups of faculty from the disciplines of English, Math and ESL have been
involved in drafting competencies that address the full range of prerequisite skills found
in the curriculum. The common assessment initiative has a “go live” target of the 2016-
17 academic year, pending a successful pilot experience.

The effort to exploit technology to support student success blossomed into the
Educational Planning Initiative that was launched to help colleges meet the requirements
for student success and support program funding by providing an individual
comprehensive educational plan for all students. The initiative is also intended to enhance
the counseling experience by inducing students to take more responsibility for their
educational program plans and to have counseling expertise used only to verify the
planning. A degree audit system to provide transcript, articulation and curriculum

19 Eva Schiorring and Rogeair Purnell. Literature Review Brief: What We Know About Student Support 2"
Ed. Research and Planning Group of the California Community Colleges. Fall 2012.
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inventory elements is to be provided to help both students and counselors. As a by-
product, it is hoped that the numbers of unnecessary units accumulated by students will
be reduced. A single sign-on portal is intended to be the student’s point of access to this
system that is described as a service-oriented experience in which some existing services
will be complemented by new services yet to be produced. The project has a “go live”
target of the 2016-17 academic year, pending a successful pilot experience.

The legislation implementing some of the recommendations of the Student Success Task
Force, SB 1456, requires the coordination of student equity plans and student success and
support programs. Student equity identifies groups of students needing more help and
focuses on services and instruction for new and continuing students through to
completion whereas student success and support programs focus on services for entering
students and identifies individual students who need more help. Interest in student equity
is not new as the Board of Governors adopted a student equity policy in 1992, but
financial support for planning and interventions has not always been available or
adequate. In 2014 the Legislature appropriated $70 million for student equity purposes,
added foster youth, veterans, and low-income students as target populations, and required
specific goals and activities to address disparities and coordination of them with other
categorical programs. The traditional populations or variables researched for student
equity planning are: age, disability status, gender and ethnicity. Unlike the student
success and support program funding, dollars for student equity interventions do not
require a match of funds or in-kind effort from the colleges. Funding for both efforts was
increased for 2015-16 after the May 2015 budget revision. An additional increase is
proposed for 2016-17.

The governor’s interest in online education garnered an appropriation of $56.9 million
over 55 months to launch the Online Education Initiative for the community colleges.
The initiative is intended to increase access to more online courses created by community
college faculty members and to provide students well-designed resources that will
improve their chances of a successful learning experience. Part of the work in this
initiative is to improve student readiness to engage in the learning experience through
online instruction and to provide tutoring support for those students. Those two
components have had a successful pilot project “go live” in spring 2015. A common
course management system launched among the pilot colleges in fall 2015. Within the
initiative are efforts to assist faculty in several professional development ways- creating
of online course content, teaching strategies for the online environment, course design
standards, and course review training.

Adult Education Initiative

The governor’s initial proposal for the adult education programs to be absorbed into the
community colleges met with stiff opposition in the Legislature. A compromise was
fashioned to improve and expand the provision of adult education through regional
consortia that would eliminate redundancy and craft pathways into higher education for
interested students. Instruction in parenting, home economics and classes for older adults
were explicitly excluded from this funding. The 2015 AB104 legislation provided a block
grant of funds (AEBG) to support action plans to close gaps for adult learners in four
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areas: (1) elementary and secondary basic skills; (2) ESL and citizenship for immigrant
populations; (3) adults with disabilities; and (4) short-term career and technical
education.

Career and Technical Education Initiatives

In 2012 the Legislature passed SB 1402 which the Governor signed to signal intent to
recast and rewrite the economic and workforce education division programs and services.
The new direction requires industry sector strategies that align collaboratively with labor
markets on a regional basis. The Chancellor’s Office translated these policy directions
into a four-part initiative called Doing What Matters (DWM) for Jobs and the Economy.
Governor Brown has been generous in funding this work and his 2016-17 budget
proposals offered $200 million more to expand access to career and technical education
as well as to implement new regional accountability structures.

The Silicon Valley schools within the Bay Area Community College Consortium
(BACCC) selected the three priority sectors or clusters and two emerging sectors. The
priority sectors were (1) Information, Communications, and Technologies; (2)
Healthcare; and (3) Advanced Manufacturing. The emerging sectors were (1) Energy,
Construction, and Utilities; and (2) Advanced Transportation and Renewables.

The initial phase of DWM was designed to dovetail with the State Workforce Plan
created by the California Workforce Investment Board. Some funding from the DWM
initiative was awarded to the regions to enhance existing CTE programs and to support
regional collaborative work. The second phase of this initiative applies common
accountability metrics to gauge the extent to which the efforts have “moved the needle.”
A system of common metrics was then developed that includes student momentum points
and leading indicators of success. A third phase promotes bringing innovation and best
practices to scale. The overriding message of the DWM initiative is to prompt
collaborative action within regions to prepare students for work in critical industry
sectors.

The 2014-15 State budget provided a one-time pool of $50 million that helped the DWM
initiative incentivize the colleges to develop, enhance, retool, and expand CTE offerings
in response to regional labor market needs and to stimulate additional regional
collaboration. The budget for 2016-17 offers $200 million to be allocated among the
regions for the work of preparing students to enter the middle-skills workforce.

In 2013 SB 1070 (California Partnership Academies) was enacted to establish an
economic and workforce development program for the community colleges. It requires
the Board of Governors, the Chancellor’s Office staff and the colleges to assist economic
and workforce regional development centers and consortia to improve, among other
things, career-technical education pathways between high schools and community
colleges. Contracts and competitive grants funded by the program through 2015 were
jointly administered to improve linkages and CTE pathways between high schools and
community colleges.
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Additional efforts to promote career pathways from high schools to the community
colleges were enshrined in the 2014-15 budget as it passed the California Career
Pathways Trust Act. Some $250 million was provided in the form of one-time
competitive grants. These funds were made available to school districts, county
superintendents of schools, directly funded charter schools, regional occupational centers
or programs operated by a joint powers authority, and community college districts. The
Legislature allocated a second round of funding for the Trust with applications for
competitive grants to be implemented in academic years 2015-16 and 2016-17.

The most recent legislation to promote collaboration, AB 288, signed into law on October
8, 2015, authorizes the governance board of a community college district to enter into a
College and Career Access Pathways (CCAP) partnership with the governing board of a
school district to offer or expand dual enrollment opportunities for students who may not
already be college bound or are from underrepresented groups in higher education. The
goal is to develop a seamless pathway from high school to community college for career-
technical education or preparation for transfer, improving high school graduation rates, or
helping high school students achieve college and career readiness.

In November 2015 the Board of Governors culminated a yearlong effort to revisit the
ways in which career and technical education was delivered as a means to prepare
students for middle skills jobs. The Task Force they commissioned provided 25
recommendations in seven broad areas. Full details are available at
http://bit.ly/11lpCGOM. The recommendations are expected to shape policies from the
Board of Governors over the next few years.

Dual Enrollment

The most recent legislation to promote collaboration, AB 288, signed into law on October
8, 2015 to take effect in January 2016, authorizes the governing board of a community
college district to enter into a College and Career Access Pathways (CCAP) partnership
with the governing board of a school district. The partnerships are to offer or expand dual
enrollment opportunities for students who may not already be college bound or are from
groups underrepresented in higher education. The goal is to develop a seamless pathway
from high school to community college for career-technical education or preparation for
transfer, improving high school graduation rates, or helping high school students achieve
college and career readiness. The following are the highlights of the legislation:

e Community colleges can assign priority enrollment and registration to high school
students in a CCAP with no fees to pay;

e Courses during the regular high school day can be restricted to high school
students and do not have to meet the normal open enrollment standard,;

e Courses with no open seats on campus cannot be offered at high schools through
the CCAP;

e Basic skills math and English can be offered through CCAP but only for students
who are not at grade level in that subject; and

e Community colleges can claim FTES if the high school student is qualified for
full high school apportionment without using hours of the college course.
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Many of the initiatives discussed above have benefited from generous funding associated
with the continued recovery of the California economy. Apportionment base funding has
been restored, categorical funding has been advanced, and one-time funds have been
provided. That funding trend continued into the May 2016 revision of the Governor’s
2016-17 Budget. However, it is believed that the California economy is nearing the point
when a normal economic expansion period should end and resources provided should be
used to position each college for the future.?

New Growth Funding Formula

Apart from targeted funds described above, the SB 860 legislation from 2014 will impact
the allocation of apportionment funds for growth to the districts by using a new formula
starting in 2015-16. The legislation directed that growth would be based on each
community’s need for access to their community college as determined by local
demographics. Need within each district’s official boundaries is to be determined by
three primary factors: number of adults within each district who are without a college
degree, and the number of individuals who are disadvantaged as evidenced by
unemployment and measures of poverty; Pell grant award annual percentage.?! Gavilan
College is projected to have a constrained apportionment growth rate of 0.51%.2

Implications for the Colleges:

1. A broad array of governmental and private organizations is promoting the
urgency for postsecondary institutions to produce more graduates. It has been
estimated that the State economy will be short in excess of two million
graduates with a bachelor’s degree or postsecondary education short of the
bachelor’s degree by 2025. As a public agency the College should embrace
that public agenda with vigor.

2. As the federal government seeks to achieve a more balanced budget there is
still financial support for students and incentives for institutions to increase
student success and prepare more students to compete in a global economy.
However, these incentives come with performance expectations. The College
may have opportunities to enhance resources and it should act upon those
opportunities.

3. After many years of debate, several federal workforce-training programs have
been consolidated and a new direction emphasizing regional efforts and
agency collaboration has emerged in the Workforce Innovation and
Opportunity Act (WIOA) legislation. As of fall 2016 the Carl Perkins
legislation has not yet been reauthorized nor has the Higher Education Act
been reauthorized. The College should monitor trends in federal to be in a
position to take advantage of any new direction.

20 Mario Rodriguez, Acting Vice Chancellor for Finance. 2016-17 May Revise Letter to the System.

2L Day Toy, Vice Chancellor for Finance. “Growth Funding Allocation Formula,” Consultation Digest.
November 20, 2014. “California Community Colleges Growth Funding Allocation Model” power point
presentation to the Association of Chief Business Officers Conference. October 27, 2014.

22 Fred Harris, Vice President for Administrative Services. Gavilan College Budget Workshop 2016-17.
Slide presentation created August 29, 2016
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. The regional accrediting commission, ACCJC, is following federal direction
with requirements it has imposed on member institutions. Recent state
legislation intended to induce intentionality into institutional planning and to
hold public colleges accountable for performance on state priorities are in a
similar spirit to the accreditation expectations. Attention should be given to
tracking student achievement and learning performance and acting upon
areas were performance does not meet ACCJC expectations.

Starting three years ago State legislation (SB 1440) created a remarkable
framework to facilitate transfer to a campus within the California State
University (CSU). Community college and CSU faculty throughout the state
have risen to the occasion to forge transfer model curriculums (TMCs).
Gavilan College achieved its expected target, but there may be more that
could be done to facilitate transfer.

Particular state attention has been given to re-crafting matriculation and other
student services along the lines of recommendations from the Student Success
Task Force. Although matching funds are required, attention must be given to
student success concerns. Participating institutions will be required to use a
common placement assessment instrument when it is developed if funds are
accepted. The College has a series of opportunities to improve services and
student success by participating in these new state programs.

. A serious revisiting of online instruction as a delivery mode is being funded in
the State. While the College has been building an array of online classes, the
online education initiative is a promising opportunity in which the College
should consider participating.

. Adult education has long been neglected as a public service in the state. The
AEBG legislation provides fresh funding to promote regional cooperation and
elimination of redundancy with incentives to focus the instruction on

preparing vulnerable citizens for more effective participation in the workforce.

This legislation, combined with the increased funding level for selective
noncredit curriculum to equal the level of credit instruction starting in FY
2015-16, presents a unique opportunity to make a very substantial difference
in the service area. The College should grasp the opportunity to implement the
planning work done by the regional consortium.
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9. Several opportunities are unfolding for career and technical education both
within and outside of the Doing What Matters for Jobs and the Economy
initiative from the Chancellor’s Office. Several dedicated funding sources are
promoting inter-segmental cooperation and regional approaches to this type of
instruction. The College should position itself to fully engage the various
opportunities in this curriculum.

First Day of Fall Term
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Population Served: GCCD Effective Service Area
Within San Benito and Santa Clara Counties, the official boundaries of the District are
the areas described in this graphic.

Chart 3: Official Gavilan Community College District Boundaries
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Source: Gavilan College Office of Institutional Research. Factbook, 2012

In 2010 the area population numbered approximately 178,400 people. By 2018 the
official District service area population is projected to 189,0709. Although the official
District service area includes 12 zip codes, the College has been attracting student
enrollments from a wider area.

Effective Service Area

Based upon an analysis of residential zip codes reported by enrolled students over the last
five fall terms (2011 to 2015), the effective service area for Gavilan College encompasses
11 cities. Seventy-five percent of the student headcount comes from zip codes that are
inside the official District area.
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Table 6: In-District vs. Outside-District Origination

Category 2011 2012 2013 2014 2015 Average
% In-District 68.1% 71.4% 78.8% 815% 76.1% 75.2%
% Out-of District  31.9% 28.6% 21.2% 18.5% 23.9% 24.8%

Source: California Community College Chancellor’s Office, MIS Referential Files; analysis by Cambridge
West Partnership, LLC

Individuals from the 21 zip codes represented in these areas account for 80% of the
students participating at the College in the fall terms from 2011 to 2015.

Table 7: Key Zip Codes for Student Origination

Distinct Headcounts, Fall Terms

2011 to
In- 2015 % % of Cumula-
Dist  Zip City 2011 2012 2013 2014 2015 Change Total Average Total tive %
Y |95020(Gilroy 2,37412,172]|2,167|2,167| 2,242| -5.6%|11,122 2,224|29.9%| 29.9%
Y | 95023 [Hollister 2,068|1,841|1,772|1,729]| 1,797 | -13.1%| 9,207 1,841124.7%| 54.6%
Y |95037|Morgan Hill 1,050| 940 885| 904| 944| -10.1%]| 4,723 945|12.7%| 67.3%
Y | 95046 |San Martin 198| 193| 180 166| 183| -7.6% 920 184 2.5%]| 69.8%
Y |95045|San Juan Bautista [ 110 112| 109| 101| 111 0.9% 543 109| 1.5%]| 71.2%
Y |95021|Gilroy 102| 114| 100 90 98] -3.9% 504 101| 1.4%]| 72.6%
Y | 95024 [Hollister 70 73 95 71 69| -1.4% 378 76| 1.0%| 73.6%
95076 | Watsonville 58 51 51 55 66| 13.8% 281 56| 0.8%]| 74.3%
93906 | Salinas 61 35 40 41 60| -1.6% 237 47| 0.6%| 75.0%
93635|Los Banos 40 31 41 53 64| 60.0% 229 46| 0.6%| 75.6%
95123|San Jose 50 34 44 42 49| -2.0% 219 44] 0.6%| 76.2%
93907 | Salinas 27 39 32 40 60| 122.2% 198 40| 0.5%| 76.7%
95110|San Jose 31 70 13 35 38| 22.6% 187 37| 0.5%| 77.2%
Y |95038|Morgan Hill 49 31 27 39 35| -28.6% 181 36| 0.5%| 77.7%
95004 | Aromas 35 31 27 30 34| -2.9% 157 31| 0.4%| 78.1%
95111 [San Jose 21 15 29 30 52| 147.6% 147 29| 0.4%]| 78.5%
95127|San Jose 25 15 23 32 38| 52.0% 133 27| 0.4%| 78.9%
Y |95139San Jose 24 26 20 16 23| -4.2% 109 22| 0.3%]| 79.2%
95008 | Campbell 24 18 33 13 18| -25.0% 106 21| 0.3%]| 79.5%
95122 |San Jose 16 11 23 20 35| 118.8% 105 21| 0.3%]| 79.7%
95112 |San Jose 13 13 20 28 29| 123.1% 103 21| 0.3%]| 80.0%

Source: California Community College Chancellor’s Office, MIS Referential Files; analysis by Cambridge
West Partnership, LLC
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These zip codes represent a limited number of cities as shown on the following table.
Table 8: Key Cities for Student Origination

Distinct Headcounts, Fall Terms

2011 to

In- 2015 % % of All Cumula-

Dist City 2011 2012 2013 2014 2015 Change Total Average Zips Total tive %
Y |Gilroy 2,476 2,286 | 2,267 | 2,257|2,340| -5.5%] 11,626 2,325 31.2% 31.2%
Y |Hollister 2,13811,914(1,867(1,800| 1,866 -12.7% | 9,585 1,917 25.7% 57.0%
Y [Morgan Hill 1,009 971| 912 943| 979| -10.9%| 4,904 981 13.2% 70.1%
Y [San Martin 198| 193| 180 166 183 -7.6% 920 184 2.5% 72.6%
Y |SanJuan Bautista| 110| 112 109| 101 111 0.9% 543 109 1.5% 74.1%
San Jose 156| 158| 152 187 241| 54.5% 894 179 2.4% 76.5%
Salinas 88 74 72 81| 120 36.4% 435 87 1.2% 77.6%
Watsonville 58 51 51 55 66| 13.8% 281 56 0.8% 78.4%
Los Banos 40 31 41 53 64| 60.0% 229 46 0.6% 79.0%
Aromas 35 31 27 30 341 -2.9% 157 31 0.4% 79.4%
Y |San Jose 24 26 20 16 23] -4.2% 109 22 0.3% 79.7%
Campbell 24 18 33 13 18| -25.0% 106 21 0.3% 80.0%

Source: California Community College Chancellor’s Office, MIS Referential Files; analysis by Cambridge
West Partnership, LLC

Demographic attributes for the effective service area associated with the College are
provided in the following table. Population growth between the year 2010 and 2021 for
the effective service area is estimated to be 12.6%. The projected annual rate of
population growth in the next several years (2016 to 2021) is 1.20%. The median age, in
the low to mid-30s, will be relatively young. Household income and home values
continue to increase.

Table 9: Effective Service Area Demographics

Gavilan Effective Service Area 2016 to 2021

Annual Rate 2000 to 2016 2010 to 2021

Element 2000 2010 2016 2021 of Change = % Change = % Change
Population 689,709 731,662 776,179 823,866 1.20% 12.5% 12.6%
Group Quarters 13,532

Households 200,497 217,802 228,404 242,006 1.16% 13.9% 11.1%
Average Household Size 3.39 3.30 3.34 3.35 -1.5% 1.5%
Median Age 33.0 33.7 34.9
Median Home Value $521,075| $570,400
Median Household Income $68,630 $78,400
Per Capita Income $27,547 $29,991

Source: Environmental Systems Research Institute, Demographic and Income Profile and Market Profile;
analysis by Cambridge West Partnership, LLC
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An extended population projection for the effective service area is illustrated in the
following table.

Table 10: Effective Service Area, Extended Population Projections

Extended Population Projection Annual Rate
Area 2022 2023 2024 2025 2026 of Change
|Gavilan Effective Service Area | 833,752 843,757 853,883 864,129 874,499 | 1.20%

Source: Environmental Systems Research Institute, Market Profiles; analysis by Cambridge West
Partnership, LLC

This larger effective service area is illustrated in the following graphic.

Chart 4: Gavilan College Effective Service Area
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Source: Environmental Systems Research Institute, Market Profiles; analysis by Cambridge West
Partnership, LLC
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The three primary individual locations within the District official service area have
different rates of growth with Gilroy growing most rapidly, but Morgan Hill is close
behind. In fall 2016 residents in both Gilroy and Morgan Hill approved ballot measures
designed to limit or slow down growth and to promote a strategy of “in fill” as opposed
to sprawl at the edges of each city.

Table 11: Census Place Populations in the District Official Service Area

2016 to 2021
Population Counts & Projection Annual Rate
Area/Census Place 2000 2010 2016 2021 of Change

Effective Service Area 689,709 731,662 776,179 823,866 1.20%
Morgan Hill 33,733 37,882 43,296 47,854 2.02%
Gilroy 42,560 48,821 54,338 60,959 2.33%
Hollister 33,954 34,928 37,627 40,059 1.26%
San Martin 6,504 7,027 7,372 7,775 1.07%

Source: Environmental Systems Research Institute, Market Profiles; analysis by Cambridge West

Partnership, LLC

An extended population projection for the three primary places within the District’s
official service area is illustrated on the following table.

Table 12: District Official Service Area Census Places, Extended Population Projections

Extended Population Projection

Annual Rate

Area 2022 2023 2024 2025 2026 of Change
Gavilan Effective Service Area 833,752 843,757 853,883 864,129 874,499 1.20%]|
Morgan Hill 48,821 49,807 50,813 51,839 52,887 2.02%
Gilroy 62,379 63,833 65,320 66,842 68,399 2.33%
Hollister 40,564 41,075 45,289 45,860 46,438 1.26%
San Martin 7,858 7,942 8,742 8,836 8,930 1.07%

Source: Environmental Systems Research Institute, Market Profiles; analysis by Cambridge West
Partnership, LLC

The 2006 landmark legislation, AB32, set absolute statewide limits on greenhouse gas
emissions and called for local governments to set reduction targets. The 2008 sustainable
communities and climate protection act, SB 375, supports the state climate action goals
through requirements for coordinated transportation and land use planning to reduce
travel demand. In response to these legislative directives the Association of Bay Area
Governments (ABAG), Metropolitan Transportation Commission (MTC), Bay Area Air
Quality Management District, and the Bay Conservation and Development Commission
developed the Plan Bay Area 2040 Preferred Scenario, an update to the work started in
2010, and the Association of Monterey Bay Area Governments (AMBAG) developed in
June 2011 the Envisioning the Monterey Bay Area: A Blueprint for Sustainable Growth
and Smart Infrastructure Among other things these plans seek to stimulate new
residential housing construction to use existing vacant land within existing jurisdictions.
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In fall 2016 residents in Morgan Hill and Gilroy restated their interest in managing the
rate of housing construction and population increase in those communities by passing
measures S and H respectively. In contrast, the City of Hollister had a six-year, state-
mandated growth moratorium imposed in 2002 due to shortcomings in the municipal
wastewater capacity. Subsequently, the Great Recession from 2008 to 2012 discouraged
any residential construction. But, as of 2016 there is a building boom in Hollister as the
City has 31 building projects, totaling 2,480 units scattered throughout the City. In
addition, the Santana Ranch project for 1,100 homes to be constructed on land just
outside the city limits had been previously approved by the County of San Benito. Some
1,200 housing units had been approved for construction in the 1990s but had not been
built. The City cannot predict when or to what extent developers will actually construct
the homes they have been permitted to complete. 22

Relatively speaking, the cost of housing in the South San Francisco Bay region is high
and projected to continue rising with the largest increases predicted for San Benito
County.

Table 13: Median Home Values

Median Home Values 2016 vs. 2021

Element 2000 2010 2016 2021 % Change
Effective Service Area $521,075| $570,662 9.5%
Santa Clara County 83518241 3596,708 8711,608| $737,942 3.7%
Morgan Hill $682,519| $740,011 8.4%
Gilroy $546,188 | $599,542 9.8%
San Martin $837,743| $874,049 4.3%
San Benito County 8342,477 | $288,083| 8468368 | $521,391 11.3%
Hollister $374,543 $432,411 15.5%
San Juan Bautista $587,500| $689,560 17.4%

Source: Environmental Systems Research Institute, Market Profiles. 2016. California Association of
Realtors. 1990-2017 Historic Median Prices of Homes; analysis by Cambridge West Partnership, LLC

Except for Hollister, the majority of owner-occupied homes in all of the other cities
within the College service area are valued in 2016 at $400,000 or more.

2 Cheek, Marty. “Morgan Hill, Gilroy Voters Will Decide Future Growth in Region,” Morgan Hill Life.
October 26 and November 8, 2016. Chadwell, John. “City Manager Says New Homes Have Been Planned
for Decades,” Benito Link. October 9, 2016. Paxton, Mary. Personal Correspondence. City of Hollister
Development Services, November 21, 2016 and Michael Kelly, Personal Correspondence. San Benito
County Planning, November 21, 2016
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Table 14: 2016 Owner Occupied Housing Unit Values

2016 Owner Occupied Housing Units by Value

Eff Service Morgan San Juan

Value Range Area Hill San Martin  Gilroy Hollister ~ Bautista
<$50,000 3.7% 2.6% 2.3% 3.2% 4.8% 0.9%
$50-$149,999 4.8% 2.3% 1.2% 1.3% 3.7% 2.9%
$150-$249,999 7.1% 1.6% 1.0% 3.4% 14.8% 3.3%
$250-$399,999 17.8% 7.8% 2.7% 17.1% 31.6% 23.3%
$400-$749,999 45.5% 43.9% 30.8% 53.5% 38.2% 35.0%
$750-$1M+ 21.1% 41.7% 62.0% 21.6% 6.9% 34.7%

Source: Environmental Systems Research Institute, Market Profiles; analysis by Cambridge West
Partnership, LLC

Within the effective service area 46% of the residents have either less than a high school
diploma or only a high school diploma. Another 21% completed some college but did not
complete an Associate Degree. Both of these groups of residents are prime candidates for
the instruction offered by the College.

Chart 5: Effective Service Area, Educational Attainment in 2016 for Adults Age 25 or
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Source: Environmental Systems Research Institute, Market Profile; analysis by Cambridge West
Partnership, LLC
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The census place locations within the District official service area have different adult
educational attainment distributions with the Hollister and Gilroy having the largest

portion of adults with less than high school completion attainment.

Table 15: Census Places Adult Educational Attainment, 2016

Adult Educational Attainment Morgan Hill Gilroy Hollister San Martin

Less Than High School 11.2%| 21.6% 26.2% 22.1%
High School Graduate 19.1%]| 19.4% 25.4% 16.8%
Some College, No Degree 21.8%| 21.9% 24.4% 25.7%
Associate Degree 9.7%]| 10.1% 8.0% 7.3%
Bachelor's Degree 22.7%| 18.2% 12.8% 18.7%
Graduate Degree 15.6%| 8.9% 3.3% 9.4%
Less Than HS & HS Grad 30.3% 41.0% 51.6% 38.9%

Source: Environmental Systems Research Institute, Market Profile; analysis by Cambridge West
Partnership, LLC

In response to the AB86 Adult Education legislation, educational need indicator data was
assembled to facilitate adult education program planning in the regional consortia area.
The socio-economic data they received to support planning is displayed in the following
table representing the educational needs of the most vulnerable citizens in the larger
region.

Table16: Educational Needs of Adults in the Gavilan Regional Consortium for Academic
and Career Education Services

AB86 Educational Needs of Adults

ESRI 2014 Data 5-Yr ACS 2009-2013 Data
2014 Regional No High ESL (English

Population 18 School Some Unemploy- Language

Regional Consortia years + Poverty Diploma = HS Grad College ment literacy Learners)
Gavilan's Regional Consortium 132,143 7,976 22,393 30,240 27,666 7,053 13,511 15,284

Percent of 2014 Population 6.04% 16.95% 22.88% 20.94% 5.34% 10.22% 11.57%
Sources: U.S. Census Bureau American Community Survey and U.S. Department of Education, National
Center for Educational Statistics- National Assessment on Adult Literacy; analysis by the AB86 Work
Group
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Compared to San Benito County, the Gavilan College effective service area (ESA)
contains slightly more low-income households. Compared to Santa Clara County, the
Gavilan ESA contains six percent more low-income households.

Table 17: Comparative Household Incomes

2016 Income Distributions

Gavilan County
Household Income Range ESA San Benito Santa Clara
<=$34,999 24.9% 23.7% 18.5%
$35-74,999 28.3% 28.5% 21.5%
$75-149,999 30.8% 33.3% 31.6%
$150,000 + 16.0% 14.4% 28.4%

Source: Environmental Systems Research Institute, Demographic and Income Profile; analysis by
Cambridge West Partnership, LLC

The census places that comprise the District official service area vary in the 2016
household income distributions as illustrated in the following table. Hollister as well as
Gilroy have the highest portion (26% and 25% respectively) of households reporting an
annual income of less than $35,000.

Table 18: Comparative Household Incomes by City

2016 Income Distributions
Household Income Range Morgan Hill  Gilroy Hollister San Martin

<=$34,999 18.0% 25.4% 26.3% 13.0%
$35-74,999 19.9% 25.9% 30.9% 25.0%
$75-149,999 31.2% 28.7% 31.9% 33.0%
$150,000 + 30.9% 19.9% 10.9% 29.0%

Source: Environmental Systems Research Institute, Demographic and Income Profile; analysis by
Cambridge West Partnership, LLC

The Insight Center for Community Economic Development has developed the California
Family Economic Self-Sufficiency Standard to quantify the costs of basic needs for
California’s working families. The Chancellor’s Office has embraced that standard in its
program development work of career and technical education. The Insight Center’s
analysis, and that of two other nationally recognized groups, places the annual wage
required to sustain a family of four well above a year household income level of $35,000.
The most recent calculation of the federal poverty level for a family of four is $24,300.
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Table 19: Living Self-Sustaining Household Income Comparisons

Annual Wage
Entity Santa Clara San Benito
MIT Living Wage Calculator $63,669 $56,472
Insight Center for Community Economic Development $81,774 $73,316
Economic Policy Center Family Budget Calculator $84,461

*MAGI- modified adjusted gross income

Sources: Massachusetts Institute of Technology. Living Wage Calculator. Retrieved on November 25, 2016
from http://livingwage.mit.edu. Insight Center for Community Economic Development. California Family
Economic Self-Sufficiency Standard. . Retrieved on November 25, 2016 from
http://www.insightcced.org/tools-metrics/self-sufficiency-standard-tool-for-california/. Economic Policy
Institute. Family Budget Calculator. Retrieved on November 25, 2016 from
http://www.epi.org/resources/budget/

From the 2010 census to 2021 the age group in the College effective service area that will
increase the most (3.4%) in proportion to the overall population is the retirement (65+
age group). The younger career choice group (15-24 age) is projected to decrease the
most, 1.9%. Out to 2021, the combined career choice and career start groups are
projected to decrease by 1.4%, but will continue to represent a substantial proportion of
the overall population.

Table 20: Effective Service Area Age Range Projections

2016 to 2021

Gavilan College Absolute

Effective Service Area 2010 2016 2021 Change
under 15 22.6% 22.1% 21.1% -1.5%
Career Choice (15-24) 15.5% 14.6% 13.6% -1.9%
Career Start (25-34) 14.9% 15.4% 15.4% 0.5%
Career Middle (35-44) 14.4% 13.6% 14.0% -0.4%
Career Finish (45-64) 23.6% 23.8% 23.5% -0.1%
Retirement (65+) 9.1% 10.7% 12.5% 3.4%

Source: Environmental Systems Research Institute, Market Profile; analysis by Cambridge West
Partnership, LLC

The more detailed age table that follows projects that by 2021 high school age students
will represent 4% of the population while college-age students will represent 10% of the
population in the effective service area. However, over the next five years the proportion
of residents in every age will decline slightly.
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Table 21: Effective Service Area Detailed Age Range Projections

Effective Service Area Effective Service Area
Age 2010 2016 2021 Average 2010 2016 2021 Average
15 10,914 10,717 11,131 1.5% 1.4% 1.4%
16 11,392 10,669 11,105 1.6% 1.4% 1.3%
17 11,332 10,667 11,061 1.5% 1.4% 1.3%
High School Subtotal 33,638 32,053 33,297 32,996 4.6% 4.2% 4.0% 4.3%
18 11,717 11,248 11,612 1.6% 1.4% 1.4%
19 11,667 11,533 11,738 1.6% 1.5% 1.4%
20-24 56,082 58,226 55,432 7.7% 7.5% 6.7%
College Age Subtotal 79,466 81,007 78,782 79,752 10.9% 10.4% 9.5% 10.3%

Source: Environmental Systems Research Institute, Market Profile; analysis by Cambridge West
Partnership, LLC

Hollister and Gilroy reported the largest concentration of individuals in the combined
career choice (15-24 age) and career start (25-34) age categories. Morgan Hill reporting
the smallest portion of the population in those age categories is not far behind the other
two cities. The following table illustrates the distribution of these most likely college-
going age groups among the census places within the District official service area is
found on.

Table 22: Census Places Age Range Projections

2016-2021
Career Choice & Starter Absolute
Area/Census Place 2010 2016 2021 Change Average

Effective Service Area 30.4% 30.0% 29.0% -1.4% 29.8%
Morgan Hill 24.2% 25.2% 25.1% 0.9% 24.8%
Gilroy 28.0% 28.5% 27.8% -0.2% 28.1%
Hollister 29.7% 30.3% 29.7% 0.0% 29.9%
San Martin 26.3% 24.7% 23.2% -3.1% 24.7%

Career Choice- ages 15-24
Career Start- ages 25-34

Source: Environmental Systems Research Institute, Market Profile; analysis by Cambridge West
Partnership, LLC

Across the State, participation rates in the community college system are traditionally
highest among the younger adults, ages 18 to 24. In recent years 52% of the enrolled
students at the College fall into the traditional college-age range of 18 to 24 years of age.
The size of that group within the effective service area is critical to future enrollments.
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Over a fourteen-year period of time, 1996 to 2010, the College annually enrolled 50 or
more students from three high schools that were the primary source of students and 20 to
49 students from three additional high schools. Currently, six comprehensive high
schools and three continuation high schools are the primary feeder institutions to the
College. The Dr. TJ Owens Early College Academy students are carefully screened for
academic potential and as a group far more of those graduates have completed the
UC/CSU preparatory courses. These public schools represent three different public
school districts distinguished by colors in the following table.

Table 23: College Preparation at Selected Feeder High Schools

2010-11 Academic Year | 2011-12 Academic Year | 2012-13 Academic Year 2013-14 Academic Year 2014-15 Academic Year

# Grads # Grads # Grads # Grads # Grads

with with with with with

# UC/ICSU # UC/CSU # UC/ICSU UC/CSU # UC/CSU
High School Grads Courses % | Grads Courses % | Grads Courses % |#Grads Courses % | Grads = Courses %
Gilroy High 464 177 38.1% 313 113 36.1% 246 96 39.0% 299 121 40.5% 235 77 32.8%
Christopher High School 1 0 0.0% 245 88 35.9% 328 105 32.0% 334 124 37.1% 412 174 42.2%
Dr. TJ Owens Early College Academy 49 1 2.0% 58 47 81.0% 38 22 57.9% 53 45 84.9% 41 37 90.2%
Ann Sobrato High 274 1 04% 275 139 50.5% 306 177 57.8% 276 155 56.2% 280 169 60.4%
Live Oak High 235 66 28.1% 244 103 42.2% 251 120 47.8% 259 163 62.9% 242 127 52.5%
San Benito High 617 219 35.5% 592 197 33.3% 622 238 38.3% 611 257 42.1% 648 287 44.3%
Subtotal| 1,640 464 28.3% | 1,727 687 39.8%| 1,791 758 42.3% 1,832 865 47.2%| 1858 871 46.9%
Mt. Madonna High (Continuation) 96 1 1.0% 127 2 16% 127 1 08% 131 1 08% 125 0 0.0%
Central High (Continuation) 44 6 13.6% 59 0 0.0% 54 0 0.0% 51 0 0.0% 39 0 0.0%
San Andreas Continuation High 69 0 0.0% 75 0.0% 65 0 0.0% 54 0 0.0% 55 0 0.0%
Subtotal 209 7 3.3% 261 2 0.8% 246 1 0.4% 236 1 0.4% 219 0 0.0%
Total 1,849 471 25.5% 1,988 689 34.7% 2,037 759 37.3% 2,068 866 41.9% 2,077 871 41.9%

Source: Gavilan College. Factbook. 2012 and California Department of Education. Data Quest Graduates.
Retrieved November 2, 2016 from http://datal.cde.ca.gov/dataquest/

The long-term projection for high school graduates in San Benito County is a 7%
increase between 2013-14 and 2024-25 or a 0.58% annual percentage increase. The
corresponding long-term projection in Santa Clara County is only 4.1% between 2013-14
and 2024-25 or a modest 0.34% annual percentage change. At least both projections are
in a positive direction.

The largest racial group in the Gavilan effective service areas has been White, but the
portion of the self-reported White group is expected to shrink 3.6% by 2021. Conversely,
the portion of the self-reported Asian group is anticipated to increase 2.7%.

Hispanic ethnic residents currently constitute 52.1% of the population. The Hispanic

ethnic group is estimated to continue increasing by 1.8% between 2016 and 2021 to
become 53.9% by 2021.
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Table 24: Effective Service Area, Racial and Ethnic Composition

2016 to 2021
Effective Service Area Absolute
Race 2010 2016 2021 Change
White 50.5% 48.4% 46.9% -3.6%
Black 2.5% 2.5% 2.5% 0.0%
Asian* 16.2% 17.6% 18.9% 2.7%
Some Other 25.6% 26.1% 26.2% 0.6%
Two or More 5.2% 5.5% 5.6% 0.4%
Effective Service Area
Ethnicity
[Hispanic Origin | 52.1% | 53.0% | 53.9% | 1.8% |

* Also includes American indian and Pacific Islander

Source Environmental Systems Research Institute, Market Profile; analysis by Cambridge West
Partnership, LLC

Across the State, participation in the community college system varies among ethnic and
racial groups. Statewide, however, young people of Hispanic heritage have been
historically underrepresented in higher education.

Implications for the College:

1. The population in the effective service area is projected to grow with a 12.6%
change between 2010 and 2021 or a 1.2% annual change rate between 2016 and
2021, but by 2026 the population is projected to become approximately 874,500.
The largest census place within the District official service area, Gilroy, is
projected to grow 24.9% between 2010 and 2021 or a 2.33% annual change rate
between 2016 and 2021. The College should consider concentrating its outreach
and recruiting in Gilroy, although Hollister is more in need of postsecondary
education services.

2. Data assembled for the adult education consortium activities indicate that within
the official District service area there are a number of families living at or below
the poverty level and a significant segment are English language learners. These
data present important outreach implications and opportunities for the College.

3. Throughout the effective service area, the portion of adult residents age 25 or
older that have no high school diploma is 24%. In the largest census place within
the District official service area, Gilroy, 21% of the adults have no high school
diploma, but an even larger proportion, 26%, in Hollister have less than a high
school education. There are ample residents who could benefit by attending the
institution and completing a certificate or degree.

4. Over the next five years the portion of teenagers and very young adults in the
effective service area who are making career choices will continue to represent a
substantial segment of the population. A limited number of public high schools
have been the primary providers of students to the College. These data
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underscore the importance of outreach efforts the College might wish to continue
in order to sustain enrollment volumes.

In the official District service area 9% of the households reported an income that
is below $15,000, another 8% reported income between $15,000 and $24,999. The
large portion of low income households and households where English is spoken
less than very well in the College’s official service area provide an opportunity
for the College to be a “merchant of hope” by recruiting students whose lives will
be transformed by their success at the institution.

The portion of District residents who self-reported as Hispanic was 53% in 2016
but will only grow to 59% by 2021. In the largest city within the District official
service area, Gilroy, the Hispanic group was 58.6% of the population in 2016 and
will only grow to 59% by 2020. Traditionally, that group has had a lower
participation rate in higher education. These trends present a particular recruiting
challenge to the College.

Highway 101 in San Benito County
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VI. Environmental Scan- Internal to the College

The Institution from Within

From fall 2000 to fall 2009, the unduplicated student headcount at Gavilan College
underwent an increase of 5.9% annually, peaking in fall 2009 (9,411 students) with a
total increase of 53% over fall 2000 (3,256 students). The annual unemployment rate in
San Benito and Santa Clara Counties had climbed during that period and peaked in 2010
at 26%. From 2007-08 to 2010-11 budget cuts at the state level reduced community
college funding by 4%.2*

From fall 2010 to fall 2014, the headcount decreased by 25% overall, a decrease of 4.1%
annually. Unemployment in both counties declined sharply and enrollments across the
state fell drastically during this same time period. In fall 2014 declining enrollments at
Gavilan bottomed out at 6,298.

Since fall 2014, unduplicated headcount has been gradually increasing, ending with an
unduplicated headcount of 6,886 in fall 2015.

Chart 6: Gavilan Fall Terms, Unduplicated Student Headcount and County
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Source: California Community Colleges, Chancellor’s Office, Data Mart. California Employment
Development Department, Labor Market Information; analysis by Cambridge West Partnership, LLC.

24 California Legislative Analyst’s Office. Higher Education Budget in Context. Retrieved January 28, 2017
from http://www.lao.ca.gov/analysis/2011/highered
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This same trend in declining headcount after fall 2009 was also experienced in
neighboring California community colleges. As of fall 2014, all except one of the
colleges, Hartnell, had not regained student headcount. Foothill, Gavilan, and Mission
were beginning to see modest increases in headcount after 2014.

Chart 7: Gavilan and Neighboring Colleges Fall Term Unduplicated Student Headcount
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Source: California Community Colleges, Chancellor’s Office, Data Mart; analysis by Cambridge West
Partnership, LLC.
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From 2009-10 to 2015-16 the annual Full-time Equivalent Students (FTES) produced at
Gavilan decreased by 490 FTES, a decrease of 8.1%. All of the neighboring colleges,
except Hartnell, experienced a more dramatic decrease.

Chart 8: Gavilan and Neighboring Colleges Annual Credit FTES Trends
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Source: California Community Colleges, Chancellor’s Office, Data Mart; analysis by Cambridge West
Partnership, LLC.

Additional analysis of these trends is available in the GAVData, interactive Fact Book,
produced by the College Office of Institutional Research or at the Office web page
http://www.gavilan.edu/about/research/data.php under basic college facts.

All colleges in the region have experienced some enrollment outflow of residents in their
districts attending another college. The research staff at the California Community
Colleges Chancellor’s Office has provided a swirl analysis for the fall terms of 2013 and
2014. Some students from out of the district area are enrolled in online courses offered by
the College. A portion of that analysis is shown in the following table.
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Table 25: South San Francisco Bay Enrollment Outflow

Fall 2013 & 2014 Fall 2013 & 2014
District In District Nbr. In District % Out District Nbr.* Out District %  Total
CABRILLO 23,072 86% 3,737 14%)| 26,809
FOOTHILL-DEANZA 26,940 35% 48,968 65% | 75,908
GAVILAN 10,366 81% 2,483 19%| 12,849
HARTNELL 15,125 80% 3,740 20%| 18,865
SAN JOSE-EVERGREEN 31,879 88% 4,377 12%| 36,256
WEST VALLEY-MISSION 25,549 65% 13,773 35% | 39,322
Region Total 132,931 63% 77,078 37% 210,009

Source: California Community Colleges, Chancellor’s Office. Research, Analysis and Accountability Unit;

analysis by Cambridge West Partnership, LLC.

The College has offered some unique programs of study that have been “magnets” to
attract students The Joint Powers Agreement for public safety curriculum and
apprenticeship curriculum offerings account for 74% of the out-of-district enrollments in
fall 2015. The subjects that attracted the most out-of-district enrollments are documented
in the following table.

Table 26: Fall 2015, Gavilan Enrollments from Out-of-District California Regions

Fall 2015 Out of District Enrollments by California Region
Central Central Northern

South Southern

Subject Total Coast Valley Calif. SF Bay Sierras SFBay Calif.
CARP 684 2 35 32 3 611 1
JLE 539 11 71 55 161 21 170 50
DRLT 298 35 6 255 2
ENGL 165 1 37 1 5 1 119 1
JFT 144 3 6 10 52 8 62 3
CSIS 143 2 24 4 4 5 89 15
ATH 139 26 6 107

MATH 129 22 2 2 1 101 1

Source: California Community Colleges, Chancellor’s Office. MIS Referential Files; analysis by
Cambridge West Partnership, LLC.

Conversely, some programs of study offered by other community colleges or the location
convenience of the other college to the student’s place of employment may be causing
students living in the Gavilan College official district area to attend classes at another
institution. The closest colleges to Gavilan, Evergreen Valley and San Jose City, are
north via highway 101. The subjects offered by those two colleges that attracted the most
Gavilan residents in fall 2013 are illustrated in the following table.
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Table 26: Fall 2013, Gavilan District Residents Enrolled at San Jose-Evergreen CCD

Fall 2013 Gavilan Enrollment (Seat Counts) Counts in SJECCD

San Juan San
Coyote Gilroy Hollister =~ Morgan Hill Paicines Bautista Martin  San Jose
Subj Total 95013 95020 95021 95023 95024 95037 95038 95043 95045 95046 95138 95139
ENGL 338 1 53 1 23 2| 112 1 1 12| 106 26
MATH 266 1 45 21 79 1 13 83 23
HIST 132 21 1 7 42 2 2 8 35 14
PSYCH 123 1 15 8 39 1 4 36 19
COMS 105 1 17 3 1 36 1 1 2 34 9

Source: California Community Colleges, Chancellor’s Office. MIS Referential Files; analysis by
Cambridge West Partnership, LLC.

The College operates two satellite centers to accommodate residents who live in Hollister
and Morgan Hill and may not find it convenient to travel to the main campus located in
Gilroy. However, in the baseline term for this Plan, fall 2015, 1,866 individuals living in
Hollister enrolled at the College. Of those, 1,233 (66%) did make the journey to the main

campus. The following table reflects the enrollments in the most popular subjects in
which they enrolled.

Table 27: Fall 2015, Hollister Residents Enrollments in Classes at the Main Campus

Division Description Department Description Subject  Nbr Enrls % of Total Enrl.
Liberal Arts and Sciences |Natural Sciences & Math [MATH 390 12.4%
Liberal Arts and Sciences |English ENGL 324 10.3%
Kinesiology Kinesiology KIN 240 7.6%
Counseling and Guidance |[Counseling GUID 140 4.4%
Liberal Arts and Sciences |Natural Sciences & Math |BIO 135 4.3%
Liberal Arts and Sciences |Fine Arts CMUN 132 4.2%
Liberal Arts and Sciences |Fine Arts ART 113 3.6%
Disability Resource Center | Disability Resource Center |DRCGUID 97 3.1%

Total Enrollments 3,151

Source: Gavilan College, Office of Institutional Research; analysis by Cambridge West Partnership, LLC
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In the baseline term for this Plan, fall 2015, 979 individuals living in Morgan Hill
enrolled at the College. Of those, 714 (73%) did make the journey to the main campus.
The following table reflects the enrollments in the most popular subjects in which they

enrolled.

Table 28: Fall 2015, Morgan Hill Residents Enrollments in Classes at the Main Campus

Division Description Department Description Subject Nbr Enrls. % of Total Enrl.
Liberal Arts and Sciences  Natural Sciences & Math |MATH 197 10.8%
Liberal Arts and Sciences  [English ENGL 177 9.7%
Kinesiology Kinesiology KIN 110 6.0%
Liberal Arts and Sciences  |Fine Arts CMUN 97 5.3%
Counseling and Guidance |Counseling GUID 89 4.9%
Liberal Arts and Sciences  |Fine Arts ART 87 4.8%
Liberal Arts and Sciences [Social Sciences HIST 78 4.3%
Liberal Arts and Sciences [Social Sciences PSYC 71 3.9%
Career Technical Education |Business CSIS 65 3.6%
Disability Resource Center |Disability Resource Center [DRCGUID 61 3.3%
Liberal Arts and Sciences  [Natural Sciences & Math |BIO 58 3.2%
Disability Resource Center |Disability Resource Center |AE 55 3.0%
Liberal Arts and Sciences [Social Sciences SOC 55 3.0%

Total Enrollments 1,822

Source: Gavilan College, Office of Institutional Research; analysis by Cambridge West Partnership, LLC

Gavilan College Athletics Program Mascot
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In recent years the College has increased its outreach efforts with the local high schools.
From fall 2011 to fall 2015 the fall term and average yield rates are shown in the
following table. The yield is calculated from the count of graduates (denominator)
divided into the count of students who enroll at the College the following fall

(numerator).

Table 29: High School Yield Rates

Gilroy USD | Average

2011 2012 2013 2014 2015
Gilroy High 25% 20% 27% 45% 41% 32%
Christopher High 24% 39% 4% 13% 20%
Mt. Madonna High (Continuation) 15% 9% 17% 18% 18% 15%
Dr. TJ Owens Gilroy Early College Academy 29% 9% 3% 25% 17% 16%

Morgan Hill USD

2011 2012 2013 2014 2015
Live Oak High 15% 16% 17% 18% 30% 19%
Ann Sobrato High 8% 13% 11% 14% 23% 14%
Central High (Continuation) 7% 12% 4% 0% 8% 6%

San Benito HSD & Aromas-San Juan USD

2011 2012 2013 2014 2015
San Benito High 25% 19% 26% 30% 23% 25%
San Andreas High (Continuation) 22% 7% 9% 13% 11% 12%
Anzar High 11% 10% 26% 31% 18% 19%

Source: California Department of Education. California Community Colleges, Chancellor’s Office. MIS

Referential Files; analysis by Cambridge West Partnership, LLC.
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The community colleges are the main point of access to higher education in the state of
California. Collectively they have been serving approximately 75% of the public
undergraduate college enrollment in the state. The Great Recession had a significant
impact on the ability of the system to serve those who needed access to the academic and
vocational program offerings. Between 2009-10 and 2014-15, the system-wide
participation rate dropped from 84.3 to 73.3 per 1,000 adults. Gavilan College has had a
similar experience with respect to the participation rate from cities and census-designated
places within the district service area. However, the College has come back with strong
participation from the larger communities in the official service area.

Table 30: Participation Per 1,000 Adults

Participation Per 1,000 Adults

City County 2000 2010 2015
Gilroy Santa Clara 93.37 113.75 144,57
Hollister San Benito 107.20 134.37 168.09
Morgan Hill Santa Clara 59.93 72.18 71.84
San Jose (2 zips) |Santa Clara 4.17 4.66
San Juan Bautista [San Benito 151.30 145.35 163.82
San Martin Santa Clara 85.70 63.08 75.84

Total 88.97 88.01 106.00
System-wide 103.38 84.30 73.30

Source: U.S. Census American Fact Finder. Environmental Systems Research Institute
(ESRI). California Community Colleges, Chancellor’s Office. MIS Referential Files;
analysis by Cambridge West Partnership, LLC.

From fall 2009 to fall 2015 the College has had to reduce the numbers of classes
scheduled at the Hollister and Morgan Hill satellite locations as well as off-campus in
general. Noncredit FTES has been the strongest in off-campus locations, but those
offerings were curtailed based upon policy direction from the Chancellor’s Office. In the
following table the count of sections does not considered combined classes where
multiple sections are taught on the same day pattern in the same room at the same time.
Those sections were counted individually
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Table 31: Schedule and FTES Trends by Location Fall 2009-2015

Fall 2009 Fall 2011 Fall 2013 Fall 2015 Average 2009 vs 2015 % Change
Location # Sect. Enrl | # Sect. Enrl | # Sect. Enrl | # Sect. Enrl | # Sect. Enrl # Sect. Enrl
Aviation 4 41
Gilroy 551| 12,984 567 13,986 553| 10,754 571| 12,286| 560.50| 12,502.50 4% -5%
Hollister 53 962 59| 1,170 63 1,119 40 980 53.75| 1,057.75 -25% 2%
Morgan Hill 53| 1,098 64| 1,133 59| 1,001 40 960 54.00( 1,048.00 -25% -13%
Off Campus 224| 6,387 151| 5,341 163| 6,373 206| 8,257| 186.00| 6,589.50 -8% 29%
San Benito 2 17
Total 885 21,472 841 21,630 840 19,264 857 22,483\ 85575 21,212.25 -3% 5%
Full-time Equivalent Students Average 2009 vs 2015 % Change
Location Credit Non Cr.| Credit Non Cr.| Credit Non Cr.| Credit Non Cr.| Credit Non Cr. Credit Non Cr.
Aviation 20.17
Gilroy 1,701.20| 113.85(1,655.33| 100.58|1,598.15| 78.45|1,581.25( 38.16|1,633.98 82.76 -71% -66%
Hollister 125.56 4.15| 143.94 7.10( 121.82 11.17 98.06 9.57| 122.35 8.00 -22% 131%
Morgan Hill 134.72 6.85| 133.65 7.87| 115.39 6.59| 102.37 8.97| 12153 7.57 -24% 31%
Off Campus 287.07| 187.38| 352.06| 143.51| 208.89( 147.73| 342.13| 144.60| 297.54 155.81 19% -23%
San Benito 2.28
Total 2,268.72 312.23|2,284.98 259.06|2,046.53 243.94(2,123.81 201.30(2,181.01 254.13 -6% -36%

Source: Gavilan College Office of Institutional Research; analysis by Cambridge West Partnership, LLC

Current Program of Instruction

The fall 2015 program of instruction was used as a baseline to define the needs for
instructional and student support space. The detailed analysis of the projected program of
instruction is located in the Projections for Future Growth chapter of this plan. The
available instructional space determines the institution’s capacity to produce weekly
student contact hours (WSCH).

At the start of the 2016-17 academic year, the College was authorized to offer 138 credit
instructional programs (degrees and certificates). Twenty-one of these approved
programs are new transfer model curriculum degrees. Ten of these new transfer degrees
are in fields of study previously approved as associate degrees. There are 20 degrees
offered in disciplines that are considered within the liberal arts areas but are not
duplicative of the associate degrees for transfer. The College has established 14
certificates of achievement in traditional liberal arts fields of study.

The remaining degrees and certificates are in disciplines that are considered career and
technical education. Of these programs, 34 culminate in the award of an associate degree
while 40 culminate in the award of a certificate of achievement.

Overall forty of the associate degrees offer certificates of achievement in the same field
of study; the students may choose to earn both. Thirteen of the programs of study offer
two different associate degrees in the same field of concentration.

The College offers several programs that are accredited by county, state or federal
agencies, while others are accredited by national professional associations. The Federal
Aviation Administration accredits the Aviation Technology programs. The California
Board of Registered Nursing accredits the Associate Degree Nursing program and the
California Board of VVocational Nursing and Psychiatric Technicians accredits the
Licensed Vocational Nursing program. Through a Joint Powers Agreement and the South
Bay Regional Public Safety Training Consortium, the

Cambridge West Partnership, LLC

49



e California State Fire Marshal accredits the fire academy and advanced fire
technology courses.

e Peace Officer Standards and Training (POST) Commission accredits the law
enforcement academies and advanced courses.

e Board of State and Community Corrections, Standards and Training for
Corrections (STC) accredits the corrections academy and advanced courses.

Additionally, the Board of Trustees has authorized the College to award 15 Certificates of
Proficiency that require less than 18 units of credit. By state policy those certificates are
not entered on the students’ transcripts upon completion. Also, the Chancellor’s Office
has authorized three non-credit certificate programs.

In fall 2015 the College submitted a substantive change proposal to the regional
accrediting agency, Accrediting Commission for Community and Junior Colleges
(ACCJC). In February 2016 the Commission approved 41 associate degrees and 38
certificate programs to be offered where fifty percent or more of the curriculum was
delivered via distance education or electronic delivery.

When compared to colleges producing a comparable volume of FTES, Gavilan appears to
be offering a broader range of programs of study than all but one of its peers. Among the
four peer institutions only Cuyamaca College offers slightly more degrees and
certificates. The count of Taxonomy of Programs (TOPSs) data is an expression of the
number of different disciplines provided in the degree and certificate programs of study.
Including non-credit offerings, the efforts by Gavilan cover a wider range of disciplines
than any of its peer institutions. Supporting this variety of instructional programs and
disciplines may be difficult. The counts of degrees shown in the following table have
been adjusted to remove duplicates when an associate degree for transfer has been
implemented.

Table 32: Comparative Breadth of Curriculum Programs of Study

Fall 2015 Programs of Study Nbr Distinct
College Name Total FTES Total Cert Degree NonCredit TOPs
Napa Valley 2,703.72| 82| 24 58 4 44
Yuba 2,622.95| 109| 43 66 56
San Jose City 2,618.60| 112| 57 55 41
Gavilan 2,590.84( 138| 54 84 3 64
Cuyamaca 2,476.40| 146 55 91 58

Sources: California Community Colleges Chancellor’s Office. Data Mart and Curriculum Inventory.
Retrieved December 24, 2016 from http://datamart.cccco.edu and http://curriculum.cccco.edu

At the beginning of the 2016-17 academic year Gavilan College had established 22
Associate Degrees for Transfer (AD-T). The College is in the top group of community
colleges in the numbers of these AD-T programs it has implemented. The College has
submitted a program in Biology and a second in Elementary Teacher Education. The
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College’s standing in the state as of the spring 2017 term is documented in the following
table.

Table 33: State Summary of Associate Degrees for Transfer, December 2016

Quartile Category Nbr. Colleges
4th 22 to 28 degrees (Gavilan) 28
3rd 19 to 21 degrees 26
2nd 15 to 18 degrees 27
1st 5to 14 degrees 32

Total 113

Source: California Community Colleges, Chancellor’s Office, Academic Affairs Division, Transfer Model
Curriculum AD-T Progress Report, September 28, 2016 and Curriculum Inventory; analysis by Cambridge
West Partnership, LLC

Of the 932 possible courses listed in the College curriculum inventory, 181 have been
named in these 21 transfer degree programs. The courses required or named as restricted
electives in these transfer degree programs must be offered at least once in a two-year
cycle. There are scheduling implications associated with the institutional commitment to
sponsor so many AD-T degrees. Most courses were identified in only one transfer degree
program; however, a limited number of courses were identified in more than two AD-Ts
as illustrated in the following table.

Table 34: High Frequency Named Courses in Associate Degrees for Transfer

Total
Course Description Programs

MATHS5* |Introduction to Statistics

SOC1A* Introduction to Sociology

MATH1A |Single Variable Calculus & Analytic Geometry
MATH1B |Single Variable Calculus & Analytic Geometry
ANTH3*  |Introduction to Cultural Anthropology
ART1A* | Art History

ART1B* |Art History

ART8A Introduction to Photography

ENGL1C* |Critical Reasoning and Writing

MATH1C |Multivariable Calculus

PHYC10 Introduction to Psychology

*course is offered both online and face-to-face on campus
Source: Gavilan College. 2015-17 Catalog; analysis by Cambridge West Partnership, LLC

WIWWWW WA

The fall 2015 program of instruction on the main campus in Gilroy consisted of 505
sections (considering a set of combined classes as one class), which generated 1,677
credit full-time equivalent students (FTES). Off campus classes accounted for 206

sections and 342 FTES. The satellite location at Hollister hosted 39 sections with 84
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FTES generated. The Morgan Hill satellite location offered 38 sections and generated 92
FTES. Miscellaneous off site/off campus locations accounted for 158 sections and
generated 428 FTES.

The divisions of the College determined percentage shares of the WSCH attendance at
the main campus in Gilroy. Two divisions account for the largest portions of WSCH in
the fall 2015 program of instruction: (1) Liberal Arts and Science (56%) and (2) Career &
Technical (26%). The key characteristics of the fall 2015 program of instruction are
reflected in the following table. Combined class sections were considered in this analysis.
Apprentice instruction does not generate WSCH or apportionment, but the sections were
included.

Table 35: Fall 2015 Key Measures for the Program of Instruction

Main Campus in Gilroy

Division WSCH % Sects. %
Counseling 535 1% 25 5%
Career & Technical 12,475 24% 118 23%
Disability Resource Center 2,078 4% 34 7%
Kinesiology & Athletics 4,148 8% 34 7%
Liberal Arts & Sciences 32,289 62% 279 55%
Non-Credit 576 1% 15 3%

Totals 52,101 505

Source: Gavilan College, Office of Institutional Research, analysis by Cambridge West Partnership, LLC

During the fall 2015 baseline term the College offered 416 different courses. Among the
416 courses, 31 of them accounted for fifty percent of all. Those 31 courses represent 17
different subjects, but the two subjects with the largest enroliments were Math (6 courses)
and English (4 courses). The fall schedule reflected 54 different subjects, six of which
captured fifty percent of all enrollments. These large enrollment subjects were LIB,
ENGL, MATH, GUID, KIN, and CARP.

Scheduling classes at a large, complex institution such as Gavilan College is a significant
juggling act to balance facilities, faculty, weeks-duration, days, and time slots. It is
particularly challenging to orchestrate coordinated time periods for classes with different
numbers of contact hours and classes that run for different numbers of weeks. Also, some
classes are offered to address the needs of cohorts of learners in special programs and
others are offered off site and not on the main campus. Many of the conflicts identified in
the following discussion flow from conflicts among these variables.

An analysis of the instructional periods used in the fall 2015 schedule was limited to the
classes scheduled in a fixed pattern on the main campus in Gilroy. There were six
primary instructional periods related to the common two-day-a-week day scheduling
pattern (starting before 4:30 pm). However, 27% of classes were scheduled at starting
and ending times that conflicted with these primary instructional periods.
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Twelve classes were scheduled to meet two days a week, but the day patterns differed
from the more common Monday and Wednesday or Tuesday and Thursday pattern. In
addition, all of those classes had starting times that varied from the six primary
instructional periods.

An additional 91 sections were scheduled on three or more days per week, but 56% of
those classes were also scheduled at starting times that conflicted with the six primary
instructional periods.

Some of this potential conflict may have arisen from the differences in contact time
required by courses with different units of credit and different combinations of lecture
and laboratory modes of instruction.

The following tables illustrate the fall 2015 term patterns and potential conflicts on the
main campus at Gilroy.

Ribbon Cutting for the New Aviation Maintenance Program Facility in San Martin
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Table 36: Gilroy Main Campus Day Schedule Pattern Analysis, Fall 2015

Day Classes, Scheduled Two Days Per Week

=3
=}
=
=
i
A

= Monday Tuesday
.E and and
& Period Times Wednesday Thursday  Subtotal
starts <8:10 am, ends odd 3 1 4
1 |8:10-9:30 am 13 17 30
starts between 8:10-9:30 am, ends odd 5 10 15
2 19:45-11:05 am 26 27 53
starts between 9:16-11:19 am 0 1 1
3 |11:20 am-12:40 pm 25 25 50
starts at 11:10-12:50 am, ends odd 10 8 18
4 [12:50-2:10 pm 23 11 34
starts between 12:50-2:29 pm 0 14 14
5 12:30-3:50 pm 13 5 18
starts between 2:30-3:30 pm, ends odd 11 7 18
6 |4:00-5:20 pm 5 4 9
starts between 4:00-4:29 pm 0 3 3
Totals 134 133 267
Percent in the primary periods 78.4% 66.9% 72.7%
Percent out of the primary periods 21.6% 33.1% 27.3%

Day Classes, Scheduled Multiple Days Per Week

MF MT WTh FSa(MTTh MTThF MTW MTWTh MWTh MTWThF MWF

TWTh TWThF WThF Subtotal

1

2

3

Source: California Community Colleges, Chancellor Office, Data on Demand Fall 2015 MIS Referential
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Percent in the primary periods
Percent out of the primary periods

91

44.0%
56.0%

Classes scheduled to meet only one day a week during the prime instructional morning
hours create potential conflicts in room utilization and student schedules. In fall 2015
there were 49 classes scheduled in that manner as summarized in the following table.

Classes scheduled to meet one day a week in the afternoon are less problematic.
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Table 37: Gilroy Main Campus Morning One Day A Week Morning Classes, Fall 2015

One-Day-A-Week Starting in the Prime AM Hours (up to noon)

Monday Tuesday Wednesday Thursday Subtotal Friday Saturday Total
9 12 16 12 49 35 2 86
18% 24% 33% 24% 100%

Source: California Community Colleges, Chancellor Office, Data on Demand Fall 2015 MIS Referential
File XF, Sessions; analysis by Cambridge West Partnership, LLC

Evening classes, those starting at 4:30 pm or later, which were scheduled to meet two-
days-a-week, showed less variety of starting and ending times as well as day patterns.
Sixty-nine percent were offered during the primary two evening periods meeting two
days per week. However, another seven classes were scheduled to meet multiple days a
week in the evenings and 86% of those were starting at times other than the two primary
evening instructional periods. Most evening classes met one evening per week and all of
them conformed to the established two evening instructional period starting times.

Table 38: Gilroy Main Campus Evening Schedule Patterns Analysis, Fall 2015

Evening Classes, Scheduled Two Days Per Week

Monday Tuesday
and and
Period # Start Times Wednesday Thursday Total
starts between 4:30-5:59 pm, ends odd 5 5
7 6:00 PM 5 6 11
8 6:30 PM 0
Total 5 11 16
Percent in the primary periods 100.0% 54.5% 68.8%
Percent out of the primary periods 0.0% 45.5% 31.3%

Classes Scheduled One-Day-A-Week in the Evening (start after 4:29pm)

Period # Start Time Monday  Tuesday Wednesday Thursday Total
7 6:00 PM 14 11 13 11 49
8 6:30 PM 1 3 2 3 9
Total 15 14 15 14 58

Source: California Community Colleges, Chancellor Office, Data on Demand Fall 2014 MIS Referential

File XF, Sessions; analysis by Cambridge West Partnership, LLC

The College may want to consider a more detailed study of the classes that are scheduled
to start or end at times other than the primary day instructional periods and use day
patterns that are off the core rhythm of the schedule. There may be merit in attempting to
craft a common passing time during the prime morning hours. If conflicts among class
meeting times were reduced, it would provide students with greater access to instruction
they need to complete their programs of study. In addition, it may be useful to make
additional inquiries about those five classes that meet in the evening hours, but vary in
their starting times and day patterns, to determine if potential class conflicts might be
reduced.
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In fall 2016, the Gavilan College Office of Institutional Research conducted a survey
with the goal of understanding students’ schedule preferences at the College. The survey
garnered 244 responses, and its findings were deemed to be representative of the student
population as a whole, with a reasonable level of confidence.

The survey’s findings demonstrate a sizable level of dissatisfaction among students
regarding their ability to schedule their preferred or necessary classes at times that are
convenient for them. The majority of students (60%) is generally less than satisfied with
the times that courses are scheduled at the College, and slightly more students (67%)
reported that the courses they need to take are offered at times unavailable to them, and
thus they end up taking other classes.

While some students choose to settle for courses at Gavilan that were less directly related
to their program of study, others (10% of students) opt to take necessary classes
elsewhere instead of at Gavilan. Of these students taking classes at other colleges, 81% of
them do so because the courses necessary for their program of study are unavailable at
Gavilan. Assuming the numbers are representative of the student population, the survey
report calculated that if the College were able to capture all of these students by offering
their necessary courses at appropriate times, it could generate over 200 FTES more in the
fall alone.

The survey prompted students about several possibilities to increase schedule flexibility
in the future, including classes at satellite campuses and at different times of the day or
week. When asked about the newly constructed Coyote Valley satellite campus, most
students (75%) had not heard of this satellite location, but half of the students said that
they might be or would be interested in taking classes there. Of this half, about 50% are
interested in taking science, math and CTE classes at the Coyote Valley satellite location,
while about 33% are interested in taking social studies, fine arts, or English courses there.

Regarding changing the times courses are offered, 75% of students reported that they
would take shorter courses that convened three or four times a week, rather than the
current twice-a-week longer courses. Seventy percent of the students showed interest in
taking night classes, and about 60% expressed interest in taking weekend classes.
Additionally, around 65% of students showed interest in signing up for a degree earned
through night and weekend classes only.?® Students were not asked to express an interest
in distance education.

The College has offered classes in multiple formats in an effort to provide access to
students who otherwise would not be able to attain a college education. In addition to
traditional face-to-face classes, the College offers courses online, and has offered classes
in a hybrid format. In spring 2016, the Accrediting Commission for Community and
Junior Colleges (ACCJC) approved the College’s substantive change proposal. That
proposal authorizes the College to offer a variety of degrees and certificates where at

25 Wruck, Peter, Director of the Office of Institutional Research, Gavilan College. Student Scheduling
Preferences Survey: Findings Report. December 1, 2016
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least 50% of the required courses are available online. A listing of those degrees and
certificates is found in Appendix C of this Plan.

Specialized professional development, provided to assist faculty members who want to
teach online classes, addresses the mechanics of the College online software environment
and best practices techniques for course design and pedagogy for distance learning. All
faculty members teaching in the online environment for the first time must complete that
professional development. The College has a full-time distance education coordinator
who offers workshops and one-on-one assistance to faculty teaching online. Over the last
two years, small cohorts of faculty have completed the Title V grant-funded Gavilan
Online Teacher Training (GOTT) Academy. They also serve as resources to other faculty
just starting to teach in the online environment.

The College has adopted the Canvas learning management system (LMS) recommended
by the state Online Education Initiative (OEI) and is providing assistance to faculty
members in converting their materials to the new LMS. The College had been using the
Moodle LMS and creating a “shell” for all classes to use as a venue for course resources.
The practice of creating a “shell” for all classes will continue when Canvas is fully
implemented and all faculty members can use Canvas as a venue for course resources.

Gavilan College Leadership Group, Spring 2017
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Over the past eight years, online FTES has increased by 10%.

Chart 9: Annual FTES Trends from Online Classes
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Students Who Attend the College

The Director of Institutional Research has developed a very sophisticated, interactive,
web-based Fact Book that provides many details about the demographics and enroliment
behavior of students attending the College. The bulleted list below is intended to provide
a summary profile of the students.

Gender:

e The gender divide from 2008 — 2015 has been negligible, with females out-
numbering males on average by only 2%.

e The largest gender gap was in 2012, with females out numbering males by 7%. In
2015, females and male student populations were virtually equal.

Age:

e In 2015, the traditional-age college student (18 — 24) comprised 56%o of the
student population. This number has risen from just 38% of all students in 2010.

e Distinct headcounts from 2010 to 2015 show only modest increases from 1,693 to
1,895 students (8% growth) in the less than 19-year-old range, 1,858 to 1,959
students (7% growth) in the 20 — 24-year-old range. Since the total number of
students has dropped from 9,165 to 6,686 (a 25% decrease) over the period, this
college-age demographic comprised a far larger proportion of total students.

e Most of the lost students over the period are from the middle to older age range of
35+, whose population has decreased from 3,685 to 1,546 students, a 58%
decrease since 2010. While this group comprised 40% of all students in 2010, it
accounted for only 22% of students in 2015. Some of these students were most
likely seeking job skills to secure their continued employment or to launch a
search for new employment opportunities in the wake of the Great Recession.
Others were likely senior citizens as the College had to cut back (-91%) the
number of noncredit classes for older adults during this time.

Chart 10: Composition of Student Body by Age Groups, Fall 2010 v. 2015
2010 2015
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Source: California Community Colleges, Chancellor Office, Data Mart; analysis by Cambridge West
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Race/Ethnicity:

e On average, the most represented ethnicity at the College was the Hispanic
student population, comprising 48% of the student body from 2008-2015.
The Non-Hispanic White population comprised 32.53% of the student body on
average.

e Both by raw numbers and by proportion of the student body, the number of
Hispanic students has grown, while the numbers of Non-Hispanic White students
and students of other ethnic groups have decreased, from 2008 — 2015, as shown
below.

Chart 11: Student Body Race/Ethnic Composition, Fall 2008 — 2015
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Hispanic White Non-Hispanic == ==QOther

Source: California Community Colleges, Chancellor Office, Data Mart; analysis by Cambridge West
Partnership, LLC

e The decreasing number of students in the “unknown” race/ethnic group (above
included in the “other” category) might explain this trend. From 2010, when the
three race/ethnic groups were nearly equal in proportion of students, to 2015, the
number of unknown students decreased from 1,806 to 153. If a large portion of
these students were actually of Hispanic ethnicity but the data were not reported
or captured, then the increase in Hispanic students over the period has been
exaggerated.
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Chart 12: Racial/Ethnic Distribution of Students 2010 vs. 2015
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e Regardless of the “unknown” students, the number of White Non-Hispanic
students has surely decreased, from at least 3,390 students in 2008 to 1,953
students in 2015, a 43% decrease.

Enroliment Status:

e Between fall 2008 and fall 2015 the portion of students attending daytime classes
experienced little change, falling from 78% to 77% of students. The portion of
students attending evening classes decreased from 18% to 12% over the period.
The drop in evening students may be explained by the rise in students whose
day/evening status was unknown, from 4% to 11% of all students over the 2008 —
2015 period.

e From fall 2008 to 2015, on average more than twice as many students (63% of
students) attended classes part-time (less than 12 units) than those enrolled in
12 units or more (26%0). Over the period, the number of students studying part-
time shrunk by 23%, from 5,549 students in 2008 to 4,482 students in 2015.
Full time students shrunk by 10%, from 2,105 students in 2008 to 1,890
students in 2015. The number of students enrolled in non-credit instruction fell
by 50%, from 1,438 to 714 students.

e On average from fall 2008 to fall 2015, most students (49%0) were continuing
their studies at the College, while 22% were first-time students, 14% were
transfers from another higher education institution, and 3% were special admit
students, dual enrolled in high school and the College. Over the period, the
transfer group grew the most (20%), while the number of returning students and
first-time students both shrank, by 79% and 51%, respectively. The raw number
of continuing students remained virtually unchanged, but as a proportion of the
total population, rose from 39% to 51% of total students over the period.
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The College provides placement assessment experiences for students in the disciplines of
reading, writing, and math. For those students participating in the placement experience
from fall 2010 to fall 2016 the results draw a portrait regarding the extent to which the
students were prepared for a college-level curriculum.

Of the 2,834 reading placement exams from fall 2010 to fall 2016 where students had a
course placement recommendation, 26% of the students were placed into a curriculum
below the transfer level (ENGL 420) while 74% were referred to ENGL 260, a course
one level below transfer.

Of the 4,968 placement exams to test writing skills between fall 2010 and fall 2016, 46%
of the students were placed into a curriculum below the transfer level (ENGL 250 or
440). The majority, 54% were placed into ENGL 1A, Freshman Composition.

Chart 13: Writing Placement Results
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Source: Gavilan College Office of Institutional Research; analysis by Cambridge West Partnership, LLC
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Of the 5,017 math placement exams between fall 2010 and fall 2016, 85% of the students
were placed into a curriculum below the transfer level (MATH 240, 400, 402, or 430). In
the graphic below, MATH 240 is Intermediate Algebra and meets the requirements for
the Associate Degree. MATH 5, 7, 1A, and 8A are the transfer courses. Only 13 students
placed into MATH 1A, Single Variable Calculus and Analytic Geometry.

Chart 14: Math Placement Results
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Source: Gavilan College Office of Institutional Research; analysis by Cambridge West Partnership, LLC

Of the students who took more than one placement exam from fall 2010 to fall 2016,
2,750 (55%) of them were recommended to more than one basic skills discipline.
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Institution-wide Supports for Learning

Library

The mission of the library staff is to provide a safe, respectful and welcoming
environment in which the educational community and its work are supported via the
delivery of traditional and emerging academic research tools and methods, and where
students are encouraged to explore, discover, investigate and develop research skills for
personal, professional and life-long learning.

The library staff of two full-time faculty, six part-time faculty, and four full-time
classified personnel seeks to promote the following learning outcomes among the
students attending the College. Students will be able to:

« Use information technology tools to locate, retrieve, organize, and present

information.

e Increase their ability to state a research question, problem or issue.

o Determine information requirements for the research question, problem or issue.

e Use the library’s reserve course materials to assist them in their course work.

A key objective of the library instructional program is to support the institutional
commitment to the teaching and learning of information literacy across the curriculum. In
recent years eight sections of LIB 200 has been paired with ENG 1A courses as part of a
learning community. Library faculty members also teach two two-unit courses with
information literacy-related curriculum. They are:

e LIB3, a basic stand-alone research course, and

e LIB140 (cross-listed as AH140), a research course focusing on Allied Health

content specifically.

In addition, the library program offers short noncredit online library modules to support
credit courses. Additional non-credit courses have supported Allied Health 3, 11 and 180
for several years.

The library has a well-developed and easy-to-use series of web pages with a robust set of
tools and resources to assist students through online queries. Students can search College
library holdings, use an extensive array of databases to which the College subscribes,
locate general research assistance, secure research guides, participate in interactive
tutorials, find examples for citing sources, review titles of course reserve materials, and
ask questions of the library staff.

Library faculty and staff reflect an orientation toward helping students, faculty, and other
members of the Gavilan Community. At the Hollister satellite location librarian
assistance is available on Wednesdays 9am-1pm. At the Morgan Hill satellite location
librarian assistance is available on Mondays and Tuesdays 9:30am-11: 30 am. Although
these two sites have limited library hours, all students can ask for assistance at the
Circulation Desk and/or the Reference desk on the main campus. Students can also
telephone, email or use an interactive chat function to seek assistance anytime the library
is open or the student can leave a message/email query.
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Faculty can schedule customized library instruction to support the research a student will
do for any speech, written paper, presentation, etc. Topics can include research basics,
evaluation of resources, database searching, print information sources, web searching etc.

Community residents do not have to be a student to check out books. A library card or
student 1D provides access to resources, including books, eBooks, course reserve
materials, computers in the library, electronic databases both on campus and from home,
and more.

Interlibrary Loan (ILL) service is available if Gavilan College does not own an item that
is needed. Self-serve copying and printing services are available in the library.

The library building also houses a series of computer laboratories that are open for
students to use when not scheduled for class use (Computer Place, Learning Commons,
Student Success Center,) as well as laboratories that support specific instructional or
student services activities (Computer Graphics Lab, Digital Media Lab, High Technology
Center, Learning Skills Laboratory, Test Proctoring Room, Veterans Resource Center,
Writing Center).

The College has established a number of student support offices that provide the services
described in the following narrative.

Academic Support Services

Learning Commons

The Learning Commons offers a flexible, technology-rich learning environment for all
Gavilan students to study and work on assignments with the support of peer tutors,
faculty, and librarians. The Learning Commons partners with instructors and other
campus resources to offer students the opportunity to learn and practice essential
academic skills in the form of peer-supported learning activities. Students may participate
in these activities as part of a class work session, at the recommendation of an instructor,
or by attending a workshop or research clinic. Individuals and groups of students are
invited to use the Learning Commons to work on any assignment or project for a class.
The Learning Commons provides study rooms, paper and office supplies, a printing
station, computers, and friendly staff ready to help students study. Students are welcome
to use rolling whiteboards, check out a laptop, work on the Macintosh computers, or test
out the touch-screen monitors to work on their next class assignment. The computers
provide access to a wide range of office productivity software as well as Photoshop and
video editing capabilities.
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Civic Engagement
The College has placed a value on civic engagement to encourage students to value
others, engage in constructive social change action, and nurture democratic citizenship.
The College offers several ways for the students to become involved in this type of
learning.
e Service Learning
The Gavilan College Service Learning Program provides avenues for students,
faculty, and partner organizations to promote justice, diversity, and social
responsibility by integrating academic experiences with meaningful service work
at a local agency. It allows students, faculty, and community organizations to
work together to everyone's benefit. Classes are enriched and made immediate
when students apply what they are learning at non-profits in their own
communities. The program seeks to foster a culture of lifelong service among the
participants, and social service agencies benefit when students come in to do
projects, bringing fresh energizing perspectives to the organizations.

e Project-based learning and doing action research in the community
o The College has a community oral history project in which students can
participate by conducting interviews as part of a class assignment then
submitting them to the archive.

Computer Labs

e Computer Place (LI 115)
This is an open computer lab available to all students on campus. It offers a wide
range of software to help students succeed in completing classroom assignments.
Technical support is available to help students save and print files, use software
programs, or solve other technical problems.

e Computer Graphics Lab
This laboratory is a dedicated space for students in the computer graphics and
design program. It provides students access to high-powered computers with
sophisticated software packages that allow students to complete assignments that
apply principles of design and design standards, develop creative problem solving
methods, and use appropriate materials to address human factors needs and
environmental issues.

e Digital Media Lab
This laboratory is a dedicated space for students in the digital media program. It is
equipped with powerful Macintosh Pro computers, electronic musical instruments
(from Midiman and Avid), professional level camcorder, and advanced printers.
The Macintosh Pro computers have various software packages available for
students to complete assignments.

e ESL Computer Lab
The ESL Program has its own dedicated computer lab with a variety of software
programs for all levels and classes. Students, at their convenience, practice and
enhance language learned in class.
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Habits of Mind — Habits of Mind are online-based coaching tools to motivate students to
succeed in school and in life. Faculty members and staff have used the program to collect
information from students about what resources they are aware of and which ones need
additional promotion or are missing. It is a vehicle by which the College hears from the
students about the extent to which the College is supporting them. It is a faculty inquiry
group (FIG) associated with the College Learning Council.

Online at Gavilan

A dedicated web (http://www.gavilan.edu/student/online/index.php) resource page
supports students interested in enrolling into an online or hybrid course. The page
provides a link to a quick overview of what it is like to take an online course. Library
staff members provide an in-person orientation to students about to enroll in the first
online class. The LIB 732 resource is an online orientation course that provides a similar
orientation to students who are enrolled in a hybrid or an online course at the College.
The orientation to online learning is mandatory for many online classes and therefore is
commonly the course with the highest enrollment counts each term.

Math Lab

The Math Lab provides a place for students to practice math skills and receive
individualized help with math problems at every level, from Basic Mathematics to
Calculus. Students can work with math instructors, the math lab assistant or other
students. Computers in the lab provide tutorial software as well as math software for
Geometry, Statistics and Calculus projects.

Technology Support

The College provides a web (http://www.gavilan.edu/student/tech/index.php) resource
page to assist students with technology assistance issues. Email guidance, help with
mobile applications, College portal (MyGav) are some topics covered. Others include
general computer help, using the iLearn or course management software for online
students, and using student accounts.

Tutoring Center

The mission of the Tutoring Center is to provide students with an opportunity to further
develop their learning skills and understanding of course content. Tutoring services are
designed in order to increase student success in college. This is accomplished by
providing students with an opportunity to work with trained tutors who engage students
in the examination of concepts and processes; discussion of ideas and theories; hands on
practice; and summarization of findings. It is in this collaborative learning environment
that students develop their confidence and independence as a learner. Tutoring services,
free to all Gavilan students, are available in the Tutoring Center as well as at the Morgan
Hill and Hollister sites. Online tutoring with a live tutor is also provided so that students
can submit a question, essay, or paper and receive a reply/feedback from a tutor. The
Center staff members have developed a series of study skills handouts that cover a wide
range of topics.
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Writing Center

The Gavilan College Writing Center fosters, celebrates and encourages writers, the varied
and multiple purposes, and the audiences that writing serves. Specially trained student
assistants help writers start and strengthen all kinds of class assignments as well as
poetry, short stories, song lyrics, business letters and resumes. The Center also offers
space for discussions of writing, meetings, workshops and study groups. The Center staff
hosts special events with acclaimed writers from the Visiting Writers and Scholars in
Residence program. The Center provides self-directed mini-lessons and writing prompts.
Students can work at his/her own pace, learn how to get ideas on paper, and practice
using correct grammar, spelling and punctuation. Students can also forward completed
writing assignments online and receive free writing assistance. The Center collaborates
with faculty across the curriculum to increase students’ academic success by providing
links to assignments and offering effective research and writing strategies. The Center
staff members conduct specially tailored in-class workshops upon request.

Student Support Services

Admissions & Records — The office guides students through the logistical process of
registering for courses, fulfilling program requirements, signing up for other College
events such as graduation, and obtaining student records.

Assessment: The Assessment office provides Accuplacer test on the main campus,
Hollister and Gilroy off-sites, and local area high schools. Scores are provided at the end
of the assessment, along with next steps for the registration process.

Associated Students of Gavilan College (ASGC) — The ASGC is an advocacy group for
the student population of the College. It practices shared governance and represents the
students in Gavilan College Committees, enabling increased dialogue between the
student body and the rest of the College community.

Associated Students of Gavilan College Inter Club Council (ICC) — The council functions
as the organizational structure through which College students can converge and form
officially recognized and funded clubs. Clubs are centered on various academic
disciplines and students’ interests. Any student may start a club following the ICC’s
guidelines.

Bookstore — The bookstore is operated by the Follett Company, and is presently located
in a temporary building in the center of campus. It has an online component that allows
students to purchase books, school supplies, technology, and College apparel remotely.

California Work Opportunities and Responsibility to Kids (CalWORKS) — CalWORKS
provides counseling, training, textbooks, employment assistance and job placement to
parents of families receiving Temporary Assistance to Needy Families (TANF). The
program’s goal is to advance educational opportunity and increase the economic agency
and self-sufficiency of these disadvantaged students.
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Campus Safety — Campus Safety officers, available all day and evening on a daily basis,
protect the members and property of the College community.

Career / Transfer Center — The goal of the center is the assist students in taking the next
steps from Gavilan College, either onto a career or a 4-year university. Career services
include: career assessments, individual career guidance, workshops, and career fairs.
Transfer services include: individual assistance, visits from universities, workshops,
transfer fairs, and a resource library.

Cooperative Agencies Resources for Education (CARE) — The program aids single
parents in achieving their educational and economic goals. To be eligible for the
program, students must first be eligible for the Extended Opportunity Programs and
Services (EOPS), and be 18 or over, head of his or her household, receiving cash
assistance from the Department of Social Services, and have at least one child under 14.
Services include counseling, childcare assistance, books, supplies, and transportation
vouchers, and other grants.

Counseling — The counseling department offers academic, career, personal, transfer, and
vocational counseling to help all of the College’s students reach their academic and
professional goals. Students can walk in without appointment, schedule and meet with
counselors in a one-on-one setting, and may also participate in online counseling.

Disability Resource Center — Center staff provide a variety of services to equalize
educational opportunities for students with temporary or permanent disabilities. Services
include academic and vocational counseling, alternate media services, assistive computer
technology and training, job training and placement, learning skills evaluation, liaison
with State Department of Rehabilitation, mobility assistance, note-taking, referral
services, registration assistance, real-time captioning, sign language interpreting,
specialized instruction, support classes, test taking facilitation, and vocational
preparation. The Center provides accessibility software programs in all college computer
laboratories for those students who have a disability.

Extended Opportunity Programs and Services (EOPS) — EOPS is a state-funded support
program for students with social, economic, and/or educational challenges. The program
provides qualifying students with academic, career, and vocational counseling,
specialized tutoring, vocational preparation and job placement, transfer assistance,
student success workshops, book vouchers, early registration, a textbook lending library,
and an EOPS club.

Financial Aid and Scholarships: Provides financial aid resources to Gavilan students, to
eliminate financial barriers of postsecondary education. Programs administered are state,
federal, and scholarship programs. The VA certifying official is housed in the Financial
Aid Office, and serves as point person for VA certifications for student veterans.

Fresh Success — The program provides book vouchers, transportation assistance,
emergency and legal assistance, counseling, job readiness assistance and support
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workshops to students who qualify to receive food stamps under the CalFresh/SNAP
programs.

Gavilan Food Pantry — This grocery featuring non-perishable food items at no charge is
open to all students who need food assistance. It is located in the library building.

Health Services — The College Heath Services office offers information and referrals,
first aid, blood pressure screening, TB testing, flu shots, contraception, smoking
cessation, vision testing, and over-the-counter medication to all students enrolled at the
College. It also hosts health education presentations and campus-wide events.

Mathematics, Engineering, Science Achievement (MESA) — The program targets
disadvantaged and underrepresented students who are potentially interested in math,
engineering, and/or science. It provides academic support to help these students reach
their academic goals in these subjects while at Gavilan, and to further pursue them upon
transfer to a university. The program aspires to create a culture and community of STEM
advocates at the college.

Outreach and Recruitment — The program provides campus tours, organizes Visits to
local area high schools, conducts presentations, and offers other information to
prospective students and their parents.

Puente Project — This program combines English instruction, counseling, and
professional mentoring to assist qualifying students in advancing their academic and
professional career. Participants work closely with their mentors to eventually transfer to
a 4-year university. Eligible students must qualify for English 250 and must plan to
transfer to a university.

StudentLingo- This is an online resource that provides a variety of success workshop
topics in video format that students may access on-demand at this URL
https://www.studentlingo.com/gavilan

TRIO Student Support Services — TRIO is a federally-funded program whose goal is to
enable first-generation, low income, and/or disabled students to obtain a 2-year degree
and transfer to a 4-year university. The program is open to only 160 students who fit the
above description. TRiO provides many services, such as: specialized academic
counseling and guidance, prioritized registration, equipment lending, university visits,
cultural and social activities, Informational workshops, TRiO financial grants, and career
and personal development.

Veterans Resource Center — The center provides services to US Military veterans, such as
financial aid and scholarship information, VA benefits help, veteran mentors and
academic tutoring, readjustment counseling, peer support, mental health counseling, and
Veterans Club Activities.
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Welcome Center— The Welcome Center is a space for new students to complete
registration smoothly, with help from student mentors. It also houses the Financial Aid
center, whose goal is to help students find ways to pay for their college tuition and fees.

In addition to these offices the College has aggressively sought to provide online
services, forms, and information to students and the community. An extensive list of the
online materials is found at Appendix D of this document.

Distinctive Transition Programs

Dr. TJ Owens Gilroy Early College Academy (GECA)

The GECA is an educational partnership between Gilroy Unified School District and
Gavilan College, and is one of the cutting-edge Early College High Schools that are
being envisioned and funded all across the United States through the Bill and Melinda
Gates Foundation. It is an innovative, highly supportive and academically challenging
program designed to serve strongly motivated high school students with high potential for
future academic and career success. Students who qualify attend four years of high school
on the Gavilan College campus and may receive both their high school diploma and an
Associate of Arts Degree or 60 transferrable units at the end of 4 years. Students may
take up to 11 units per semester of college classes for which they receive both college and
high school credit. Tuition and books are free.

GECA was recognized in 2013 with the State of California's highest honor, California
Distinguished School, and, in 2015, GECA received from the California Department of
Education a Gold Ribbon Award, and was named one of U. S. News' top ten high schools
in California.

High Step Program- High School Enrichment Opportunity

Gavilan College, in conjunction with area high school districts, offers transfer-level
courses each fall and spring semester at the area high schools. In recent semesters this has
included course offerings at Gilroy, Christopher, Live Oak, Ann Sobrato, Anzar, and San
Benito high schools. All courses offered in the High Step program are transfer-level
courses accepted at most universities or colleges. The High Step program is designed for
high school juniors and seniors. All concurrent enrollment documents (high school
contract forms and qualifications) are required. While courses offered through this
program are open to all college-aged students, High Step benefits are only included for
those who apply through their area high school. Students must purchase their own
textbooks and materials; however, assistance from the high school may be available to
students who cannot afford the textbooks and/or materials.

Teaching and Learning Center

The College has a long-established program to assist faculty in their core responsibility to
teach. Formerly known as the Staff Resource Center, the Teaching and Learning Center
is an office, workplace, and location for professional development. Faculty can grade
assignments, use a phone, work on a computer, collaborate with colleagues or use the
quiet space for a lunch. The Center, located in the mezzanine of the Library, has printers,
computers, conference tables, projector, videoconference equipment, and video editing
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equipment. Faculty members may check out library resources on teaching modalities,
curriculum, designing rubrics, and much more.

Technology professional development offered by the Center includes the following:
e Transitioning to teaching in an online environment (hybrid, supplemental or fully
online)
e Creating an instructor/course web presence
e New this fall 2016: Gavilan Online Teacher Training (GOTT) Academy
e What You Need Now (WYNN) Regulation Updates for Online Pioneers
e Developing multimedia for your course
Software professional development available at the Center includes
e MS Office
Photoshop/image editing software
Web editing software
Moodle and Canvas
Lecture capture (multimedia)
Audio/video editing
CCC Confer and other webinar conferencing technologies

The College also sponsors a mentoring program that emphasizes teaching and learning,
connected relationships in the academic and general community, and work-life balance.

The College subscribes to on-demand professional development video materials through
the Go2Knowledge web site https://www.go2knowledge.org/gavilan. A variety of
presentations regarding at-risk students, campus safety issues, organizational
development, technology, teaching and learning, and student success are available.

Non-Instructional College Resources to Support the Educational Mission

Human Resources

The Human Resources Office supports the instructional program of the College in several
ways. It provides new employee orientation sessions, including for student workers, and
conducts mandated education sessions in sensitive important topics such as sexual
harassment. It promotes participation in regional professional development on a variety
of topics about best practices in employee relations. The College has some challenges in
recruiting and retaining staff due to its location and pay scales. The Human Resources
Office will complete a compensation and classification study in 2016-17 that will develop
recommendations for pay increases for adjunct faculty, classified staff, and some
management positions. Long-term stability and satisfaction among the College
employees will be healthier for the College and helpful to the students.

The Human Resources Office also serves as an important tie between instructors and
students for dialogue concerning harassment, violence, and discrimination. The Office is
a venue where students can be assured that the College is a safe learning environment.
The Director, the Equal Opportunity Office, maintains an open door for students to file
civil rights (Title V), gender equity, sex discrimination/harassment (Title 1X), or persons
with disabilities discrimination (ADA/Section 504/508) complaints.
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Gavilan College has experienced a 3.7% decrease in the workforce headcount between
fall 2010 and fall 2015, from 438 to 422 employees. Between fall 2010 and fall 2015 the
numbers of both educational administrators and full-time tenured faculty experienced
37% and 11% reductions, respectively. The classified workforce maintained its average
size of 132 employees. The adjunct faculty headcount temporary rose from 2010 to 2012,
but returned to the 208 staffing level by 2015.

Chart 15: Gavilan College, Employee Headcounts, Fall 2008 to Fall 2015
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Source: California Community Colleges Chancellor’s Office. Data Mart; analysis by Cambridge West
Partnership, LLC

Since 2010, the total workforce, expressed as units of full-time equivalency (FTE), at
Gavilan College has increased by 7% (20 FTEF), with the temporary academic faculty
growing tremendously, and the other employee groups decreasing. Over the 2010 to 2015
period, the FTEF level of temporary faculty has increased by 109% (48.5 FTEF), while
that of full-time tenured faculty has decreased by 10% (8 FTEF). There was a 40%
reduction in educational administrator positions (8 FTEF). Classified employee
headcounts decreased by 9% (20 FTEF).
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Chart 16: Gavilan College, Employee Groups by Full-time Equivalency, 2010-2015
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A second analysis of the educational administrator headcounts, grouped by age ranges in
fall 2015, reveals that two educational administrators reached the typical retirement age
of 60 to 64 years old, and that an additional two were beyond the typical retirement age
range of 65 years and older. Moreover, an additional five of the 12 administrators will
reach retirement age over the six years following 2015.

Eight of 70 tenured faculty members were working within the typical retirement age
range (60-65), and an additional four were working beyond the age range. Although this
combined 12 instructors (17%) working at or beyond the retirement age is relatively low,
a high of 20 additional tenured faculty members will reach the typical retirement age
within six years after 2015.

While temporary academic faculty members are “at will” employees, they represented a
large portion of the workforce at a headcount of 207, nearly 50% of the total Gavilan
staff in 2015. For this group, 27 (13%) are in the typical retirement age range, and 35
(17%) are working beyond this range. Over the six years following 2015 an additional 22
of the temporary faculty members will reach retirement age.

Given that 30% of temporary academic faculty and 17% of tenured faculty were at or
beyond typical retirement age, with an additional 29% of the latter reaching retirement
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age within six years after 2015, it may be prudent for the College to start considering

strategies for the replacement of teaching personnel.

For classified employees, the normal eligibility age for retirement from CalPERS is 50
years of age with five years of service. So, unlike with administrators and academic
faculty, 18 (14%) of classified staff members were at the retirement eligible age, and
another seven (5%) were working beyond the typical retirement age. An additional 15
(11%) of classified employees will reach retirement age within the next four years.
Given such large numbers for potential retirement, Gavilan College may need to consider
decisions about replacing some of these skilled individuals in order to retain the essential
support services they provide.

Table 39: Employee Groups by Age Ranges, Fall 2015

Employee Category

Total
Headcount 18to34 35t039 40to44 45t049 50to54 55t059 60 to 64 65 to 69

70 +

Academic, Tenured/Tenure Track

70

6%

13%

6%

16%

14%

29%

11%

4%

1%

Academic, Temporary

207

18%

10%

10%

12%

10%

11%

13%

7%

10%

Classified

133

15%

15%

8%

11%

14%

18%

14%

3%

2%

Educational Administrator

12

0%

8%

0%

17%

0%

42%

17%

17%

0%

Total Employee Headcount

Source: Chancellor’s Office. Data Mart; analysis by Cambridge West Partnership, LLC
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An inspection of the age group headcounts for the Gavilan College staff as a whole
shows that, between 2008 and 2015, the age distribution of the staff was slightly greying,
with the number of employees in the older age groups increasing and the number in the

younger groups likewise decreasing.

In 2008, the number of college staff at or beyond the typical retirement age range of 60-
64 was 20%, and up through 2015, this figure jumped to 24%, with the 70+ category
increasing from 2% to 6% of all personnel. In both years, the “soon to reach retirement
age” 55-59 year old group was the largest, with 16% in 2008 and 17% in 2015.
Additionally, the proportion of classified employees at or beyond the typical retirement
age of 50-years old increased from 41% to 50% from 2008-2015.
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Chart 17: Gavilan College, Staff by Age Group, 2008 v. 2015
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Budget

Funding stability is the primary external driver for the college budget as the Business
Services Office endeavors to help the College grow and add more services for students.
The Business Services Office advances student success through the procurement of goods
and services as well as the processing of payments and paychecks for employees and
student workers. All instructional and operational areas of the College are able to
contribute to student success because Business Services staff members provide the ways
and means for them to do so.

From 2006-07 to 2015-16 the annual funded FTES generated by the College has
decreased by 0.24%. Throughout this time, the College generated more actual FTES and
therefore had unfunded FTES in most years with the greatest amount occurring in 2009-
10. In 2015-16 funded credit instruction averaged 4,649 FTES; noncredit curriculum
offerings averaged 536 FTES while career development/college preparation noncredit
offerings have averaged 49 FTES.

Chart18: Gavilan College Annual Funded FTES
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Apportionment; analysis by Cambridge West Partnership, LLC
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At the conclusion of 2015-16 the College had not reached its target base FTES, 5,253.38.
Therefore, the College has entered into the State stabilization and restoration program.
The College will receive for 2016-17 the same amount of state revenue that it had been
allocated for 2015-16, but no more. If the College cannot recover its base level of FTES
within three years, it will be locked into a permanently lower income stream from
apportionment.

Table 40: Recent FTES Experience

Full-time Equivalent Students (FTES)

Year Base  Growth Stability Restored Budgeted Actual
2015-16 5,253.38

Period 1 5,253.38 186.71 5,440.09

Period 2 5,253.38 (74.24) 5,179.14
2016-17

Advance 5,179.14  28.43 48.25  5,255.82

Source: Fred Harris, Vice President for Administrative Services. Gavilan College Budget Workshop 2016-
17. Slide presentation created August 29, 2016

Gavilan College Bridge
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The College has offered a very small portion of its FTES through distance education
classes. On average, from 2006 to 2015, only 5% of the FTES was generated through
online, Internet-based instruction.

The College was able to retain a 10.5% average ending balance over the last five years as
illustrated in the following chart. The ending balance started to decline in 2011-12 as
revenue support from the state declined.

Chart 19: Ending Balance Amounts As a Percentage of Total Expenditures
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The College was able to maintain an 81.9% average of expenditures on salaries and
benefits over five years as illustrated in the following chart. The 2013-14 and 2014-15
years were exceptional experiences due to full-time employee workforce reduction.

Chart 20: Salaries and Benefits As a Percentage of Unrestricted General Fund
Expenditures
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West Partnership, LLC
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The annual operating excess or deficiency reflects the net increase or decrease in general
fund balances. The College was not able to maintain a positive (excess) average over the
five years illustrated in the following chart. As illustrated, the 2011-12 academic year had
the largest deficiency. It was a particularly difficult and economically stressful year
because State revenues had been sharply curtailed. The 2016-17 budget anticipates a
deficit of almost $600,000.

Chart 21: Annual Operating Excess or Deficiency
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The cash balance reflects the unrestricted and restricted general fund cash balance,
excluding investments. One fiscal year, 2011-12, was exceptional. The College was able
to maintain a positive (excess) average of $2,241,506 over the five years illustrated in the
following chart.

Chart 22: Cash Balance of Unrestricted and Restricted General Funds
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West Partnership, LLC

The Board of Trustees must address these fiscal facts in the coming years. Some income
originally from Proposition 30 will continue due to the passage of Proposition 55 that
extends the income tax on high-income earners. Starting in January 2018 the Affordable
Care Act provides financial penalties for “Cadillac” medical benefit plans. Those
penalties might one day impact the College. The State’s allocations to the districts for
FY2015-2016 and FY2016-2017 were unusually generous and were based upon
unexpected State revenue growth. The magnitude of growth in State revenue may not be
repeated in future years and the unusual level of funding through “one time” money and
categorical program dollars may not be repeated. Starting in July 2014 the District’s
contribution to CalSTRS for each covered employee started to increase from 8.25% to
12.58% for 2016-17. The contribution percentage is scheduled to increase to 19.1% by
2020 and remain at that level until 2046-47.2° The CalPERS retirement contributions for
classified employees will increase from 12.46% in 2014 to 20.4% by 2020-21.%7

The budget development process at Gavilan College historically has been completed as a
“rollover” process. The academic department heads and managers of support departments
were provided with budget development sheets that displayed their discretionary

2% provisions of AB 1469. Retrieved April 30, 2016 from www.calstrs.com/calstrs-2014-funding-plan

27 Michael Youril. Rate Hike Ahead: CalPERS Proposed Strategy Means Contribution Rates Will Continue
to Rise for the Foreseeable Future.” Retrieved May 2, 2016 from
www.calpublicagencylaboremploymentblog.com
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accounts, and they were allowed to move their budget from one category to another to
better serve their needs. The College Budget Committee is an advisory group to the
President’s Council on financial issues. It discusses and considers recommendations
regarding financial issues and promotes the dissemination of financial information to
representative constituency groups.

Budget augmentation requests to support activities that will accomplish a program
objective and advance the College’s strategic goals are reviewed and prioritized by the
deans, directors and College Budget Committee at several points in the budget
development cycle. The Committee evaluates the requests on four criteria: (1) extent of
orientation to student success goals; (2) cost vs. benefit; (3) extent of linkage to the
College strategic plan; and (4) extent of data analysis and support/evidence.

Apart from the operating budget, the college has been in a long-term capital improvement
effort since the passage of Measure E in 2004. The following are highlights of completed
projects:
e Tennis court repairs
« Boiler replacement
o Infrastructure replacement
« Computer replacement
o Enterprise Resource System
e Interim instructional spaces
o Parking lot expansion / resurfacing
e Renovations of Mathematics, Physical
Science, Life Sciences, Art, Music,
Humanities, Security and Facilities, and Multipurpose buildings.
e Land purchase - Coyote Valley
e Land purchase - San Benito County
o Cosmetology / Business Renovation
« Roof repair for gymnasium and science buildings
Campus and building signage
« Social Science building
e Gilroy Campus modernization project
e San Martin airport instructional facility for aviation
o Habitat mitigation at Coyote Valley and San Benito County

The College’s credit rating has been sound and it is drawing down the last of those bond
funds for work in 2016-17. A portion of the final funding is supporting the construction
and improvement of 15 acres within the total 55-acre site for the Education Center at
Coyote Valley (to be completed by February 2017). Other portions are dedicated to
swimming pool renovation, gymnasium, and sports field projects (to be completed in
spring 2018). The last part of the project is seismic upgrades to the student center, to be
completed by February 2017.
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Technology

Management, support, and procurement of technology at Gavilan is the responsibility of
the Information Technology (IT) Department that is centralized at the College District’s
main campus in Gilroy and also serves satellite campuses in Hollister and Morgan Hill.
The Director of IT leads this department, which coordinates technology planning,
prioritization and budgeting with others in the College leadership, including Deans, Vice
Presidents, and various managers.

The broad mission of the IT Department is to provide Gavilan students, faculty, and staff
with technological equipment and services that enable learning and growth within a
diverse community. Services include device and software support, web development,
programming, training, and seeking out and procuring up-to-date technology for the
campus. The IT department also gathers and reports campus-wide data for the
Community College Chancellor’s Office.

Over the past decade and more so into the future, the growing ubiquity of technology in
education requires that more thought, resources, and funding be directed toward the
Gavilan IT department to keep it from falling behind the technology of its competitor
colleges. Important technology that the department has supported and continues to
support include, in order of priority:

e Moving towards virtual infrastructure in order to reduce costs and save space.
This includes a virtualization of all backend servers, and a college-wide
implementation of a Virtual Desktop Infrastructure (VDI), which will allow
students to access College resources and services from their own devices.

e Advancing distance education through the growth of online learning
environments such as iLearn, which enables students to browse courses and
receive instruction remotely online, and NetTutor, which provides tutoring
services for distance education students.

e Betterment of services without increased costs—for instance, moving towards
paperless forms of campus administrative management, a desired technological
improvement by a portion of Gavilan staff. A transition to full paperless
processing will require a complete institutional buy in.

e Continuing to utilize various technological methods to increase student success by
streamlining assessment, educational planning, and counseling. These methods
include Accuplacer, Degreeworks, SARS, and the Gavilan Early Alert Referral
System (GEARS).

e Continuing to upgrade the technological capability of all classrooms to “smart
classrooms,” which can utilize web and AV technology to deliver dynamic
instruction.

e Improving communication with the whole student body through either text or
email capability.

The 2014-2019 Technology Master Plan presents the following directives that guide
Gavilan’s technological development. In developing its technology, Gavilan must:

e Manage constrained resources

e Provide ubiquitous access to education
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e Keep current on today’s technology to prepare students for today’s and
tomorrow’s workforce.

e Properly integrate technology into the learning environment and train faculty
accordingly.

e Support administrative services

The Technology Master Plan establishes many specific items to be pursued over the five-
year period. Some of the prominent pursuits that span across Student Services,
Instructional Services, Administrative Services, and Institutional Services are to:
e Increase awareness and accessibility of resources, programs, and classrooms for
students with disabilities.
e Provide an ID system, email, and integrated platform to access Gavilan services
for all students.
o Refine the data gathering and sorting system, in particular by developing a way to
identify and contact drop-out students.
e Upgrade Morgan Hill and Hollister campuses to smart classrooms.
e Provide training for faculty who will participate in distance learning instruction.
e Implement document processing for administrative offices to allow for electronic
signatures.
e Establish minimum standards of technological competence for faculty and staff,
also to be required in the hiring process.
e Implement a Content Management System (CMS) for Gavilan website.
e Prepare a disaster recovery strategy, including backup capability and recovery
hardware and software.
e Implement various improvements in the monitoring, evaluation and maintenance
of all network and server hardware and infrastructure.
e Evaluate existing equipment, facilities, programs in light of their quality and
adherence to state standards.
e Improve equipment and infrastructure for various department offices, classrooms,
and other facilities.

Space and Facilities

The Facilities Services Office faces significant challenges in its work to construct, repair,
and maintain facilities at the 50-year old main campus, as well as at the extension center
sites. In addition to the age of some buildings, the potential increase in student
population, and the demand for more technology offer additional challenges in providing
a safe, clean, and healthy environment for all students, staff, and visitors to the campus
locations.

The College buildings inventory includes two structures, the Chapel and Mayock House,
constructed in the 19" century and moved to the property for historic preservation
reasons. Fourteen of the primary instructional buildings were constructed in the decade of
the 1960’s. A subsequent wave of construction witnessed 11 buildings, mostly to support
the physical education program during the decade of the 1990s. Eleven additional
buildings such as the Morgan Hill center and the San Martin Aviation complex were
erected from 2000 to 2016.
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The Chancellor’s Office monitors the use of five types of interior spaces at all community
colleges. Any functionally usable interior space that could be assigned to an occupant is
described as assignable square footage (ASF). Most interior space is considered
assignable, but restrooms, mechanical equipment rooms, janitor’s closets, and corridors
are not considered assignable. The annual Space Inventory Report is the means by which
the College communicates to the Chancellor’s Office space utilization changes. Below is
a summary of the most recent Space Inventory data.

Table 41: Gavilan College, 2016 Space Inventory Data

Category ASF
Classroom 25,545
Laboratory 54,976
Office 28,698
Library 19,294
AV, TV, Radio 5,336
Physical Education 34,513
Assembly 9,861
Inactive 957
All Other 39,211

Total 218,391

Source: California Community Colleges, Chancellor’s Office. Gavilan College Space Inventory. FUSION
Database. Retrieved from fusion.deltacollege.edu on November 19, 2016.

The College provides most instructional and student support services at the 147-acre
main campus. However, there are two future satellite locations to be developed. Just
south of Hollister, in San Benito County, an approximately 80-acre plot was purchased
for a future educational center. In the Coyote Valley area, at the southern part of Santa
Clara County, phase one at a 55-acre site opened in spring 2017 as a regional public
safety center with some general-purpose classrooms. The College has historically offered
instruction in leased properties, primarily in Morgan Hill and Hollister. Other important
off-campus locations include the Gilroy High School, Hope Rehabilitation Services Work
Activity Center in Gilroy and Hollister, JTPA Training Center in Hollister, and a newly
established aviation maintenance instructional program site at the San Martin Airport.
The College has also operated seven, mostly non-credit sites, in the Hollister area.

State standards for construction and renovation of facilities are basically focused on
capacity. Capacity, as discussed in the Facilities Planning Manual, is correlated with the
production of Weekly Student Contact Hours (WSCH). WSCH represents the average
number of hours of student instruction in a week per class, i.e., 30 students enrolled in a
class that meets 3 hours per week is 90 WSCH. This WSCH is then transformed into
instructional space or ASF. Each WSCH type, lecture vs. laboratory, generates an
“appropriate” instructional facility addressed as assignable square footage (ASF). In
evaluating the extent to which the College has made good use of the existing lecture and
laboratory facilities a comparison is made between the actual WSCH generated vs. the
calculated cumulative capacity of those instructional spaces.
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On the other hand the formula for evaluating office space is more complicated and
different. Office space evaluation compares the ASF to a calculation of the full-time
equivalent number of instructional personnel times a constant space value.

With the key types of space a ratio greater than 100% indicates that the institution has
more facility capacity than it is using while a ratio lower than 100% indicates that the
institution needs additional facility capacity to accommodate properly the students and
staff. From the instructional program perspective, the two most important types of
facilities are classroom lecture and laboratory space. From the perspective of student
services and general administrative offices, perhaps the most important type of facility is
office space.

The current status of the cumulative capacity compared to the load creates a ratio. The
2018-19 Five-Year Construction Plan shows the following extent to which the key space
types are currently being used.

Table 42: Gavilan College Capacity to Load Ratios, 2017-18

Analysis for Academic Year 2017-2018
Wkly. Student Contact Hrs. Full-time Equivalent
Actual/Projected Cumulative  Capacity/ | Actual/ Cumulative Capacity/
Space Type ASF | WSCH (Load) Capacity Load Ratio | Projected Capacity Load Ratio

Lecture 25,160 53,007 53,078 100%
Laboratory | 48,350 22,086 19,852 90%
Office 27,886 275 199 2%

Source: California Community Colleges, Chancellor’s Office. Gavilan College 2017-18 Five Year Capital
Construction Plan. FUSION Database. Retrieved from fusion.deltacollege.edu on November 19, 2016.

Science Symposium Students
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VII. Institutional Effectiveness

A. Institutional Performance Expectations

Institutional Mission and Effectiveness Scorecard

The Gavilan College mission is to cultivate learning and personal growth in students of
all backgrounds and abilities through innovative practices in both traditional and
emerging learning environments, transfer pathways, career and technical education,
developmental education, and support services that prepare students for success in a
dynamic and multicultural world.

The College has evaluated data about its performance with respect to its mission and
goals that it has established and the accountability framework used by the community
college system. The State first introduced an accountability system for the community
colleges in the late 1990s. At that time the Partnership for Excellence (PFE) established
system-wide goals for performance in exchange for enhanced funding. By 2004
legislative action replaced the PEF initiative with the Accountability Reporting for
Community Colleges (ARCC), which created college-specific reporting in addition to
system-wide reporting. The framework approached the outcomes measures based on
cohort analysis of students whose behavior defined their intentions. Although colleges
were encouraged to develop their own goals for improvement on the outcome measures
there were no financial incentives or penalties attached to performance.

The outgrowth of the Student Success Task Force (SSTF) initiative was 2012 legislation
that fine-tuned the ARCC framework into what has been renamed the Scorecard. Like the
ARCC framework, the Scorecard outcomes for Student Progress and Achievement
(SPAR), persistence, and 30-units completed, places a student into the cohort if the
student:

e s afirst-time student in the academic year

e Has completed six units

e Attempts any level math or English
The difference in the two frameworks is that the Scorecard restricts the students to three
years, rather than six years, as was the case with ARCC, to complete the behavior that
qualifies them to be in the cohort. Those that do meet the criteria are placed into the
denominator used to calculate the various rates.

The Scorecard emphasizes milestones or momentum points in a student’s college
experience as well as final outcome measures that all colleges are expected to use when
planning activities to improve institutional performance. The Scorecard reports student
outcomes in these five metrics:
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1. Student Progress and Achievement (SPAR)
a. Earned a AA, AS or certificate of achievement, or
b. Transferred to a four-year institution, or
c. Transfer-prepared (earned 60 transferable units with a 2.0 GPA)
2. Persistence
a. Earned six units,
b. Attempted math or English, and
c. Enrolled in credit courses three consecutive primary terms anywhere in the
California community college system
3. 30 Unit Completion
a. Earned at least 30 units anywhere in the California community college
system
4. Career and Technical Education (CTE) completion
a. Completed more than 8 units in a three-year period in the same CTE
discipline, and
b. Earned a AA, AS or certificate of achievement, or
c. Transferred to a four-year institution, or
d. Became transfer-prepared
5. Basic Skills Progress
a. Attempted a below-college-level English, ESL or math course and
successfully completed a college-level course in the same subject area

Students who were qualified to be in the cohort and who also achieve one of the
outcomes listed above are counted in the numerator used to calculate the various rates.

Institutional Effectiveness and Program Improvement Goals Framework

Legislation enacted in 2014 (Education Code section 84754.6) required the Board of
Governors for the California community college system to adopt a goals framework that
will encourage improvement in institutional effectiveness among the colleges. The statute
also required that, as a condition of receiving Student Success and Support Program
funds, each college must develop, adopt and post a goals framework that addresses the
following four identified areas: (1) student performance outcomes, (2) accreditation
status, (3) fiscal viability, and (4) programmatic compliance with state and federal
guidelines. Other categories may be designated in the future. In spring 2016 five years of
appropriate historical data was provided to support a goal declaration for 2016-17 and for
a longer-term six-year goal. In accordance with this mandate, Gavilan College has
adopted the required and optional goals detailed at this URL
https://misweb.cccco.edu/ie/DistrictSelect.aspx. The overall framework is summarized as
follows.

District Fiscal Viability Indicators
1. Fund balance (required)
2. Salary and benefits (optional)
3. Annual operating excess deficiency (optional)
4. Cash balance (optional)
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District Programmatic Compliance with State and Federal Guidelines Indicators
5. Audit findings of financial statement (required)
6. Audit findings of state compliance (required)
7. Audit findings of federal award/compliance (required)

College Student Performance and Outcomes
8. Completion rate- college-prepared students (optional)
9. Completion rate- unprepared students (optional)
10. Completion rate- overall (optional)
11. Remedial rate- math (optional)
12. Remedial rate- English (optional)
13. Remedial rate- ESL (optional)
14. Career technical education rate (optional)
15. Successful course completion (required)
16. Completion of degrees (optional)
17. Completion of certificates (optional)
18. Transfers to four-year institutions (information item only)

College Accreditation Indicator
19. Status (required)

College Fiscal Viability Indicators
20. Full-time equivalent students (optional)

College Choice Indicators

21. College choice student achievement (one required)
Completion rate- unprepared students
Remedial rate- math
Remedial rate- English
Remedial rate- ESL

Optional College Choice Indicator
22. College may self-identify an indicator related to any topic
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Institutional Set Standards

In response to U.S. Department of Education requirements and ACCJC expectations the
College has set a series of minimum student achievement performance standards for the
institution as a whole. For 2014-2015 those performance standards are reflected in the

table below.

Table 43: Institutional Set Standards

2014-15
# Student Achievement Institutional-Set Standard Topic Standard
14a Successful Course Completion Standard 72%
14b Successful Course Completion rate for fall 2015 71.0%
15a Completion of Degrees and Certificates Combined Each Year Standard 844
15b Completion of Degrees Per Year Standard 440
15c Completion of Certificates Per Year Standard 404
16a # of Students Who Received a Degree or Certificate in 2014-15 599
16b # of Students Who Received a Degree in 2014-15 443
16c # of Students Who Received a Certificate in 2014-15 404
17a # of Students Who Transferred to a 4-Year School Each Year Standard 0
17b # of Students Who Transferred to a 4-Year School in 2014-15 384
18a Does The College Have Certificate Programs That Are Not CTE Yes
18b If yes, Please Identify them
Biotechnology, Communications Study, Interpersonal Communications,
Kinesiology: Personal Fitness Trainer, CSU General Education,
IGETC General Education, Music: Composition/Production, World Philosophies
and Religions, Spanish, Spanish Non-Native Speaker 2 and 3, Spanish Native
Speaker 4, Social Science: Community Studies, Theater: TV Performance
19a # of Career-Technical Education Certificates and Degrees 69
# of Career-Technical Education Certificates and Degrees That Meet Employment
19b Standards 0
# of Career-Technical Education Certificates and Degrees For Which The College Has
19c A Standard for Licensure Passage Rates 0
# of Career-Technical Education Certificates and Degrees For Which The College Has
19d A Standard for Graduate Employment 0

Source: Gavilan College, 2016 ACCJC Annual Report

The U.S. Department of Education and ACCJC have communicated their expectations
that colleges will also monitor the licensure examination pass rates and job placement

rates of program graduates. As of 2016 there were too few students (3 students)

completing the Cosmetology state examination to be able to obtain the results.

Independent of the State scorecard or other accountability frameworks, the College
strategic priorities and goal setting processes identified several key performance areas
where the institution intends to make progress. The entire set of strategies and goals are
found in Appendix SP. The strategies that are most closely related to the Educational
Master Plan include:
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Strategy #1. Optimize enrollment, course offerings, and services to reflect community
needs and growth?

Strategy #2: Improve student services and enhance curriculum and programs in order to
help students meet their educational, career, and personal goals.

Strategy #3: Improve and expand existing facilities to enhance the learning environment.

Strategy #5: Implement the Educational Master Plan goal specifying development of
multi-college expansion by coordinating all instructional programs, student and
administrative support services, organizational structure and staff, and site development
through linkage with Strategy 3.

Strategy #7: Develop and implement a plan for creating a College Life program,
including outreach, recruitment, and support of increased numbers of international
students.

Graduation Day

28 Gavilan Joint Community College District. Strategic Plan FY 2015-16 Through 2019-2020. August 11,
2015
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B. Institutional Performance

Each pair of columns in the graphic below represents students who enrolled in a
community college during the identified academic year. To be included in the cohort
these students, within the first three years of enrollment, complete six units of credit and
attempt any level of math or English. The students were followed for a period of six
years. They are included in the numerator of the completion rate calculation if they
achieved one of four outcomes for the SPAR metric: (1) transfer to a four-year
institution; (2) earn an Associate Degree; (3) earn a Certificate of Achievement; or (4)
become transfer-prepared in terms of GPA by completing 60 transferable units.

Because student cohorts are being followed for a period of six academic years, the most
recent data is the cohort that entered college in 2009-10.

Chart 23: Comparative Scorecard Rates
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Source: California Community College Chancellor’s Office, 2016 Scorecard Report; analysis by
Cambridge West Partnership, LLC

Additional details and trend lines are found in the Office of Institutional Research web
page- gavilan.edu/research.
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The number of program awards, degrees and certificates of achievement, can be
identified on an annual basis. These are important final outcome indicators monitored by
the College. The numbers of awards has increased from 2011-12 to 2015-16 by 74%. The
greatest category of increase has been the Certificates (206%).

Chart 24: Degrees and Certificates of Achievement Awarded
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Source: Gavilan College. Office of Institutional Research

Additional details about awards are available at the Office of Institutional Research web
page under reports and other publications- gavilan.edu/research.
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The broad discipline area in which the college has made these awards is illustrated in the
table below. In the past, a broadly defined program of study, Interdisciplinary Studies,
was the degree of choice for students who wanted a general preparation for transfer. As
more discipline-specific Associate Degrees for Transfer are implemented, consistent with
the SB1440 legal framework for transfer to the CSU system, the awards in discipline-
specific curriculum areas are likely to increase. Additional details on awards granted can
be found at the College Office of Institutional Research web page, gavilan.edu/research,
and the interactive Fact Book, GAVData.

Table 44: Details of the Most Often Awarded Degrees and Certificates

Annual Awards of Degrees and Certificates 2011-12 to 2015-16
Program Type TOP2 2011-2012 2012-2013 2013-2014 2014-2015 2015-2016 Total Overall %
Interdisciplinary Studies 49 146 315 342 353 4491 1,605 40.5%
Health 12 119 137 146 146 151| 699 17.6%
Business and Management 05 60 69 77 60 84| 350 8.8%
Public and Protective Services 21 51 56 45 60 57( 269 6.8%
Humanities (Letters) 15 50 45 41 54 61| 251 6.3%
Engineering and Industrial Technologies | 09 19 29 44 44 45| 181 4.6%
Commercial Services 30 40 28 26 28 30 152 3.8%
Family and Consumer Sciences 13 28 30 18 28 12| 116 2.9%
Information Technology 07 20 20 17 15 19 91 2.3%
Fine and Applied Arts 10 10 11 16 12 10 59 1.5%
Foreign Language 11 4 11 8 15 13 51 1.3%
Social Sciences 22 7 5 7 5 16 40 1.0%
Media and Communications 06 11 5 9 8 4 37 0.9%
Biological Sciences 04 1 5 5 8 3 22 0.6%
Psychology 20 16 16 0.4%
Mathematics 17 1 3 5 4 1 14 0.4%
Education 08 6 5 1 12 0.3%
Total 573 769 806 845 972 3,965

Source: California Community College Chancellor’s Office, Data Mart; analysis by Cambridge West
Partnership, LLC

B

Gavilan College Main Walkway, Quiet Afternoon
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Students who actually transfer to one of the two public university systems in California
are counted in the SPAR outcome measure. Between 2011-12 and 2015-16 there has been
a 13% decrease in the numbers of students who transferred to a University of California
(UC) campus and a 6% increase in the numbers of students who completed a transfer to a
California State University (CSU) campus. During those years the college has annually
averaged 24 students to UC and 219 students to CSU. Fiscal constraints prompted both
public university systems to curtail transfer student acceptances, which in turn adversely
impacted the numbers shown in the graphic below. Additional details are found in the
College Office of Institutional Research web page, gavilan.edu/research, and interactive
Fact Book, GAVData.

Chart 25: Annual, Full-year Transfers to CSU and UC
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Source: UC Student Source Files, CSU Student Source Reports; analysis by Cambridge West Partnership,
LLC

As an alternative to the public university systems, some transfer-oriented students from
the College have entered either an in-state private or an out-of-state institution. From
2010-11 to 2014-15 (last year of available data) there has been a 10% increase in the
numbers of students attending in-state private institutions and a 19% increase in the
student count of those attending an out-of-state institution. The analysis below considers
the transfer event from the perspective of a transition year in which the Gavilan College
student affects the transfer to a four-year institution by enrolling at the senior institution.
The analysis does not consider the length of time it took the student to complete the
preparation to transfer or to make the actual transfer. Far and away the most popular in-
state private schools have been Argosy University- the Art Institute of California and
National Hispanic University. The University of Phoenix is far and away the most
popular out-of-state institution.

Cambridge West Partnership, LLC
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Chart 26: Full-year Transfers to Out-of-State (OOS) and In-State Private (ISP) Schools
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A transfer cohort methodology has been developed by the Chancellor’s Office. The
method tracks groups of first-time students for six years to determine if they show a
“behavioral intent to transfer.” In this methodology students are assigned a cohort year
based on the year they first enroll in a California community college and they are
attributed to the community college where they earned the most units of credit.

The initial cohort of students is tracked for six years after the initial enrollment to
determine if they have completed twelve units of credit and attempted transfer-level math
or English. If they have, the student is placed into the cohort and their transfer outcome is
considered over a variety of time frames up to sixteen years. The outcome of transfer is
monitored through a data match with the National Student Clearinghouse (NSC), UC and
CSuU.

Past research by the Chancellor’s Office has concluded that most students complete the
transfer process by the sixth year after initial enrollment. An extended analysis of Gavilan
College transfer data suggests that indeed after the sixth year, the trend of steady
increases in the numbers of students who transfer does drop off. However, some students
from those initial cohorts do continue to transfer and they drive the transfer rate higher
than is generally acknowledged. As illustrated below, when students are followed for an
extended period of time 50% of the cohort does transfer.
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Chart 27: Extended Transfer Rates, 1995-96 to 2008-09, Selected Cohorts
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For students who intend to transfer, completing 30 units is an important and momentous
milestone because it indicates that they are halfway to the transfer point. For career and
technical education students who neither transfer to a four-year institution nor receive an
award from the College, the completion of 30 units translates to substantial gains in
wages upon leaving college. Two years after leaving the community college these
students have been shown to earn about as much as the vocational student who completes
an occupational degree or certificate. For these reasons the accumulation of 30 units of
credit was included in the Scorecard as a milestone progress marker.

In the cohorts of students entering the College in 2005-06 and 2009-10 there are
documented differences among five of the seven ethnic subpopulations of students who
achieved the outcome of completing 30 units of credit. However, insufficient numbers of
students do not allow meaningful comparisons for American Indian/Alaskan Native and
Pacific Islander students.

In this analysis the years represent the academic year in which the student entered a
community college for the first time. To qualify into the cohort a student must, within
three years, complete six units and attempt any level of math or English. Those qualified
students are tracked for six years. The numerator in the rate calculation is the number of
those qualified students who accumulated 30 units of credit within six years of entering a
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community college. Because student cohorts are being followed for a period of six
academic years, the most recent data is the cohort that entered college in 2009-10.
Additional details and trend lines are found in the Office of Institutional Research web
page-gavilan.edu/research.

Chart 28: Percent of Students Who Earned at Least 30 Units, Overall Rates
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Cambridge West Partnership, LLC
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Completing 30 units is an outcome from persistent re-enrollment. The Scorecard and the
College are interested in promoting student persistence for at least three consecutive
terms. In the graphic below there are persistence differences among five of the seven
ethnic groups of students. But insufficient numbers of students preclude meaningful
comparisons for American Indian/Alaska Native and Pacific Islander students.

Again, in this analysis the years represent the academic year in which the student entered
a community college for the first time. To qualify into the cohort a student must, within
three years, complete six units and attempt any level of math or English. The numerator
in the rate calculation is the number of those qualified students who in fact persisted in
enrollments during three consecutive terms.

Because student cohorts are being followed for a period of six academic years, the most
recent data is the cohort that entered college in 2009-10. Additional details and trend
lines are found in the Office of Institutional Research web page- gavilan.edu/research.

Chart 29: Persistence Over Three Consecutive Terms
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A common measure of organizational performance that stimulates persistence and the

accumulation of credit units is the success rate of students enrolled in the different
categories of credit curriculum. The rate is calculated by comparing the number of

students who earned a grade of C or better to the number of all students who were still

enrolled in the course after the normal add and drop period ended.

Over the last seven fall semesters student success rates have improved in the basic skills

category of curriculum offered in a face-to-face modality. From 2010 to 2016 the
absolute change in the basic skills curriculum success rate was 6.2%. The average

success rate for each category of curriculum is shown in the final set of columns on the
right. The graphic below represents enrollments in the fall terms identified and is not a
cohort study. Additional details and trend lines are found in the Office of Institutional
Research web page, gavilan.edu/research, and in the interactive Fact Book, GAVData.

Chart 30: Fall Term Student Success Rates by Type of Course, Face-to-Face Instruction
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Partnership, LLC
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A similar fall term analysis was completed for courses offered through distance
education. From 2010 to 2016 the greatest absolute change in the success rate was in the
vocational curriculum where the rate increased 12%. The average success rate for each
category of curriculum is shown in the final set of columns on the right. The graphic
below represents enrollments in the fall terms identified and is not a cohort study.
Additional details and trend lines are found in the Office of Institutional Research web
page, gavilan.edu/research, and in the interactive Fact Book, GAVData.

Chart 31: Fall Term Student Success Rates by Type of Course, Distance Education
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Additional analysis of course success and retention, on an annual basis, can be found in
the interactive College Fact Book, GAVData, located at the Office of Institutional
Research web page- gavilan.edu/research.
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The basic skills curriculum is of particular interest to the College and the Scorecard
because so many students begin their college experience in that curriculum. In the
Scorecard analysis the years represent the academic year in which the student entered a
community college for the first time. To qualify into the cohort a student must, within six
years, attempt a math, English or ESL course below transfer level (2-4 levels below for
math). The numerator in the rate calculation is the number of those qualified students
who, within six years, complete a higher-level course in the same discipline. For English
composition it includes completion of a college-level English course. For math the
students must complete a college-level math course or a math course that is one level
below transfer. The ESL students must complete the ESL sequence or a college-level
ESL course.

The experience of basic skills students in English composition, math, and ESL is
captured in the graphic below. Both of the cohorts have improved their success rate in
English and math. Because student cohorts are being followed for a period of six
academic years, the most recent data is the cohort that entered college in 2009-10.
Additional details and trend lines are found in the Office of Institutional Research web
page-gavilan.edu/research.

Chart 32: Basic Skills Student Migration Success
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Source: California Community College Chancellor’s Office, 2016 Scorecard Report; analysis by
Cambridge West Partnership, LLC

Campus research into the flow and success of basic skills students through the English
composition curriculum sequence determined that on average 14% of the students
starting below transfer level eventually completed the English LA composition course.?®
The College has experimented with an accelerated curriculum design in English by

29 Gavilan College, Office of Institutional Research. Basic Skills English Cohort Tracking Two Levels
Below. August 10, 2016.
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combining reading and writing instruction together. The College also experimented with
using multiple measures beyond an exam score to inform composition course placement.
The follow-up research found that students in the accelerated experience were retained
and suc%%eded at substantially higher levels than students the traditional sequence of
Courses.

In the mathematics discipline campus research of the flow and success of basic skills
students through the curriculum sequence determined that on average 6% of the students
starting four levels below and 36% of those starting two levels below a transferable
course succeeded in a transferable math course.® The acceleration experimentation in
math involved a very small number of students, but the campus research concluded that
these students were retained and succeeded at substantially higher levels than students
taking the traditional basic skills curriculum path.3?

When the accountability framework was redesigned to become the Scorecard a separate
metric was created for career and technical education (CTE).

In this analysis the years represent the academic year in which the student entered a
community college for the first time. To qualify into the cohort a CTE student must,
within three years, complete a CTE course for the first time and then complete more than
eight units in a single discipline over the next three years. The numerator in the rate
calculation is the number of those qualified students who within six years of entering a
community college achieve any one of the following: (1) earn a Certificate of
Achievement; (2) earn an Associate Degree; (3) complete a transfer to a four-year
institution; or (4) become transfer prepared by GPA and earning 60 transferable units.

For CTE students the success rate between these two cohorts has increased by 4%. The
greatest gain (15%) was among Hispanic students.

30 Gavilan College, Office of Institutional Research. Acceleration English 2013-14 Report. August 2014
and English Basic Skills Cohorts Acceleration 400 Placed in 200 Level. August 16, 2016.

31 Gavilan College, Office of Institutional Research. Math Acceleration Results. November 17, 2016.

32 Gavilan College, Office of Institutional Research. Acceleration English 2013-14 Report. August 2014
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Chart 33: Career and Technical Education Student Success
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Particularly for the CTE students, but also for all students the aspiration to attend and
succeed in the college experience is in part related to improving the prospects of entering
the workforce employed in a field of endeavor that is desired by the student. Although it
is not part of the Scorecard framework, the California community college system has
developed a reporting tool to demonstrate the efficacy of attending and completing a
program of study. The methodology uses the California Employment Development
Department Unemployment Insurance (Ul) wage data combined with the community
college system student records of awards conferred upon students.

Students included in the reporting have received an award anytime over eight consecutive
academic years (2002-03 to 2009-10). In addition, the students could not have transferred
to a four-year institution, must be older than 21 at the time of the award, and could not be
enrolled anywhere in the California community college system after receiving an award.

After combining the eight award cohorts into a single group, the median wage was
calculated for the combined cohort by TOP code representing their field of study. The
median wages do not represent any single year. Instead, it is the combined median wages
for multiple award cohorts. The median wages at three years after completing the award,
adjusted for inflation, are displayed in the following table.

In assembling this data the Chancellor’s Office acknowledges that students whose
employment is not covered by the California EDD Ul system are not included nor are
students who do not have an SSN. Also, the numbers of hours an individual worked (full-
time vs. part-time) is not known. Nevertheless, the table below provides some insight as
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to the success of those former Gavilan College students who completed an award and

“transferred to work.”

Table 45: Gavilan College Students With An Award Who Go Directly To Work

Award Year 2002-2003 - 2009-2010

Median Wage Award to
3 Years After Wage
Taxonomy of Programs Title & Code Award Categories Award Awards Match Rate
Business and Commerce, General-050100 AAJAS Degree Recipient $41,853 17 71%
Cosmetology and Barbering-300700 Chancellor's Office Approved Certificates $23,535 47 57%
Health Professions, Transfer Core Curriculum-126000 | AA/AS Degree Recipient $36,670 16 88%
Liberal Arts and Sciences, General-490100 AAJAS Degree Recipient $43,101 26 81%
Licensed Vocational Nursing-123020 AAJAS Degree Recipient $70,366 19 89%
Registered Nursing-123010 AA/AS Degree Recipient $110,638 70 96%
Transfer Studies-490110 AAJAS Degree Recipient $28,803 47 79%

Source: California Community College Chancellor’s Office, College Wage Tracker; analysis by Cambridge

West Partnership, LLC
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Some students attending the College are already established in their occupations, but

believe they need or want some additional education. Those students enroll at the College

for only a few courses and have become known as skill-builder students. The median
percentage change in wages for students who completed higher level CTE coursework

then left the system without receiving any type of traditional outcome such as transfer to

a four-year college or completion of a degree or certificate has been used as another
outcome measure of institutional effectiveness. In the following table the data on these
former Gavilan College CTE students is displayed.

Table 46: Skill Builder Students Wage Gains

Median Percentage Wage Change One Year Before vs. One Year After Last Year of Attendance*

Last Year of Attendance
Discipline Studied and TOP Code 2008-09 2009-10 2010-11 2011-12 2012-13 2013-24

Accounting-050200 3.3 5.2 21.0 10.9 14.5 36.4
Administration of Justice-210500 3.0 0.3 -0.6 0.9 1.0 11.2
Business and Commerce, General-050100 -2.5
Carpentry-095210 -29.9 14 43.8 63.1 46.0 57.3
Certified Nurse Assistant-123030 71.1
Child Development/Early Care and Education-130500 4.2 0.4 224 20.2 -0.6 27.6
Computer Programming-070710 12.1 20.5 325 6.8 47.0
Corrections-210510 -34.6 0.6 139.2 71.0
Cosmetology and Barbering-300700 -9.2
Desktop Publishing-061450 -12.2 39.6
Drywall and Insulation-095280 -31.5 10.7 66.1 25.2 23.3
Emeergency Medical Services 5.3
Fire Technology-213300 11.7 -17.5 6.8 -6.9 -34
Gavilan Overall 1.3 -1.2 -0.4 1.3 3.7
Information Technology, General-070100 4.1 47.1 214
Licensed Vocational Nursing-123020 58.5 9.7 17.3 91.1
Medical Office Technology-051420 9.1
Office Technology/Office Computer Applications-051400 -10.6 21.3 34.3 13.6 14.8 29.6
Police Academy-210550 1.2 -3.2 -4.1 -0.4 5.5 10.9
Real Estate-051100 5.6
Water and Wastewater Technology-095800 25.8 12.8
Website Design and Development-061430 10.9 16.5 47.1 25.3

Total Number of Students 1,396 2,269 1,395 1,066 1,313 1,011

*Excludes individuals employed by the military or federal government, self-employed, employed out of state, or unemployed.
Those included did not earn a certificate, degree, or transfer to a four-year college. At least 10 students must be in the cohort to be reported.

Source: California Community College Chancellor’s Office, Data Mart Skills Builders Query; analysis by

Cambridge West Partnership, LLC
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C. Student Institutional Learning Outcomes (ILO)

The College has adopted five Institutional Learning Outcomes and established a plan to
systematically collect evidence of student work that was assessed by the faculty and
discussed. Those general education and institutional student learning outcomes are:

Institutional/General Education Student Learning Outcomes

1. Communication:

1.1. Students will communicate effectively in many different situations, involving
diverse people and viewpoints.

1.2. Speaking: Students will speak in an understandable and organized fashion to
explain their ideas, express their feelings, or support a conclusion.

1.3. Listening: Students will listen actively and respectfully to analyze the
substance of others' comments.

1.4. Reading: Students will read effectively and analytically and will comprehend
at the college level.

1.5. Writing: Students will write in an understandable and organized fashion to
explain their ideas, express their feelings, or support a conclusion.

2. Cognition:

2.1. Students will think logically and critically in solving problems; explaining
their conclusions; and evaluating, supporting, or critiquing the thinking of others.
2.2. Analysis and Synthesis: Students will understand and build upon complex
issues and discover the connections and correlations among ideas to advance
toward a valid independent conclusion.

2.3. Problem Solving: Students will identify and analyze real or potential
problems and develop, evaluate, and test possible solutions, using the scientific
method where appropriate.

2.4. Creative Thinking: Students will formulate ideas and concepts in addition to
using those of others.

2.5. Quantitative Reasoning: Students will use college-level mathematical
concepts and methods to understand, analyze, and explain issues in quantitative
terms.

2.6. Transfer of Knowledge and Skills to a New Context: Students will apply their
knowledge and skills to new and varied situations.

3. Information Competency:

3.1. Students will use printed materials, personal communication, observation,
and electronic resources to find and evaluate information.

3.2. Research: Students will do research at a level that is necessary to achieve
personal, professional, and educational success.

3.3. Technological Competency: Students will use technological applications to
find, organize, and present information effectively.
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4. Social Interaction:

e 4.1, Students will interact with individuals and within groups with integrity and
awareness of others' opinions, feelings and values.

o 4.2. Teamwork: Students will participate effectively in teams, committees, task
forces, and in other group efforts to make decisions and seek consensus.

o 4.3. Effective Citizenship: Students will take personal responsibility for being
informed, ethical and active citizens of their community, their nation, and their
world.

5. Aesthetic Responsiveness:
e 5.1, Students will produce or respond to artistic and creative expression.

6. Personal Development and Responsibility:

e 6.1. Students will develop individual responsibility, personal integrity, and respect
for diverse people and cultures.

e 6.2. Self-management: Students will demonstrate habits of intellectual
exploration, personal responsibility and physical wellbeing.

e 6.3. Ethics and Values: Students will demonstrate an understanding of ethical
issues that will enhance their capacity for making sound judgments and decisions.

e 6.4. Respect for Diverse People and Cultures: Students will respect and work with
diverse people including those with different cultural and linguistic backgrounds
and different abilities.

7. Content Specific

These institutional learning outcomes were systematically assessed in 2010 with a survey
involving a stratified, randomly selected group of students. The total number of
respondents was 635 or 10% of the enrolled students. There were two questions for each
of the six intended outcomes and students were asked to report the extent of their
perceived gain on each outcome. Content specific outcomes were not assessed.
Statistically significant gains were noted for several intended learning outcomes among
the students who had completed 30 units or more. The following table summarizes those
results.
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D. Interventions

As listed in the narrative, found in the internal scan chapter of this Plan, the College has a
number of traditional student support services in place. Appendix D provides a
summarized overview of these online services and forms available to students. In
addition to these programs and services the College has made an extra effort to acquire
additional grant resources to support innovative approaches to promoting student success
(see Appendices PM, Grant-Funded Intervention Summaries, and Grant-Funded
Interventions: Crosswalk of Major Intervention Effort Attributes).

Grant Resources to Support Interventions

TRiO Student Support Services Grant Highlights

In August 2015 the College was awarded a five-year renewal of the TRiO Student
Support Services grant. The programs and services supported by the grant assist first-
generation, low-income, and/or students with disabilities as they pursue an associate
degree and/or transfer.

Table 48: TRiO Grant Services

Specialized academic counseling and Career and personal development
guidance

Priority registration Summer Bridge program

TRIO financial grants Laptop and calculator loans
Financial aid application assistance University campus visits
Informational workshops Cultural activities

Source: Gavilan College. TRiO Program web page. Retrieved March 10, 2017 from
http://www.gavilan.edu/student/trio/mission.php

Summer Bridge has been a very successful initiative. It helps recently graduated from
high school incoming students to transition so that they can be successful students at
Gavilan College. Participating students advance in their mathematics coursework,
develop skills to be successful students, and become part of a support community. In the
2015 and 2016 Summer Bridge programs 50-56 % of the students tested in mathematics
one to four course levels above the level where they had initially tested. A summary of
the past activities is found in Appendix Grant-Funded Intervention Summaries.

Mathematics, Engineering, Science Achievement (MESA) Grant

The California MESA program is supported by grant funds from the Chancellor’s Office
that are annually renewable based upon performance of the program at each college. This
program provides academic development to educationally disadvantaged community
college students so they will excel and transfer to four-year institutions in calculus-based
majors in science, technology, engineering, and math (STEM) disciplines. MESA uses a
holistic model in which multiple program components form a symbiotic relationship to
ensure academic achievement. It provides both a set of services and a culture for a
community of students majoring in the STEM disciplines.
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e Academic excellence workshops and tutoring provide the means for students to
strive for high academic standards through group learning with faculty and
facilitator mentors. The collaborative approach allows students to master highly
technical material, complex concepts, and develop effective critical thinking
skills. Students are assigned by the subjects being taught, to study groups to help
them master course material.

e Academic support and advising is provided to participants by faculty, tutors, and
counselors.

e A study center provides students with access to a dedicated meeting and a study
area.

e Counselors dedicated to the MESA program provide transfer service assistance.

e Career development activities and workshops are used to help students gain
leadership skills, learn about career options, and explore internship and summer
employment opportunities.

A summary of the past activities is found in Appendix Grant-Funded Intervention
Summaries.

Basic Skills Initiative (BSI), Student Equity (SE), and Student Success and Support
Program (SSSP) Grants

To achieve greater student success the College has used a combination of resources from
the Basic Skills Initiative (BSI), Student Equity (SE), and Student Success and Support
Program (SSSP) funding. These three programs share a common goal to increase student
success while closing achievement gaps among subgroups of students. There is a strong
potential for overlap between and among the programs. In July 2016 the Chancellor’s
Office acknowledged the overlap observations and recognized that many colleges were
experiencing planning fatigue because they were required annually to write three separate
action and expenditure plans. The requirement to submit plans for fiscal year 2016-17
was suspended while the staff at the Chancellor’s Office investigated how to merge the

three into one plan and encouraged the colleges to dialogue regarding the three initiatives.

At the beginning of 2016 an Integrated Planning Task Force was developed to establish
better connections among the planning processes of the College. The College Task Force
developed a crosswalk of intervention initiatives, a portion of which (purposes, focus,
and students to be served) has been included as Appendix Grant-Funded Interventions:
Crosswalk of Major Intervention Effort Attributes. The Chancellor’s Office now expects
an integrated plan to be submitted by December 2017 and has promised to provide data
analysis tools to assist the colleges. The kinds of data the colleges are to consider and the
goal topics that are expected have not changed.®® The primary findings and attributes of
these three current College plans are summarized in the following narrative.

33 Walker, Pamela, Vice Chancellor for Educational Services, Chancellor’s Office California Community
Colleges, Basic Skills Initiative, Student Equity Program, and Student Success and Support Program
Integrated Planning Documents and Related Guidance Memorandum. AA 17-12?SS 17-04, February 15,
2017.
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The new funds provided through these three categorical grants have allowed the College
to recruit, train, and assign a number of staff specialists to carry out the planned
interventions. Without the additional resources the augmented staffing would not have
been possible.

Basic Skills Initiative Grant Plan Highlights

The College has been receiving support for basic skills instruction based upon the FTES
generated from that category of curriculum offerings representing two levels of courses
below the transfer level in math, ESL and English. Efforts became more focused when a
college-wide committee assessed needs. Several curriculum modifications were
implemented. ESL created some vocational English as a Second Language courses. Math
created an immersion or accelerated strategy. And English integrated reading and writing
instruction.

Tutors and counselors were embedded in the classroom to provide academic support and
to offer workshops covering a variety of study strategies. The metacognitive material in
Habits of Mind Mindset was implemented as a web-based resource and also provided as
faculty professional development. A reading across the curriculum through the reading
apprenticeship strategy was implemented.

Funds from a STEM and a Title V grant were used to augment these efforts at a larger
scale and an early alert program was launched. Counselors working in the Success Center
were able to provide one-on-one “whole student” counseling. The AEBG regional
consortium provided resources for the non-credit students and adult basic education boot
camps. Enrollment in high school equivalency and high school diploma courses has
increased. A summary of the past activities and proposed interventions for the
Transformation Grant is found in Appendix Grant-Funded Intervention Summaries.

Student Equity Grant Plan Highlights

In December 2014, Gavilan College updated its Student Equity Plan. To do so, a
committee of faculty, staff, administrators, and students collaborated with the Office of
Institutional Research (OIR) to research the current state of equity at the College, discuss
issues, and propose solutions for subsequent years. Their findings regarding
disproportionate impact are summarized in the following table.
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Table 49: Student Equity Outcomes, At Risk Groups

Completion
Course ESL/Basic Degree/
Group Showing Inequity Completion Transfer Access Skills Certificate
Low income X
Foster Youth X
Hispanic
Disabled

20 - 24 years old

25 - 49 years old
Source: Gavilan College. Student Equity Plan. December 9, 2014

X[ XXX

To alleviate the demonstrated areas of inequity at the College, the Gavilan student equity
committee proposed several goals and initiated corresponding programs and activities in
the indicator areas of Course Completion and Transfer. ** A summary of the activities
proposed is found in Appendix Grant-Funded Intervention Summaries.

Course Completion

The first and most significant goal in this area is to “reduce the difference between low
income and average student course completion rate by 2% points annually through AY
2016/2017.”

The second goal in this area is to “reduce the difference in course completion rate
between Foster Youth students and the college average by 5% points.”

Transfer
The first goal in this area is to “reduce the difference between Hispanic-American student
transfer rate and the college average by 4.5% points.”

The second goal in the Transfer area is to “reduce the difference in transfer rate between
students with disabilities and the college average by 5% points.”

The third goal in this area is to “reduce the difference between student transfer rate for
those 20 and older students and the college average by 5% points.”

The fourth and final goal in this area is to “reduce the number of Veterans who do not
complete 60 transferable units by 5%.”

A summary of the proposed future actions is found in Appendix Grant-Funded
Intervention Summaries.

34 Gavilan College, Student Equity Plan. December 9, 2014
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Credit Student Success and Support Program Plan Highlights

In fall 2015, the College submitted its Student Success and Support Program (SSSP)
Plan, which outlines the goals it has established for the future and steps it has taken since
the previous academic year to increase student success and achievement. The SSSP
committee, cooperating with the Student Equity, and Basic Skills committee, constructed
the SSSP Plan. With the goal of ensuring student success the committee members
engaged in dialogue, research, and planning. There are four core services on which the
SSSP Plan is focused: 1. Orientation, 2. Assessment for Course Placement, 3.
Counseling, Advising, Education Planning Services, and 4. Follow-up for At-Risk
Students. Most 2015-16 planning is centered on Orientation and Counseling, Advising,
Education Planning Services.®* A summary of the proposed activities is found in
Appendix Grant-Funded Intervention Summaries.

Orientation
Significant initiatives undertaken in the 2014-15 year focused on developing a
multifaceted pathway process for new student success

Assessment for Course Placement

Significant initiatives from the 2014-15 year were sparse, as the College mostly persisted
to place students with its already existing assessment structure. That structure utilizes
Accuplacer online assessments in tandem with other measures, including student
background data, standardized test scores, and counselor interview.

In accordance with the Multiple Measures Assessment Project (MMAP) underway
Statewide, Gavilan College tested a homegrown MMAP process pilot using a cohort of
students identified in spring 2016. Using multiple measures assessment procedures
students were placed according to a variety of data points. Though small in number,
results of the MMAP pilot were extremely encouraging. Success rates for multiple
measures placed students compare favorably with their traditionally placed peers. The
College Office of Institutional Research recommended expansion of multiple measures
placement.®

Counseling, Advising, and Other Education Planning Services

Significant initiatives from the 2014-15 year were numerous. Counseling services off site
were expanded and on-campus appointments were increased. The MyDegreeWorks
software for educational planning was updated and technology was used to generate
automatic notifications to student who had not completed required enrollment
procedures. Also, a change of major form was placed online.

Follow-up for At-Risk Students
Significant initiatives in the 2014-15 year focused primarily on moving towards
automation and streamlined communication.

3 Gavilan College. Credit Student Success and Support Program Plan 2015-16. October 30, 2015.
% Gavilan College, Office of Institutional Research. MMAP Pilot Evaluation Project. January 18, 2017.
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Non-Credit Student Success and Support Program Grant Plan Highlights

The 2015-16 Non-Credit SSSP Plan outlines the approach the College’s non-credit
programs take in order to meet their SSSP responsibilities in 1. Orientation, 2.
Assessment and Placement, 3. Counseling, Advising, and Education Planning Services,
and 4. Follow-up for At-Risk Students. The plan does not focus on goals or pending
initiatives for future years, and rather describes the current state of the services and
programs already in place at the College.>” A summary of the proposed activities is found
in Appendix Grant-Funded Intervention Summaries.

Orientation

Orientation activities take place before the start of each term with a series of new non-
credit student orientation programs, which present information on the courses,
requirements, and services available for non-credit students. The total audience for all
orientations throughout the term is approximately 200 students, with most being ESL
students.

Assessment and Course Placement

Non-credit students are assessed and placed using the computer-based Comprehensive
Adult Student Assessment System (CASAS), known as E-CASAS, and CASAS oral
assessment tools. Approximately 400 new students, primarily English language learners
interested in vocational and/or life skills, are assessed each academic year.

Counseling, Advising, and Other Education Planning Services

The non-credit counselor initially establishes connection with non-credit students through
a brief conversation at orientation events. Subsequently throughout the term the non-
credit counselor has a regular rotation of visits at each of the 15 community-based non-
credit education sites. During the visits the counselor provides advising and helps non-
credit students develop their education plans. Education plans are made using
DegreeWorks software. Appointments are not required for these meetings.
Approximately 1,000 students non-credit students are the audience for these counseling
and advising visits. The focus is on the approximately 200 new students each term.

Follow-up Services for At-Risk Students

The non-credit counselor, on regular rotation to non-credit education sites, undertakes
follow-up services for the non-credit students. The counselor targets students who have
not yet submitted their education plans and meets with these students individually to
advise and refer them to planning and support services.

Career and Technical Education Earmarked Grant Funds Highlights

In the 2014-15 budget the State provided one-time funds for community colleges to
enhance their career and technical education programs through curriculum development,
equipment purchases, or professional development for faculty and staff. The College was
able to assist six programs with these funds. The effort was largely to coordinate
alignment of curriculum across the region, develop new curriculum, revise programs,

37 Gavilan College. Non-Credit Student Success and Support Program Plan. September 30, 2015.
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retool/equip some programs, and provide professional development for faculty
members.®

California Career Pathways funding (SB 70/1070) was used to host a dual enrollment
workshop and California Career Pathways Trust Fund (CCPT) resources were used to
partner with West Valley College as the local education agency for the water programs
focus of those regional efforts. A CTE Transitions grant was focused upon
outreach/career exploration, articulation, credit-by-exam, and activities such as visits to
the college campus and career days that would to help students become interested in
attending college and assist them to migrate from secondary to postsecondary education
then into the world of work.

The Vocational Education Training Authority (VETA) or Carl D. Perkins federal grant
program is to improve career and technical education (CTE) programs serving special
populations and seeking to meet gender equity needs. The funds are awarded to the
Chancellor’s Office then passed through to the College based on student population
numbers in the CTE programs. The College has devoted these funds to supporting several
programs that lead to high paying jobs: (1) Aviation Maintenance, (2) Child
Development; (3) Cosmetology; and (4) Certified Nursing Assistant. Support has been
used for equipment purchases, professional development, and curriculum revision. These
funds cannot replace regular College funding for CTE programs. A summary of the past
and proposed future activities is found in Appendix Grant-Funded Intervention
Summaries.

Adult Education Block Grant Highlights

In 2013-14 the state provided funds for community colleges and adult schools to form
consortia and plan for more coordinated delivery of key services to adults in the service
area. The College took the leadership roles as fiscal agent and consortium chair for its
region. The consortium, named the Academic and Career Education Services (ACES),
consists of the College and representatives from the following public school districts:
Morgan Hill Unified School District, Gilroy Unified School District, San Benito High
School District, Aromas-San Juan School District. In 2015 the Legislature established a
mechanism for block grant funding to support the action plans of the consortia.>* A
summary of the past and proposed future activities is found in Appendix Grant-Funded
Intervention Summaries.

The long-range goals of the ACES effort are as follows:

1. Evaluate the current levels and types of adult education programs within the region,
including education for adults in correctional facilities; credit, non-credit, and enhanced
non-credit adult education coursework; and programs funded through Title Il of the
federal Workforce Investment Act (Adult Education and Family Literacy Act, Public
Law 05-220).

2. Evaluate the current needs for adult education programs within the region.

3 Gavilan College. CTE Enhancement Fund Final Report. April 21, 2016
39 Gavilan Regional Academic and Career Education Services. Final Plan. March 1, 2015 and AB104 Adult
Education Block Grant Three-Year Consortia Plan Update from AB86 Final Plan. October 26, 2015.
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3. Create plans for consortium members and partners to integrate existing programs and
create seamless transitions into postsecondary education or the workforce.

4. Create plans to address the gaps identified through goals one and two above.

5. Create plans to use approaches proven to accelerate student progress toward academic
or career goals, such as contextualized basic skills and career technical education.

6. Develop other joint programming strategies between adult education and career
technical education.

7. Create plans to collaborate in the provision of ongoing professional development
opportunities for faculty and other staff to help them achieve greater program integration
and improve student outcomes.

8. Create plans to leverage existing regional structures, including, but not limited to, local
workforce investment areas.

The College has made an extraordinary effort over many years to acquire major federal
competitive grant resources to support well-established approaches to promoting student
success. The institution has been awarded three grants to undergird science, technology,
engineering, and mathematics (STEM) curriculum and students. The College has also
received two Title V grants to develop Hispanic-serving institutions.

Science, Technology, Engineering, Math (STEM) Magnet Improving Pathways for
Hispanic/Low-Income Students in Hispanic-Serving Institutions Title 111 Grant 2011-
2016 Highlights

This STEM and articulation co-operative grant with San Jose State University (SJSU)
concluded in 2016-17. A summary of the activities/interventions supported by this major
grant is found in Appendix Grant-Funded Intervention Summaries. The grant had been
used to pursue the following major service strategies:

Part 1: STEM Pathways

a. Create STEM awareness activities as a magnet outreach effort.

b. Streamline five aligned majors.

c. Provide faculty professional development for new studio curricula.
Part 2: Increase STEM Support

a. Develop accelerated basic math sequences.

b. Retain a STEM counselor to provide case management services.

c. Create an intensive summer math institute as a practice bridge venue.
Part 3: Strengthen STEM Curriculum

a. Provide faculty professional development to update and test new instructional

methods.

b. Create hands-on research internship projects.

c. Re-design and update the engineering curricula.

d. Introduce a new environmental science major to engage students.
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Science, Technology, Engineering, Math (STEM) Hispanic-Serving Institutions Title I11
Grant 2016-2021 Highlights

In 2015-16 the College assembled the STEM Planning Group to prepare an application
for a third STEM grant. In November 2016, the College received the Hispanic-Serving
Institutions Title 111 STEM grant for $4.7 million to be spent over five years.

The official name of the grant indicates its major themes- Strengthening Hispanic STEM
Students: Comprehensive Support, Guided Pathways, and Renewed Learning.*® A
summary of the activities/interventions proposed in this major grant is found in Appendix
Grant-Funded Intervention Summaries.

The grant is dedicated to achieving three broad goals:
1. Improve STEM student outcomes.
2. Increase guided pathway success.
3. Increase teaching-learning opportunities.

The interventions proposed include the following.
1. Increase the effectiveness of STEM student supports by centralizing and
broadening fragmented support services.
2. Strengthen STEM pathways to transfer by streamlining degree requirements.
3. Renew STEM teaching & learning opportunities for students and faculty
members.

Title V Co-operative Grant with Hartnell College, Gavilan College, and California State
University at Monterey Bay (2012-2017) Highlights

This Title V Co-operative Grant with CSU Monterey Bay (CSUMB) and Hartnell
College is concluding in 2017. The co-operative grant focused on Hispanic students
interested in career and technical majors in nursing, digital media, and computer science.
A summary of the activities/interventions supported by this major grant is found in
Appendix Grant-Funded Intervention Summaries.

The grant had three shared goals that were collaboratively addressed problems:

1. Academic Programs: To develop three career and technical education transfer
pathways to CSUMB that will increase the transfers and degree completers from
both Hartnell and Gavilan.

2. Institutional Management: To increase the quality and quantity of data available
to evaluate and improve the career and technical education pathway and train
faculty and students to track student outcomes.

3. Fiscal Stability: To provide services to more career and technical education
transfer pathway students at no additional operating cost and to reduce technology
costs with open-source resources.

40 Gavilan College. STEM 2016 Proposal Strengthening Hispanic STEM Students: Comprehensive
Support, Guided Pathways, Renewed Learning. 2016
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Title V Developing Hispanic-Serving Institutions Grant (2015-2020) Highlights

The College successfully applied for a federal U.S. Department of Education Title V-
Developing Hispanic-Serving Institutions grant in 2014 and received $2.6 million to be
spent over five years. The grant activities address the gap in college transfer and
completion that has been noted between Hispanic and non-Hispanic students. The grant’s
overall goal is to raise the level of student engagement in community and academic life to
increase success, retention, completion, and transfer. A summary of the
activities/interventions in this major grant is found in Appendix Grant-Funded
Intervention Summaries.

This Title V grant is dedicated to achieving four broad intervention goals:
1. Improve student outcomes for Hispanic and high-need students.
2. Improve the access to and quality of online programs.
3. Improve civic engagement education.
4. Strengthen faculty teaching-learning skills.

A variety of intervention activities were proposed in the 2014 grant application.

For goal one the Learning Commons facility is the primary venue for services provided
through the grant-supported interventions. The services to faculty are professional
development to teach accelerated basic skills courses and develop directed learning
activities for students. A part-time bi-lingual counselor was hired. Training for tutors has
been conducted. A nationally well-known and regarded program to help students develop
critical thinking and writing skills for upper-division curriculum, the Academy for
College Excellence (ACE), is being considered. In collaboration with the California
Career Ladders organization the College is also intending to implement guided pathways
framework.

For goal two grant-support interventions the Teaching-Learning Center is the primary
venue for providing services. Professional development has been extended to staff at the
distance education helpdesk with an eye to honing their expertise and interpersonal skills.
Professional development has been offered to two cohorts of six faculty each a year who
want to develop new online or hybrid courses and to experienced online teaching faculty
members who want to improve the quality of their course designs and pedagogy.

Civic engagement is being improved by linking community service to the curriculum
through service learning internships and problem-based learning assignments. Also, a
civic leadership certificate was established. The College modeled these efforts on the
Service Learning Institute at CSU Monterey Bay.

The fourth goal, strengthening faculty teaching-learning skills, serves all three of the
other goals through the development of innovative classroom approaches. The
interventions are intended to facilitate and incentivize faculty participation through these
annual steps.
a. Add six faculty members per year who are equipped to teach accelerated basic
skills.
b. Introduce ten directed-learning activity pilot assignments per year.
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c. Provide professional development in online/hybrid course design and pedagogy to
six faculty members per year.

Ongoing Resources to Support New Interventions
The 2016-17 budget contained $200 million earmarked for career and technical education
programs. These funds were intended to be on-going, base-budget support for CTE
programs in recognition of the high cost to offer many of the programs as opposed to the
typical cost for instruction in traditional liberal arts subjects. Sixty percent of the regional
funding was allocated for college-specific programs while 40% was earmarked for
region-wide projects. The College is using its share of those funds to hire a counselor and
senior program specialist. The funds also will support college-specific program
development in these new areas:

1. Heating, Ventilation, and Air Conditioning (residential)

2. Phlebotomy

3. Hospitality (retail and tourism)

4. Unmanned Aircraft Systems (drones)

Regional projects in which the college will participate include program development for
these areas: !

1. Heating, Ventilation, and Air Conditioning (residential)

2. Paramedic

3. Unmanned Aircraft Systems (drones)

4. Cyber Patriot (summer camp)

Over the last two years discussions in the Learning Council, and elsewhere on campus,
have turned to the importance of addressing the needs of the whole student. Examples of
the initiatives that have been undertaken from these discussions include:

1. The establishment of a food pantry.

2. The Fresh Success pilot program for students who are on food stamp assistance.

3. More support for the undocumented students known as Dreamers.

4. A mental health education and support effort for students who are experiencing
stressful circumstances. A mental health counselor was contracted to be on
campus once a week and is also placing greater emphasis on educating staff and
faculty to the importance of mental health as it relates to student success.
Establishment of a Veterans’ Center
6. Efforts to help foster youth include the hiring of a foster youth designated
counselor and a liaison within the EOPS office
Creating of a Student Ambassador program
Development of a Student Center advisory group.

9. Provision of a web-based training program, Kognito Interactive that educates
students, faculty, and staff so they could help students at risk.

10. Provision of a web-based training program on prevention of sexual assault, dating
and domestic violence, or stalking.

o

© ~

41 Sherrean Carr, Career and Technical Education Dean, Personal Correspondence. March 7, 2017.
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VIIl. Opportunities for the Future

A. Future Labor Markets

Within Santa Clara, Santa Cruz, San Benito, and Monterey Counties roughly 48,000
annual job openings are projected between 2014-2024 due to retirements and new jobs
created through growth in the economy. As is commonly the case, most of the openings
require a high school diploma or less education for entry, but 35% of the anticipated
occupational openings require a Bachelor’s degree or higher for entry. Many of these
occupations are detailed in the tables found at Appendix JOBS.

Occupations with the most job openings are forecasted to generate more than 263,1808
jobs, roughly 55% of all job openings. The top non-farm occupations with the most
openings are: (1) software developers, applications; (2) retail sales persons; (3) cashiers;
(4) combined food preparation and serving workers; (5) waiters and waitresses; and (6)
personal care aides. However, other than software developers, the median wage for these
jobs ranges from $9 to $13 per hour. The 50 fastest-growing occupations will provide a
growth rate of 26% or higher. Thirty-one percent of these are in computer and
mathematical occupations and thirteen percent are in food preparation and service related
occupations.

The portion of projected annual average job opening employment opportunities for
graduates of the community college in the South San Francisco Bay (Santa Clara, San
Benito, Santa Cruz, and Monterey counties) area are similar to those in other
urban/suburban areas of the state, except for the Bachelor’s and higher educational levels.
The Bachelor’s degree entry-level occupations projected for San Benito-Santa Clara
Counties is 37% (13,920 / 37,170) of the annual average job openings in those counties.
The next highest county, San Francisco, is 29% or 8% below Santa Clara-San Benito for
the 2014-24 projection.

Table 50: South Bay Counties Projected Annual Job Openings 2014-2024

Average Annual Total Job Openings 2014-2024

Santa  San Benito_ Median Annual
Entry Level Education Monterey Cruz* Santa Clara Total % of Total % of Total Wage 2016
Less Than high School 4,144 1,400 10,191 | 15,735 32.7% $30,591
High School Diploma or Equivalent 1,881 1,098 8,543| 11,522 23.9% $46,474
Subtotal 56.6%
Some College, No Degree 75 51 623 749 1.6% $44,749
Postsecondary Certificate 350 109 1,352 1,811 3.8% $52,488
Associate's Degree 93 131 1,250 1,474 3.1% $64,725
Subtotal 8.4%
Bachelor's Degree 886 506 13,920 15,312 31.8% $85,430
Master's Degree 78 54 507 639 1.3% $79,544
Doctoral or Professional Degree 109 40 784 933 1.9% $111,632
Subtotal 35.0%
Totals 7,616 3,389 37,170 48,175

*Santa Cruz projection data is 2012-2022
Source: California Employment Development Department, Labor Market Information; analysis by
Cambridge West Partnership, LLC
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Across the state these general patterns of job openings related to expected level of
education for entry positions are repeated. However, the general San Francisco Bay area
is distinctive with respect to the larger portion of openings that require a Bachelor’s
degree. Additional comparative details are found in Appendix JOBS.

In an effort to identify new program areas that would meet labor market needs in any of
the South Bay Counties, an analysis was completed of the occupations expected to
provide 50 or more job openings annually through 2024. The list was sub-divided using
the Bureau of Labor Statistics’ training-level definitions with a focus on those
occupations requiring between a high school diploma and a bachelor’s degree. The most
promising occupations are those with the highest number of projected annual average
total jobs. The tables were sorted in descending order on that data column and are located
in the Appendix JOBS of this Plan.

Using the Standard Occupational Classification (SOC) codes and Taxonomy of Programs
(TOP) codes the occupations that meet the criteria were mapped, to Associate Degree and
Certificate of Achievement programs offered by the College and nine other community
colleges in the region (Cabrillo, Hartnell, Monterey Peninsula, Evergreen Valley, San
Jose City, Mission, West Valley, De Anza, and Foothill). In each table the TOP code has
been placed in bold if Gavilan College has an established program of study that is
aligned to the occupation.

Because some of the occupations mapped to more than one of the TOP codes used by the
community college system, there can be multiple programs using different TOP codes
offered for each occupation. For that reason, some of the occupations have more than one
row in the tables. Details regarding the requisite knowledge, skills, and abilities for each
occupation can be found at the U.S. Bureau of Labor Statistics website
https://www.onetonline.org.

Middle-skills occupations are defined as those that require more than a high school
diploma but less than a Bachelor’s Degree as preparation for entry-level positions. The
EDD, Economic Modeling Specialists International (EMSI), and the Centers of
Excellence labor market database projects 22,500 new middle skills occupations job
openings as the average annual count from 2015 to 2018 in the Santa Clara, San Benito,
Santa Cruz and Monterey County region.*?

An inventory of the instructional programs offered by Gavilan College and a count of
awards granted to students is found in the GAVData resource located through the web
page of the Office of Institutional Research. The most popular fields of study at Gavilan
College for a degree are Health Professions and Liberal Studies and for a certificate of
achievement it is the CSU and IGETC patterns. Gavilan College offers 21 instructional
programs that were a direct match to occupations requiring a bachelor’s degree. The
College offers eight instructional programs that were a match to occupations requiring an

42 Centers of Excellence. Labor Market Information, Occupational Projections for Santa Clara, Santa
Cruz, San Benito, and Monterey Counties. Retrieved March 21, 2017 from http://www.coeccc.net/Supply-
and-Demand.aspx
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Associate Degree. The following table, organized by level of education expected for
entry-level positions in the South Bay Counties region, provides summary counts of the
occupations and College programs available.

Table 51: Occupations By Level of Education and Gavilan College Program Coverage

Santa Clara, Santa Cruz, San Benito, Monterey Counties 2014-2024

Occupations with  Number of % Coverage
Education Level for Entry 50+ Average Annual  Gavilan (Programs vs.

Positions Openings* Programs Occupations)

Bachelor's 28 21 75%
Associate 8 4 50%
Certificate 7 3 43%
Some College 3 1 33%
Total 46 29 63%

*and a community college program TOP code is established somewhere in the state

Source: California Employment Development Department, Labor Market Information and California
Community College Chancellor Office, Academic Affairs Program Inventory; analysis by Cambridge West
Partnership, LLC

Some of the programs of study offered by the College are intended to facilitate transfer to
a California State University (CSU) campus. The Legislature enacted and the Governor
signed the Student Transfer Achievement Reform Act (SB 1440) in September 2010 in
an effort to streamline transfer to the California public university system where most
California community college students migrate. The act enables these two public systems
to collaborate on the creation of Associate Degree transfer (AD-T) programs. Upon
completion of the Associate Degree, the student is eligible for transfer with junior
standing into the CSU system with guaranteed admission and priority consideration when
applying to a particular program of study that is similar to the student’s community
college major.

The Most Popular California State University (CSU) Majors

The following table lists some of the most popular CSU majors. As of fall 2016 there
were 36 transfer model curriculums (TMC) upon which the faculties of the community
college and CSU systems had agreed. Three of the thirty-six are uniquely appropriate for
more rural community colleges with an agriculture curriculum. An updated, complete
listing is available at this C-1D URL https://c-id.net/degreereview.html.

The extent of curriculum alignment between the programs of study at the College and
some of the most popular fields of study throughout the California State University
(CSU) where transfer model curricula have been established is noted in the following
table.
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Table 52: Associate Degrees for Transfer Established at Gavilan College

Potential
Transfer Model Curriculum TOP Established Submitted Total

Administration of Justice 210500 X 1
Anthropology 220200 X 1
Art History 100100 X 1
Biology 040100 X 1
Business Administration 050500 X 1
Chemistry 190500 X 1
Communication Studies 150600 X 1
Computer Science 070600 X 1
Early Childhood Education (ECE) | 130500 X 1
Economics 220400 X 1
Elementary Teacher Education 490120 X 1
English 150100 X 1
History 220500 X 1
Journalism 060200 X 1
Kinesiology 127000 X 1
Mathematics 170100 X 1
Music 100400 X 1
Philosophy 150900 X 1
Physics 190200 X 1
Political Science 220700 X 1
Psychology 200100 X 1
Spanish 110500 X 1
Studio Arts 100200 X 1
Theater Arts 100700 X 1

Total for College 22 2 24

Source: California Community College Chancellor’s Office, Academic Affairs Division. SB 1440
Legislation Update. September 28, 2016; interviews and analysis by Cambridge West Partnership, LLC

The Most Popular University of California (UC) Majors

In summer 2015, the University of California announced a new academic roadmap for
California community college students who planned to transfer to a UC campus. It is
intended to simplify the admissions process and help students better prepare for transfer
to the university and graduate within two years of admission. Although the pathways
curricular directions are not a guarantee of admission, they are intended to help the
university achieve its goal of a 2:1 ratio of freshmen to transfer students.

The extent of curriculum alignment between the programs of study at Gavilan College
and the 21 most popular fields of study throughout the University of California (UC) is
noted below.
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Table 53: Most Popular UC Majors and Associate Degrees for Transfer Established at
Gavilan College

Transfer Model Curriculum (AD-T) UC Transfer Gavilan College AD-T Scorecard
Established at Chancellor's Office Pathway Established Faculty Interest Potential

Anthropology X

Biology

Business Administration

Chemistry

Communication Studies

Computer Science

Economics

English

History

Mathematics

Philosophy

Physics

Political Science

Psychology

X

NGRS

XXX || X[ %] x| x| <[ X[ >]>]|*
S| | x| x| x| x| x| >x] x| x| x|>x

Total 1
Source: Retrieved April 29, 2016 from Admission.universityofcalifornia.edu/transfer/preparation-
paths/index.html; California Community College Chancellor’s Office, Academic Affairs Division. SB 1440
Legislation Update. June 22, 2016; interviews and analysis by Cambridge West Partnership, LLC

~
LN

B. Planning for Potential New Programs

The College has a well-established curriculum review and approval process. A shared-
governance Curriculum Committee provides oversight to the process that includes both a
technical and a substantive review of new curriculum ideas. Faculty members and
division instructional deans propose new courses and programs, the Curriculum
Committee and College administration critique, evaluate, set priorities and recommend
proposals to the Board of Trustees. The criteria used to evaluate the visions for future
curriculum within the College are similar to those adopted by the Chancellor’s Office as
discussed below.

Given the current California higher education public policy environment, priority should
be given to programs intended for transfer preparation that have been developed around
the Transfer Model Curricula (TMC). Priority should be given to career and technical
education programs that fall within the primary areas of emphasis agreed upon through
regional discussions. The labor market data analysis provided in the initial segment of
this chapter and the evolving list of TMCs developed around the most popular majors
within the CSU system point to the primary areas for future program development that
would serve students well.

The Chancellor’s Office has a set of long-established criteria to use when evaluating new
instructional program proposals. They encourage individual colleges and districts to use
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the same or similar criteria when evaluating a curriculum proposal. Those five criteria are
as discussed in the Program and Course Approval Handbook are:

e Appropriateness to the Mission
e Need

e Curriculum Standards

e Adequacy of Resources

e Compliance

The Academic Senate for the California Community Colleges (ASCCC) provides useful
additional information about best practices for curriculum development. Unless the web
link has changed, curriculum resource materials are available as of spring 2017 at
www.asccc.org/directory/curriculum-committee.

C. Faculty and Staff Visions for Curriculum and Delivery of Support Services

A listing of future curriculum visions articulated by faculty members in each discipline
was developed. Student services and administrative colleagues were also asked to
identify their future visions for service delivery and student support. The future
curriculum and service delivery visions were based upon responses to a questionnaire,
interviews and listening sessions, open house events, and inspection of recent
comprehensive program review documents The ideas were divided into two groups: (1)
those for which some curriculum or administrative work had been started, recently
approved, or lately modified and (2) those for which the idea was still percolating with an
undetermined action/implementation date. These visions helped to spot interests in
potential additional facilities and to recognize aspects of the current facilities that were
not working well for the programs and services. Faculty members, student services
professionals, administrative support specialists, and deans were also asked to identify
their future interests in technology. The lists and discussions below summarize those
visions of a potential future and perceptions about facilities and technology.

Academic Affairs Career and Technical Education Team Visions
Business, Commerce, and Public Safety Instructional Group
e Curriculum Started, Recently Approved or Modified
o Faculty members in accounting, business, computer science, economics,
management, and marketing are working to offer some additional online
classes through the State Online Education Initiative (OEI) course
exchange program.
o The business faculty group updated the certificate and degree in retail
management that had been created for the Western Association of Food
Chains (WAFC). The program is delivered via distance education.
o The cosmetology program revised its esthetician certificate of proficiency
in 2015.
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o Faculty members in the digital media program recently refocused the
curriculum to ensure transferability to CSU Monterey Bay and alignment
with offerings at Hartnell College.

o The computer science faculty members participated in a cooperative Title
V grant with CSU Monterey Bay to further align curriculum in that
discipline with a goal of increasing the numbers of transfer students.

o Four courses for a hospitality certificate program are being developed with
a focus on entry-level server and management roles plus sanitation.

o In 2015 the public safety faculty group established two certificates of
achievement- Law Enforcement Option 2 and Fire Science. The intent was
to grant credit to those students who completed either the basic police or
fire fighter | academy.

e ldeas Percolating, Undetermined Implementation Date

o The AD-Ts are expected to help grow enrollments in those disciplines.

o Business faculty members anticipate the expanded use of electronic media
and more emphasis on international trade and commerce.

o Computer science and digital media faculty members at Gavilan College
and local transfer institutions are exploring ways to incorporate industry-
driven changes.

o Computer science faculty members are contemplating developing
stackable awards such as:

= Programmer

= Front-end web developer
= Linux certification

= Full-stack developer

o Computer science faculty members are also considering adding a robotics
class and certificate program.

o Cosmetology faculty members would like to expand enrollments in their
program.

o College leadership is exploring the possibility of a paramedic program.

Perceptions About Facilities

The business faculty groups identified a need for additional daytime lecture rooms at the
main campus. There is a particular need for an additional lecture room for the
administration of justice students.

Cosmetology has limited space for instruction and cannot accommodate the number of
students who would like to enter the training.

The South Bay Regional Public Safety Academy, for which Gavilan is a consortium
member, began instruction at the Coyote Satellite Center in January 2017.

Perceptions About Technology

Economics faculty members are contemplating needed computer hardware and software
upgrades, particularly to support distance education.
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Business faculty members identified a need to create a calculator loan program for
students taking the statistics for business and economics course.

Additional distance education staff support is needed.

Cosmetology is using more media tools to show various practical applications of hair

styling.

Health and Education Instructional Group
e Curriculum Started, Recently Approved or Modified

©)

Child development faculty members are updating all certificate programs
to align with the State permit and credentials requirements. Federal and
now California standards require an Associate Degree for teacher
assistants and a Bachelor’s Degree for early childhood teachers.

A pathway is being created for transitional kindergarten teachers.

A strong lab program is being developed for the child development and
educational studies curriculum.

The Liberal Arts Elementary Education AD-T is being moved through the
campus curriculum process.

The allied health program faculty members created certificates for home
health aide and nursing assistant in 2015 and recently have adjusted some
of the prerequisites for the licensed vocational nursing ladder option.
Nursing faculty members are implementing improvements to the new
skills laboratory in the CD building.

A transition pathway to a Bachelor of Science in Nursing has been created
with CSU Monterey Bay.

A pilot effort is being conducted with community education to offer fee-
based courses in medical Spanish and phlebotomy.

e ldeas Percolating, Undetermined Implementation Date

o

o

Child development faculty members have offered online courses in the
core curriculum and are considering offering online courses in other parts
of the program.

Into the more distant future the child development faculty team anticipates
the need for pathways to assist those who want to become middle and high
school educators. They also recognize a need for training prospective
teachers in the use of more electronic devices and to strengthen existing
curriculum for those who will be working with specialized needs children
and families in diverse communities. Future curriculum may need to be
developed around topics such as the k-12 common core standards, brain
development, and language development.

College leadership is exploring the possibility of a paramedic program.
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Perceptions About Facilities
The child development faculty members have identified a need for a demonstration lab
facility with indoor and outdoor areas for the observation assignments in the program and
the required practicum classes. The small number of off-campus sites that meet Title V
standards currently limits enrollment. The practicum laboratory classes are required for
graduation and to qualify for State permits. Some students leave the program for study
elsewhere because they cannot easily complete the required practicum. The following
space needs have been identified:

e Workspace for students, faculty, and community programs.

e A meeting room area for community agencies and faculty members.

e Access to a kitchen facility would support the health and nutrition education

curriculum.,
e Storage space for teaching aids and materials.

The paucity of off-campus clinical facilities, no additional campus instructional space,
and the lack of additional faculty constrain enroliments in the registered nursing program.

Industrial Technology Instructional Group
e Curriculum Started, Recently Approved or Modified

o Auviation maintenance faculty members are actively recruiting students to
help grow program enrollment.

o The Federal Aviation Administration has proposed a redefinition of the
educational requirements for industry certification. There will be more
focus on electronics and removal of very old technologies such as wood
construction, fabric covering, and radial engines. The program faculty
members have already adjusted the curriculum. Additional instructional
time is devoted to:

= Electronic engine controls
= Turbine engines
= Advanced electronic avionics

o The College is activity developing four core courses for a certificate in
unmanned aerial systems (UAS or drone technology) that will be taught at
the Coyote Satellite Center.

o The College leadership is actively involved with the regional CTE deans
and faculty expertise at San Jose City College in developing a residential
Heating, Ventilation, and Air Conditioning (HVAC) program of study that
will occupy the MP building on the main campus.

o The water resources management faculty members have disaggregated the
existing curriculum and added new courses to establish four areas of
concentration, each with a degree and a certificate of achievement.

= Water Distribution Technology Education
= Water Technology Education

= Wastewater Collection Education

= Wastewater Technology Education

Cambridge West Partnership, LLC

130



Perceptions About Facilities
The aviation program began instruction at its new San Martin airport facility in fall 2016.

Significant renovations will be required to the MP building before it can be used for
HVAC instruction.

Perceptions About Technology
Aviation is expanding the number of course resources it makes available online.

Academic Affairs Kinesiology and Athletics Team Visions
Kinesiology and Athletics Instructional Group
e Curriculum Started, Recently Approved or Modified

o

In 2015 the faculty members implemented an associate degree in
kinesiology with four areas of emphasis:

= Education

= Sports Management

= Sports Medicine

= Personal Training/Fitness

e ldeas Percolating, Undetermined Implementation Date

o

o

Department faculty members are exploring the possibilities of online or
hybrid offerings to increase enroliments.
Faculty members would like to
= Increase the sports offerings.
= Restructure program outcomes to be more current and specific.
= |ncorporate a health, recreation and leisure, and dance component
into the department.
= Explore more collaboration with math, English, and tutoring
services to promote a more successful learning environment.
Faculty members are always on the look out for the latest trends of interest
in the field. Consideration is being given to the feasibility of certificates in
these areas as examples of current interest areas:

= Pilates
= Coaching
* Yoga

= Cross-training fitness
When the reconfigures and expanded pool is available it will create
opportunities for a women’s water polo course and other water-based
courses. It will also allow the Disabilities Resource Center
The College is exploring an administrative reorganization that might bring
health instruction to the physical education area and open new curriculum
possibilities for the instructional group.
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Perceptions About Facilities
The range and number of courses offered by the department are limited by facilities. The
department does not have a pre-assigned lecture classroom.

The swimming pool will be reconfigured and expanded in spring-summer 2017 for use in
fall 2017.

More classroom, fitness, storage, locker room, athletic training, gym, and office space is
needed.

A multi-purpose field would be very helpful to support increased enrollments and
Athletics.

To expand enrollments further the department would need an auxiliary gymnasium.

Academic Affairs Liberal Arts and Sciences Team Visions
Fine Arts Instructional Group
e Curriculum Started, Recently Approved or Modified

o A medical Spanish course is being piloted through community education
to meet student needs in the health programs. If it is successful, the course
may be brought into the regular credit Spanish offerings.

o An AD-T in history and an associate degree in studio art were established
in 2015.

o A fast track presentation (five week delivery) for communication studies
courses in a certificate is being offered to target both working and off site
students.

o New courses are being written for the Theatre Arts Program in
Improvisation and Latino Theory/Theatre.

e ldeas Percolating, Undetermined Implementation Date

o Fine arts faculty members are considering expanding the studio arts
offerings with photography, three-dimensional design, and sculpture. The
expansion might include 3D design, sculpting with different materials and
processes (metals, fiber), and 3D printing.

o Art history needs more curriculum developed e.g., Art of Asia, Oceania
Art, History of Photography.

o The gallery will need to be aligned to the two art programs (studio and
history), and perhaps a more comprehensive gallery management program
could be developed.

o Fine arts faculty members are exploring the idea of including some arts
courses into the science, technology, engineering, and math (STEM)
program.

o Faculty members in this group would like to expand photography
offerings with a focus on art and digital photography.
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o The journalism curriculum needs at least one additional course to retain its
transfer status. There is an opportunity for journalism faculty members to
work with the film/TV or communications faculty members for that new
course, perhaps focused on public relations. Alternatively, there may be an
opportunity to incorporate journalism into the film/TV program. Film/TV
program faculty members are thinking about expanding offerings in
editing, cinematography, sound, acting, etc.

o Spanish faculty members are considering a new translation course and
exploring the possibility of a certificate for translation.

o An internship program for journalism and film studies students would be a
helpful addition. Additional offerings in Japanese culture, literature, etc.
would strengthen that language program.

Perceptions About Facilities

There are several important renovations to the music building that were not addressed in
the Measure E effort. Practice rooms are in the theater building and are not well
soundproofed thus when used they disrupt theater instruction.

The art programs need additional space, outdoor work areas, offices and meeting rooms.

Communications faculty members would like to see more instructional space that is
connected (side by side) and additional storage for instructional materials.

It is difficult to find classroom space during prime instructional periods. It would be
helpful if the spaces were equipped with smart technology and mobile furniture that
could accommodate small group discussions.

The Theatre Arts complex was not included in the last bond, Measure E. Several repairs
and updates that are needed: (1) all roofs have major damage for both the main building
and the two auxiliary shops (Theatre 127 & 130/1), (2) the public seating needs
refurbishing, the carpets need replacing, and the outside lights in public areas are
inadequate, (3) there is no designated instructional space except the theatre and stage (as
class offerings expand this will become an issue for the program), (4) there is no meeting
space or offices for the student club or adjunct faculty members, and (5) the lighting
equipment for use onstage is outdated and needs to be brought into line with industry
standards. Most importantly, the outside working area of the scene shop has an unsafe
deck area that needs to be replaced (outside Theatre 127).

Perceptions About Technology
The Japanese program would benefit from investment in technology, including online
tutoring, self-study, Quizlet, etc.

Language Arts Instructional Group*
e Curriculum Started, Recently Approved or Modified
o English department faculty members have designed basic skills
composition courses for acceleration where students can self-place at one
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level below transfer (ENGL 250 and 260). Supplemental instruction
support is also being provided. A retention specialist has been added and a
full-time counseling position has been established and filled.

o The English department is committed to using a formal high school GPA
as part of the multiple measures to place students directly into ENGL 1A.

o Efforts in English composition to integrate reading and writing have been
launched for one level below transfer (ENGL 250P and 260P) curriculum.

o English faculty members are in discussions with local high schools to
further align the curriculum, communicate expectations, and discuss
college readiness standards.

o The Writing Center staff members have been investigating online
asynchronous and synchronous tools and practices for working with
writers, but more training will be required. The overall goal is to develop
the student’s writing ability over time, not just to improve a single essay.

o The ESL program implemented an intermediate level certificate of
proficiency composed of credit classes in 2015.

o ESL faculty members have been working with the noncredit program
leadership and faculty to create contextualized ESL courses to support
career and technical education and ESL curriculum that can be dual-listed,
credit and noncredit (zero units, no enrollment fees) courses taught
simultaneously.

e Ideas Percolating, Undetermined Implementation Date

o Multiple measures and acceleration efforts are expected to bring higher
levels of student success but will also increase the use of Writing Center
services and the need for supplemental instruction leaders and tutors.

o English faculty members are anticipating additional professional
development around integrated reading and writing pedagogy and its
expanded implementation to more sections.

o The adoption of Canvas as a learning management tool means that
professional development will be needed to develop best use practices
among the faculty members teaching online classes.

*For noncredit ESL visions see the Noncredit and Community Education Instructional
Group vision list.

Perceptions About Facilities

The noise levels in the Writing Center make it difficult to conduct a writing lab. The
Center space is too small and serves multiple functions. The face-to-face support offered
by the Writing Center and supplemental instruction needs to be increased at the satellite
locations.

Current pedagogy (integrated reading and writing) requires classrooms with mobile seats
and tables.
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The classroom spaces allocated to the ESL program are too small to hold the numbers of
enrolled students and those who would like to enroll. The rooms are not well configured
for language instruction.

Perceptions About Technology
There is a need to upgrade technology, e.g., document cameras at the satellite centers.

There is a need for professional development on the best practices in the use of the
Canvas learning management system software. Smart technology is needed for all
classrooms where English is taught.

English faculty members would like the College to re-establish an early alert software
system, particularly for use in basic skills courses.

Natural Sciences and Math Instructional Group
e Curriculum Started, Recently Approved or Modified

o Math faculty members are developing an accelerated version of the
MATH 8A and 8B curriculum and offering additional sections of MATH
5, Elementary Statistics, online.

o A pilot effort at two high schools is being conducted to offer the math boot
camp curriculum format to help high school students brush up on key
math concepts. Discussions are underway to train high school faculty to
teach the boot camp curriculum.

o The very popular BIO 10 course was offered as a hybrid in summer 2016
and will be offered in fall 2017 as a hybrid or fully online.

e ldeas Percolating, Undetermined Implementation Date

o The faculty members would like to see an engineering transfer program
re-established, as it would position successful students to transfer and
eventually help to meet labor market needs. Students appear to be most
interested in mechanical and computer engineering specializations. If
healthy program enrollments could be developed, they would increase
enrollments in core courses from most of the science and math disciplines
due to the prerequisite engineering course requirements.

o The math faculty group would like to offer additional sections in the
accelerated format. However, adjunct faculty will need professional
development for that purpose.

o Consideration is being given to offering hybrid math courses in the future.

o Math faculty members are considering converting the arithmetic course
from credit to a noncredit offering.

o Biology faculty members are exploring the possibility of offering some
environmental science courses.

Perceptions About Facilities

Faculty members have been planning to renovate a room to serve as a STEM center. The
STEM center would provide tutoring, supplemental instruction, counseling, and small
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workshops. The ideal center would have group study rooms, a tutoring area, computers,
and offer a book loan program to support student success.

While there is demand for biology instruction, there are insufficient laboratory facilities.

Chemistry classes fill before the registration period concludes, but the discipline is short
on laboratory space.

Classroom space is at a premium for accelerated math classes that are scheduled to use a
room for ten hours a week. The faculty members would like to offer more sections in this
accelerated format.

Perceptions About Technology
The faculty members expressed an interest in the College establishing a computerized
waiting list system.

Social Sciences Instructional Group
e Curriculum Started, Recently Approved or Modified

o Social science faculty members are expanding coursework as appropriate
to develop existing majors.

o Starting in 2014 all course updates have been used to qualify the course
for a C-1D code.

o Social science faculty members have engaged in professional development
experiences in an effort to increase student success in online classes.
Recent data indicates those efforts have increased retention and success.

o With support from the Title VV HSI grant faculty members have been
developing problem-based learning assignments and service learning
partnerships to bolster civic engagement.

o The global studies degree has been deactivated.

e ldeas Percolating, Undetermined Implementation Date

o Social science faculty members are considering additional AD-Ts in social
justice, sociology, and social work when that TMC is finalized. Most of
the required courses are already established and only a few new courses
will need to be created. The social justice AD-T would replace the current
community studies degree.

o There is interest in a possible program of study in a lesbian, gay, bisexual,
transgender, and queer (LGBTQ) program of study.

Perceptions About Facilities

Classrooms with mobile seats and tables would be helpful to support current pedagogies

(flipped classroom, directed learning assignments, problem-based learning, research labs,
reading apprenticeship techniques, scaffold research projects, habits of mind framework,

etc.) that seek to use more group work and student active learning during class periods.

Perceptions About Technology
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Smart technology in the classrooms would be helpful. An upgrade to existing technology
IS needed.

Academic Affairs Library and Distance Education Team Visions
Library and Distance Education Instruction
e Curriculum or Services Started, Recently Approved or Modified

o In February 2016 the Accrediting Commission for Community and Junior
Colleges approved a substantive change proposal authorizing the College
to offer 41 degrees and 38 certificates where fifty percent or more of the
curriculum was delivered via distance education or electronic means.

o The College is in the process of revising the Distance Education Program
Plan first written in 2013,

o The part-time instructional technologist is an OEI trained course evaluator.
She is helping faculty improve the quality of the course designs and
pedagogy used in online courses. The College hopes to hire a full-time
person as an instructional technologist.

o The communications department is working with the distance education
coordinator to deliver courses in hybrid and in an online format. The work
is based on the successful experiences with math and Spanish faculty
members.

o The library staff members are in the middle of efforts to integrate more
fully academic support, classroom instruction and student services
support.

e ldeas Percolating, Undetermined Implementation Date
o Library faculty members plan to expand its instructional presence by
= Increasing offerings of information literacy courses.
= Strengthening collaborations with classroom instructions and
embedding librarians in research-related courses such as English
1A.
= Regular and systematic presence in the online learning platform.
= Integrating information literacy instruction into tutor training.
= Expanding, revising and reinventing the library’s online presence.
o Distance education program leadership plans to use the Title V grant to
= Increase online presence, even in face-to-face classes.
= Increase the numbers of online courses to meet student demand.
= Provide more professional development to faculty according to the
state online education initiative (OEI) standards.
= The distance education program coordinator is exploring the use of
videoconferencing technologies and hybrid formats to deliver
synchronous instruction for previously hard-to-deliver, in-demand
general education classes such as lab sciences to the satellite
centers in Hollister, Morgan Hill, and Coyote Valley.
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Perceptions About Facilities

The library building serves as a hub for innovative teaching and learning with the library
staff, tutoring services, learning commons, writing center, and teaching and learning
center physically together. However, the building is the oldest un-renovated building on
campus and needs to be remodeled to reflect its role as a learning resource center and to
present an image of relevancy and currency. Space for collaborative learning, study
rooms, multi-media creating spaces as well as additional office space are needed. The
satellite centers in Coyote Valley, Morgan Hill, and Hollister need library support
services and space.

Perceptions About Technology

The library’s building infrastructure needs significant upgrades in wired and wireless
connectivity and electrical power capacity. Also needed is server space to support a
robust civic engagement archive and multi-media student work.

The distance education program is making use of the campus wireless support update and
expansion. The Canvas learning management system is being implemented.
Videoconferencing technology is being evaluated for the Hollister satellite center at this
time. As with any technology, the College will need to plan for upgrades and expansion
in the future to support the efforts to expand distance education offerings.

Academic Affairs Noncredit and Community Education Team Visions
Noncredit and Community Education Instructional Group*
e Curriculum Started, Recently Approved or Modified

o A GED Preparation certificate was approved in 2015.

o ESL faculty members implemented a Lifeskills and vocational ESL
certificate in 2015. These are intended as a part of the regional Adult
Career and Education Services (ACES) block grant consortium plan.

o A series of ESL occupational classes have been created to contextualize
language learning with the occupational skills. These include: keyboard
basics, computer/internet basics, presentation basics, website design
basics; excel basics, word processing basics, business (entrepreneur)
basics. These are intended as a part of the regional Adult Career and
Education Services (ACES) block grant consortium plan.

o ESL faculty members have developed a way to simultaneously teach
credit and noncredit courses with the same content.

o A full-time noncredit program counselor has been hired

o Community education is offering fee-based courses in medical Spanish
and another in phlebotomy as a pilot that might be converted to regular
credit classes.

e Ideas Percolating, Undetermined Implementation Date
o In the near future the noncredit program leadership and faculty members
plan to create additional career and technical education programs that
partner with credit instruction in areas such as welding and hospitality.
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o The leadership plans to explore seamless connections with county social
service programs and workforce investment boards.

o Noncredit program leadership plans to explore opportunities with work-
placed ESL and Older Adult courses.

o More accelerated options in ESL are being explored.

o More noncredit basic skills courses are being explored.

o The noncredit program leadership would like to explore ways to develop
more workforce development efforts in collaboration with local
businesses.

o The noncredit program leadership is exploring ways to provide workforce
education to those incarcerated in the San Benito County jail. This would
be part of a transition back to society effort for those who will be released.

o The community education program leadership anticipates

= continuing to develop courses to meet community needs that can
be converted to credit or noncredit offerings, if successful.

= Developing short courses in both hard and soft skill topics that will
be essential for a workforce that is composed of independent
contractors more than employees of a firm.

*For credit ESL visions see the Language Arts Instructional Group vision list.

Perceptions About Facilities
Additional instructional space is needed at both of the satellite centers (Morgan Hill and
Hollister) in order to offer a full complement of classes.

Community education identified a need for a dedicated facility to support larger programs
like vet tech, phlebotomy, pharmacy tech, welding and advanced manufacturing
instruction as well as a kitchen that could support cooking classes. It is particularly
problematic for the program where there is specialized equipment and unique waste
disposal needs associated with the instruction.

In order to effectively meet with local business, faculty members and staff the community
education director needs a confidential meeting space area because the director’s office is
too small. There are meetings with these groups several times a week.

Perceptions About Technology
Instructors are increasing the use of technology in their teaching practices, but there are
limitations at the satellite centers and community facilities.

Updated technology and effective Internet service was identified as essential to the

contract and community education program.

Student Services Team Visions
Student Services Instructional Group
e Curriculum Started, Recently Approved or Modified
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o In 2015 the guidance faculty members implemented a peer education
leadership certificate.

o Categorical funding from the Student Success and Support Program (3SP)
provided the resources for Counseling Department faculty members to
start a First Year seminar course that provides orientation to college
instruction. The course is provided both online and face-to-face over a
five-week period at all campus locations, various days and locations, and
on Saturdays..

o The Universal Access (formerly Section 508) Task Force is currently the
driving force for access to all District programs and services for students
with disabilities. The DRC faculty members assist the Gavilan faculty in
applying for the Distance Education and Captioning Transcription (DECT)
grant to ensure the development of accessible training materials for online
courses.

o Tailor the GUID 210, First Year College Student Seminar, course to
specific student populations (foster youth, EOPS, CTE, STEM, etc.) to
address their specific interests and needs. Similar to the adaptation of
GUID 260 for DRC students and KIN 1 for athletes that meet the college
orientation requirement.

o A boots to books course is being developed for veterans who enroll at the
College. It will include the content of the GUID 210 course.

e Ideas Percolating, Undetermined Implementation Date
o The Counseling Department faculty members would like to

= Expand the number of GUID 1, Self Assessment and Career
Development, classes and tailor the course content for specific
populations (recent high school graduates, returning/reentry
students, displaced workers, etc.) to reduce the numbers of students
who are undecided/undeclared in their program of study and
promote more completions.

= Increase the numbers of sections offered for GUID 27,
Contemporary Leadership, and GUID 52, Peer Mentoring,
Education, and Leadership, to strengthen student leadership and
peer mentoring education.

= Co-locate all counselors to one building and develop a case
management approach to working with students.

o The DRC faculty members would like to

= Develop better pathways for incoming students to meet their
educational needs.

= Participate with other departments as they consider changes to
existing basic skills, adult education, non-credit, and community
education curriculum.

= Find ways to share their resources (keeping within the categorical
grant guidelines) with other units at the College.

= Add more educational assistance courses at the off-site locations.
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After construction to the pool facility is completed (start of fall 2017), the
DRC faculty members will restructure the Adapted Physical Education
program to include aquatic fitness courses again.

Perceptions About Facilities

Counseling Department faculty members believe that all counselors should be co-located
in one common area with some private office spaces and adjacent to other front-line
student services offices. A meeting room equipped with a smart board and technology
connectivity would be helpful.

The DRC test-proctoring center (L1 132) is not large enough to meet the needs of
students in the disability resource program. Also, some private office space for
confidential conversations and student learning disability evaluation needs to be

provided.

Student Services Unit and Department Group
e Curriculum or Services Started, Recently Approved or Modified

o

All of the units in Student Services are focused upon implementing
existing initiatives that will need to be evaluated for effectiveness and
modified as needed.

Temporary swing space has prompted the Financial Aid staff members to
focus on essentials.

The Disability Resource Center (DRC) is expanding services to the three
off-site locations.

The Veteran’s Resource Center (VRC) is creating a one-stop location for
services, adding a book loan program, incorporating orientations and
specialized courses, and responding to additional mandates required by
potential grant funding.

The Morgan Hill site staff has picked up outreach and community events
responsibilities to help promote the Educational Center.

Financial Aid staff members are seeking to exploit technology to
communicate better with students and to use packages such as EAB
Navigate, Grad Guru, Ellucian student information system, Campus Logic,
and Academic Works to help them succeed.

e Ideas Percolating, Undetermined Implementation Date

o

The Hollister Center staff members intend to work on optimizing
enrollments, course offerings, and services to reflect community needs and
growth.

Admissions and Records staff members are seeking alternative methods of
communication with students and improved technology to provide faster
service and greater accuracy.

The Counseling staff members will be implementing Grad Guru,
Education Advisory Board (EAB) Navigate and other applications online
in the next several years.
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o The EOPS/CalWORKS program staff members anticipate using more
peer-to-peer support and mentorship opportunities in the future. These
efforts are thought to be particularly helpful to subgroups such as foster
youth and undocumented students. The unit intends to work on increasing
student engagement/community building to increase persistence,
completion, and transfer rates.

o Going paperless is of interest to the EOPS/CalWORKS staff members.

o The CalWORKS unit would like to expand the food pantry, make Fresh
Success a permanent, new categorical program, and advocate for
extending the time students can participate in the program. Fresh Success
is a pilot program from the Chancellor’s Office that targets students on
food stamps and works to support them, like EOPS and CalWORKS.

o The DRC staff members are exploring Clockwork software.

Perceptions About Facilities

With its topographical grading pattern the main campus property presents some
challenges for physically disabled students to traverse among the buildings. Within some
buildings there are challenges to students with disabilities as well.

The current office spaces for the student services units are old, fragmented, and not
efficient. Counseling, Admissions, Financial Aid, Student Health Services, Welcome
Center, Associated Students, and the Vice President for Student Services anticipate being
in a remodeled facility where services can be more contiguous or a “one-stop” area can
be created.

CalWORKS staff members believe they need additional space with areas in which to
hold confidential discussions, areas to store perishable food items, and storage for a
textbook lending library. EOPS/CalWORKS unit leadership identified a need for an
“easy to find” facility that could house all of the staff together to promote collaboration,
open communication, and a welcoming atmosphere. The anticipated space needs include
five private offices, four cubicle spaces, front desk reception, student study/workshop
space, small computer lab with ten computers, meeting space, and a waiting area.

Additional space for staff is a need identified by the Financial Aid office group.

The Hollister Center would like to create smart classrooms for a better educational
experience. The Center is also in need of science laboratory spaces. Additional space for
quiet study rooms, a tutoring area, and a meeting room would be very helpful.

Admissions and Records unit members are seeking additional space to accommodate the
additional staff associated with increased enrollments. The unit is also requesting meeting
room space.

The DRC needs additional quieter space with a computer and Internet connections for

test proctoring. At each off-site location office space a testing area and a space with
computer stations for assistive technology access will be needed.
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VRC staff members anticipate the need for additional office space, a meeting room, and
storage areas to serve students in a one-stop location. If the College changed its data
storage strategy to using cloud technology, the computer server room adjacent to the
VRC could be repurposed for the Center to use.

The Counseling faculty members need some private offices to ensure confidential
counseling services with students. A centralized, dedicated counseling center to support
general, categorical programs, and mental health services with space for support staff and
a meeting room would be ideal.

The current facility at Morgan Hill has suffered from significant infrastructure systems
failures (plumbing and HVAC) and the appearance is not optimal due to basic painting
work needs. It would be very helpful to have a lounge and workspace for faculty to
prepare materials and meet with students, a quiet space for students to study, and some
better office space for the staff.

The TRiO and MESA programs leadership needs additional student study and tutoring
space in order to meet grant expectations.

Perceptions About Technology
On the whole, most offices are interested in transitioning to paperless processes.

While students at the College are issued an email account, it is believed that they do not
make great use of that account.

Due to state mandates, such as SSSP, student use of technology and supportive software
has become more prevalent.

The CalWORKS staff members would like a user-friendly way to get data about the
students in their program.

The Admissions and Records staff members would like management information service
support to trouble shoot and provide upgrades/customizations and solutions to student
information system needs.

Administrative Services Team Visions
General Administrative Offices Visions
e Initiatives Started, Recently Approved or Modified
o As the Coyote Valley site comes online in spring 2017 more
communications support (staff and budget to outreach to that area) in the
Public Information Office (P10) will be required. The PIO staff is
conducting a survey of students to determine their media preferences.
o Inspring 2017 the human resources/business module of the Banner
enterprise resource planning software will be implemented. This will open
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the door for more self-service by employees. Payroll for employees and
student workers will be prepared on campus rather than at county offices.

o The Purchasing Office implemented electronic requisitions one year ago.

o In general the College has been implementing more web-based services in
recent years.

o The Information Technology (IT) staff members have implemented a
virtual infrastructure for all servers. The staff is also training staff in key
offices to use imaging software in an effort to reduce the extent of paper-
dependent processes.

o The College has implemented several software products to increase
student access and promote greater success. Among those packages are the

following.
= NetTutor to provide tutoring services to distance education
students.

= DegreeWorks for educational plans.

= Accuplacer for academic assessment and course placement

= SARS for counseling services.

= GEARS for early alert to students who have difficulty with a
course.

= Canvas learning management system will be implemented in 2017-
2018

e Ideas Percolating, Undetermined Implementation Date

o Additional staff members are needed in Facilities Services to support the
new facilities at Coyote Valley and San Martin Airport as well as the
aging facilities at the main campus.

o The Office of Institutional Research would like to move toward a more
systematic, prospective approach to support decision making at the
College vs. an ad-hoc, retrospective research request operation alone.

o The Business Office anticipates further integration and automation of
business processes to provide higher levels of service to the campus.

o The Information Technology (IT) staff members are exploring the
feasibility of a virtual desktop infrastructure (VVDI) that would allow
students to using their personal devices to log into the College virtual
environment and access College software resources.

Perceptions About Facilities
The PIO needs an office with room for three workspaces, a small meeting table, and
storage for marketing and other materials.

Facilities Services believes there is a need to upgrade the HVAC systems, classroom
fixtures, and power systems at the main campus.

The Vice President for Administrative Services, Human Resources, and Business

Services units look forward to having a meeting room for interviews and staff group
discussions in a permanent building with proper technology and from which to offer
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services. Currently, there are three different locations for business services on campus.
That presents some logistical problems and employee supervision issues.

The Office of Institutional Research anticipates needing additional office space for staff
and a meeting area.

The College will begin to operate from the expanded Coyote Valley facilities in spring
2017 and anticipates expanding operations in Hollister with the future development of an
80-acre parcel at Fairview Corners.

Perceptions About Technology

Social media, applications, text messaging, and blogs have impacted the communications
strategies used by the P10 and by students. Some of the changes in technology make it
harder for many students to navigate and access information and harder for staff to select
among the multiple channels to reach students. A digital signage system with screens
would be helpful at all College locations.

Human Resources leadership anticipates needing additional technology in the future so
that applications for employment can be submitted online.

The College is in the process of upgrading the IT infrastructure to increase network
bandwidth connections to the Internet. Core network equipment is being upgraded to
ensure that all areas of the campus are well served. Minimum technology standards for
classrooms and laboratories have been created and included in the Facilities Master Plan.
The Coyote Valley site has been identified as the off-campus IT disaster recovery site and
equipment has been purchased to provide a viable technology backup solution for the
main campus.

D. Opportunities for New Initiatives, Improvement or Expansion of Programs

1. General Areas of Opportunity

Several general areas of opportunity are available to the College at this point in time
(academic year 2016-17). In most cases the College has already acted upon these
opportunities. The suggestions that follow are offered in support of the College mission,
vision, and values previously cited in this Plan.

Senate Bills 1440/440

The 2010 enactment of the Student Transfer Achievement Reform (STAR) Act, aka SB
1440, provides the California community colleges with an opportunity to tailor
requirements in some of the established transfer-oriented programs that had been offered
and to introduce new ones. Three additional model curricula have been created to
promote a greater degree of standardization for community college associate degrees
where the discipline does not fit the 60 lower-division units plus 60 upper-division units
structure of the STAR Act. These are not TMCs within the SB1440/440 framework.
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They are in the fields of: (1) Engineering; (2) Information Technology; and, (3)
Nursing.*®

As of spring 2017, thirty-six model curriculums had been approved that cover the CSU
majors selected by roughly 80 percent of the community college transfer students.
Gavilan faculty members have moved aggressively to establish 22 AD-Ts and have two
additional ones (Elementary Teacher Education and Biology) under development.
Completed questionnaires and faculty interviews indicate an interest in expanding the
number of transfer degrees offered. Each AD-T brings an obligation to offer the required
courses over a two-year period.

An analysis of course offerings over the last three years indicated that some
required courses did not attract sufficient numbers of students to be retained or
were not scheduled. Sponsoring so many AD-Ts will require careful enrollment
management and scheduling efforts, and some programs of study may not be
sustainable.

Assembly Bill 86- Assembly Bill 104 Block Grant

The Legislature provided the community college system with an opportunity to serve new
students and advance the interests of the State. The May 2016 revision of the Governor’s
proposed 2016-17 budget includes a $5 million increase for statewide activities to support
the Adult Education Block Grant program that provides funds to school districts and
community colleges. The Superintendent of Instruction and the Chancellor of the
community college system developed a plan using the consortia structure in future years
to distribute Workforce Innovation and Opportunity Act (WIOA), federal Title I1, and
Perkins funding.

The goals and activities of the ACES consortium are described in the Institutional
Effectiveness chapter of this Plan and in the related Appendix Grant-Funded Intervention
Summaries.

The College may want to consider expanding its support of workforce
education to those incarcerated in the San Benito County jail and other high-
need populations. Those efforts would dovetail with the changed state policy
regarding the importance of providing occupational education to the soon to
be released individuals in an effort to reduce recidivism. SB 1391 (2014)
revised administrative regulations to make such collaborations more attractive
to community colleges.

California Online Education Initiative (OEI)

The third general opportunity is the OEI project launched in 2013 that seeks to re-
invigorate online instruction within the California community college system by
addressing some of the known shortcomings in distance learning. The Initiative has the
Governor’s backing and a $56.9 million budget over 55 months. With the grant funding,
the OEI provides colleges with incentives to participate actively. Future students are

43 For additional information see https://c-id.net/degreereview.html
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promised online learning readiness materials, tutoring and basic skills support,
counseling/advising, and streamlined access. OEI offers no-cost or low-cost tools such as
a course management system, course design resources, a re-designed California Virtual
Campus website and catalog, and professional development for faculty. OEI also offers
faculty resources for curriculum design, professional development in teaching in the
online environment, peer review feedback of instructional design and pedagogy ideas,
resources to help work with the course management system, example policies for
effective practices, and proctoring assistance.

One of the most promising aspects of the OEl is the Exchange. It is often challenging for
colleges to ensure that all students have access to the courses they need at the times that
best fit their busy schedules. The goal of the Exchange is to facilitate progress toward
completion by providing access to courses across colleges. Students enrolled at colleges
in the Exchange will be able to seamlessly register for Exchange courses, often those in
high-demand or difficult-to-fill courses. To ensure that course credits are recognized by a
student’s home college, all participating colleges will become members of the OEI
Consortium. Membership will require the college to change business processes to make
registration seamless, host technology-based mechanisms to carry out those processes,
sponsor courses designed to a set of exemplary online education standards, recruit faculty
who are committed to excellence in online learning and teaching strategies, and offer
courses students need to complete their educational goals. The vision for the Exchange
has been dubbed the “Herculean” task of the OEI as it may be the most complex work
undertaken in the overall effort, but it portends great dividends for the students.

Over the years a great deal has been learned about the challenges to effective learning
through an online environment. The OEI appears to be offering solutions to those known
challenges.** The course credit exchange component of OEI may be a way to help the
College attract even larger numbers of students to its offerings. College faculty members
and administration have seized the OEI opportunity in adopting Canvas, the state-
recommended course management system, and have educated leaders and staff in the best
practices and principles of online course design and pedagogy. The College also has a
program in place to provide professional development to small cohorts of faculty as
described earlier in this Plan.

Until additional instructional facilities can be constructed to address student enrollment
demand, offering more courses through online education is a short-term means to address
those needs. In the longer run, distance education is a growing popular means of learning.
The College has able leadership and resources to help faculty hone skills to teach in the
demanding online instructional environment and to improve student success in the
growing number of online classes being offered. Some additional technology support
may be needed in the future.

The College has a long tradition of online offerings and is therefore
encouraged to continue promoting this opportunity and may want to start

4 Hans Johnson. et. al. Successful Online Courses in California’s Community Colleges. Public Policy
Institute of California. June 2015
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planning for the expansion of the distance education program in the next one
to three years.

The College is actively considering using some form of two-way interactive video and
audio technology to provide additional instruction to residents in Hollister.
That exploration is encouraged. The College may want to consider the
possibility of collaborating with public school districts to use some form of
teleconferencing as a means to deliver college-level instruction to dually
enrolled high school students.

Acceleration Designs for Instruction and Course Placement

The instructional strategy known as acceleration has taken on multiple forms among
community colleges throughout the nation. In part, accelerated courses arose because the
well-intended established designs of basic skills curriculum sequences often create
unintended consequences. Traditional multiple exit points lead many students to get
discouraged and to leave college.*® Large-scale research studies outside and within
California have demonstrated that when a student needs to complete more levels of
developmental courses the student is less likely to ever complete college-level courses in
English and math.*®

Other reasons for the increasing popularity of acceleration strategies emerged from
national research that raises questions about the efficacy of making placement decisions
based primarily upon the results from a single examination experience.*’ Still other
national research pointed to the reliability of high school transcript data to predict success
in college.*® Acceleration has been found to work for students of all backgrounds and at
all placement levels, but implementation strategies do impact the final results.*® These
research efforts open a “new door” for acceleration initiatives. The general concept of
acceleration has even been discussed as part of the Adult Education Regional Consortium
initiative.

4 Juan Calcagno and Bridget Long. The Impact of Postsecondary Remediation Using a Regression
Discontinuity Approach. National Center for Postsecondary Research, April 2008; Thomas Bailey, Dong
Jeong, Sung-Woo Cho. Referral, Enroliment, and Completion in Developmental Education Sequences in
Community Colleges. Community College Research Center, Teachers College, Columbia University.
Working Paper # 15, 2009.

46 Nikki Edgecombe. Accelerating the Achievement of Developmental Education Students. Community
College Research Center, Teacher’s College Columbia University. Working Paper #30, 2011; Peter Bahr,
et. al. Course-Taking Patterns, Policies, and Practices in Developmental Education in the California
Community Colleges. Ed Source. June 2010.

47 Judith Scott-Clayton. Do High Stakes Placement Exams Predict College Success? Community College
Research Center, Teacher’s College Columbia University. Working Paper #41, 2012; Olga Rodriguez, et.
al. Remedial Placement Testing in Community Colleges. Community College Research Center, Teachers
College, Columbia University. Working Paper # 73, 2014.

48 Clive Belfield and Peter Crosta. Predicting Success in College: The Importance of Placement Tests and
High School Transcripts. Community College Research Center, Teachers College, Columbia University.
Working Paper #42, 2012.

49 Craig Hayward and Terrence Willett. Curricular Redesign and Gatekeeper Completion: A Multi-College
Evaluation of the California Acceleration Project. April 2014
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The term “acceleration” has been given various definitions, or different labels, or
descriptors. For purposes of this discussion four definitions/strategies have been
identified as follows:
1. Compressing the pace of instruction by teaching the same course content over a
shorter period of time.
2. Changing placement policies by adjusting placement exam cut scores and using
more robust multiple measures data.
3. Implementing co-requisite models.
4. Redesigning remedial courses.

Compressing the pace of instruction as a strategy is perhaps inspired by the experience
of faculty who teach a summer session of the same course they offer during the fall or
spring term. Course retention and success are thought to be higher during the summer
session experience. But, is that because students attending during the summer are better
prepared and more motivated, or are the results due to the shorter period of time and the
more intense instruction and contact with the subject matter? This scheduling strategy
during a primary term arranges two levels of remedial curriculum in the discipline so that
one course in the sequence follows the other, each using half of the weeks in the primary
term. Typically the sequenced courses are taught on the same day and hour pattern with
the same instructor. In some cases students are automatically enrolled in both courses to
guarantee a place in the classes for the entire term of instruction. The College
mathematics faculty members are to be commended for efforts to offer compressed basic
skills course instruction during the primary terms. They have created Integrated Algebra
(MATH 235) and Integrated Pre-Algebra (MATH 411) basic mathematics courses and
have experienced some increased success.

The math faculty members have expressed an interest in offering more of the
compressed basic skills course sections and the College may want to consider
supporting that interest.

The ESL curriculum has a lengthy set of courses for students to complete before they can
access college-level instruction.

It might be useful for the ESL program to consider a compression strategy
and adding some advanced options for students. The College may want to
consider supporting that interest to expand these efforts.

Changing placement policies using robust multiple measures, such as the high school
transcript data, broadens access to transfer-level courses and makes outcomes equitable
for multiple subgroups of students. While currently only 19% of entering students are
eligible under existing practices, national research estimates that 64% of entering students
could succeed in college transfer-level English if allowed to enroll directly. Half of
entering students could succeed in college math if allowed to enroll directly while only
25% are eligible under existing practices.* The California Multiple Measures

%0 Judith Scott-Clayton. Do High Stakes Placement Exams Predict College Success? Community College
Research Center, Teachers College, Columbia University. Working Paper #41, 2012.
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Assessment Project found that 72% of community college students could be placed into
college English using the overall high school GPA and English course GPA data.>! At
least two pioneering California community colleges (Butte and Long Beach) are testing
this concept. Reports are favorable. Access to college English was doubled at Butte and
quadrupled at Long Beach with success rates that remained steady and equity gaps
narrowed.>? In the Virginia Community College system, completion of college-level math
tripled after implementation of a pathways approach to placement.>® The College was
initially scheduled to implement the statewide common assessment system in 2018, but
that schedule has been put on hold. Also, in 2016 the College conducted a pilot project
using multiple measures procedures to place students and those results were encouraging.
The English department faculty members have elected to use a formal high school GPA
as part of the multiple measures in placing students directly into ENGL 1A (freshman
composition).

Given the reported positive outcomes from the California and national
research, as well as the pilot project results, the College may want to
consider expanding the multiple measures course placement effort.

The strategy of using co-requisites allows students who are characterized as being
“below transfer level,” to enroll in a transfer-level course that is in a co-requisite
relationship with a support class commonly taught by the same instructor. The positive
outcomes in multiple states have been impressive.>* Using a controlled experimental
design the City University of New York found that the majority of students passed
college statistics with supplemental instruction, and the pass rate was nearly 29% higher
than in the control group of students who initially enrolled in elementary algebra.>® Four
North Carolina community colleges found that completion for college English was 1.6 to
2.3 times higher than in traditional remediation, and equity gaps narrowed or disappeared
completely.®® The College English faculty members are to be commended for efforts to
offer co-requisite/learning community basic skills course instruction during the primary
terms (ENGL 250P, Practical Writing and ENGL 260P, Preparation for College

51 Craig Hayward, John Hetts, Terrance Willett, et. al. Using Decision Trees to Predict Course Success in
the Multiple Measures Assessment Project. Presentation at the Research and Planning Group Annual
Conference, April 2015.

52 Leslie Henson and Kati Hern. Let Them In. Research and Planning Group Perspectives.
November/December 2014; Long Beach City College. Promising Pathways. 2014. Retrieved from
http://www.lbcc.edu/promisepathways

%3 Olga Rodriguez and Nikki Edgecombe. Early Findings From Statewide Developmental Education
Reform in Virginia and Florida. Presentation at the League for Innovation annual conference, March 9,
2015; Hoori Kalamakarian, Julia Raufman, and Nikki Edgecombe. Statewide Developmental Education
Reform: Early Implementation in Virginia and North Carolina. Community College Research Center,
Teachers College, Columbia University. May 2015.

4 Complete College America. Corequisite Remediation: Spanning the Completion Divide. Spring 2016;
Iris Palmer. How to Fix Remediation at Scale- Colorado Example. New America. March 2016; Is
Corequisite Remediation Cost Effective- Early Findings from Tennessee. Community College Research
Center, Teachers College, Columbia University. Research Brief #62, 2016.

% Alexandra Logue et. al. Elementary Algebra or Statistics. Paper delivered at the American Educational
Research Association Conference. April 19, 2015.

% Dawn Coleman. Replicating the Accelerated Learning Program. Center for Applied Research. 2015.
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Reading). The College has experienced some increased success with this strategy and the
English department has elected to embrace this integrated/corequisite writing and reading
model with ENGL 250 and 260 as a self-placement opportunity.

The College is encouraged to expand these efforts.

Some institutions have successfully pursued a strategy of embedding basic skills
instruction into discipline courses. Another common approach, contextualization, uses
concrete applications in a specific context that is of interest to the students.®” The
teaching process is built on the recognition that some students learn more effectively
when they are taught in a hands-on, real-world context rather than in an abstract manner.
The currently popular reading apprenticeship initiative is perhaps another example of this
embedded approach. The College has adopted this strategy in several disciplines with
positive results.

Therefore, the College is encouraged to continue those efforts and may want
to explore ways to expand the idea further.

Redesigning remedial courses is a strategy of acceleration that seeks to better align
English and math sequences with transfer-level curriculum. A 2014 evaluation of the
California Assessment Project (CAP) initiative observed that throughout the California
community college system only 7% of the students successfully completed a transferable
math course within three years if they begin at three levels below transfer level. The
comparable cohort of students in English composition is 19%. However, all of the first 16
California community colleges offering redesigned accelerated remediation reduced the
students’ time in remediation by at least one semester without making any changes to
transferable courses. The study found that students’ odds of completing a transferable
math course were 4.5 times greater in an accelerated pathway than for students in
traditional math remediation course, and completion rates for English composition
courses were at least 1.5 times greater and 2.3 times greater in a high-acceleration
implementation model than for students in traditional English composition remediation.
The English faculty members have created ENGL 411, Reading and Writing Workshop,
as a blended instructional package for basic skills students. There has been some success
in moving the students forward in the basic skills curriculum progression.

The College is encouraged to expand these efforts.

The high proportion of entering students placed into remedial math (85%) in combination
with the analysis of the a common math course required for the transfer degrees
(Statistics) points to another acceleration strategy that may merit attention. The Carnegie
Foundation for the Advancement of Teaching has sponsored a national program,

57 C. Mazzeo. Supporting Student Success at California Community Colleges. Career Ladders Project.
2008. Dolores Perin and Rachel Hare. A Contextualized Reading-Writing Intervention for Community
College Students. Community College Research Center, Teachers College, Columbia University. May
2011. Elaine Baker, Laura Hope, Kelley Karandjeff. Contextualized Teaching & Learning: A Faculty
Primer. Research and Planning Group. 2009.
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Statway, to improve the completion of transfer-level math. Evaluation of that program
concluded that, among the 26 pilot colleges, completion rates more than tripled in half the
time (49% in one year vs. 15% in two years).%®

MATH 5, Statistics, is the most common transferable mathematics course named in seven
non-STEM AD-T course lists. As of spring 2017 there are 13 other non-STEM AD-Ts
where no math course is identified, but Statistics would be a logical choice. The College
math faculty members created MATH 242, Algebra 11 for Statistics, to prepare students
for Statistics instruction, but reported that it was not as successful as they hoped it would
be.

The institution might want to revisit the MATH 242 experience and explore
ways to make the instruction more effective.

This acceleration strategy, sometimes described as Statway, is now fully accepted by the
University of California and the California State University systems.>®

Also, the College might want to consider assisting non-STEM major transfer-
oriented students by identifying Statistics, or another non-calculus course, as
a general education area B4 course in the AD-T course lists.

If there is curriculum alignment between the Algebra Il course taught in the high schools
and the Intermediate Algebra course taught at the College, there may be a basis for a
credit by examination opportunity.

The College might want to consider the possibilities of developing a credit-by-
examination experience for high school students who are completing the
Algebra Il course in high school. If successful, those students might be
granted College credit (Intermediate Algebra) for that high school course.

At least one college, Antelope Valley, has had significant success in administering a math
diagnostic exam, modularizing the basic skills math sequence, and allowing students to
move forward with self-paced instruction using EducoSoft learning materials.®® Several
California community colleges (Antelope Valley, Barstow, Foothill, Los Angeles Trade
Technical, Los Medanos, Mt. San Jacinto, Ohlone, and Pasadena) have implemented
EdReady software materials from the National Repository of Online Courses to provide

%8 Nicole Sowers and Hiroyuki Yamada. Pathways Impact Report. Carnegie Foundation for the
Advancement of Teaching. 2015.

%9 UC/CSU Path Cleared for Statistics Pathways, October 20, 2015. Retrieved from
http://cap.3csn.org/2015/10/20/uccsu-path-cleared-for-statistics-pathways/. See also Office of the
Chancellor. California State University. Statistics Pathways in CSU Quantitative Reasoning. October 20,
2015 and University of California. Special Regulations for Courses in Specific Subject Areas. Retrieved
October 20, 2015 from http://ucop.edu/transfer-articulation/transferable-course-agreements/tca-
policy/regulations-by-subject-area.html#s.

%0 Bonnie Suderman, Vice President for Academic Affairs, Antelope Valley College. Board Goals Progress
Presentation. May 10, 2016.
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modularized practice in math topics. Two CSU campuses (Long Beach and Monterey
Bay) have implemented the program.

The College might want to evaluate this option as another approach to basic
skills instruction.

The California State University system appears to be making changes to their approach to
academic preparation for incoming freshmen and transfer students. In March 2017 the
Board approved four areas for academic preparation policy amendments: (1)
developmental education; (2) placement and assessment; (3) Early Start; and (4) high
school quantitative reasoning requirements.®! There is a promise not to rush the
requirement that freshmen must complete a fourth year of high school quantitative
reasoning as CSU preparation. That change is rooted in the Quantitative Reasoning Task
Force report from the system Academic Senate.®2

Dual Enrollment- AB288

The most recent legislation to promote collaboration, AB 288 that took effect in January
2016, authorizes the governing board of a community college district to enter into a
College and Career Access pathways (CCAP) partnership with the governing board of a
school district. The partnerships offer or expand dual enroliment opportunities for
students who may not already be college bound or are from groups underrepresented in
higher education. The goal is to develop a seamless pathway from high school to
community college for career-technical education or preparation for transfer, by
improving high school graduation rates or helping high school students achieve college
and career readiness. The following are the highlights of the legislation:

e Community colleges can assign priority “no fee” enrollment and registration to
CCAP high school students;

e Community college courses during the regular high school day can be restricted to
high school students and do not have to meet the normal open enrollment
standard;

e Courses with no available seats on campus cannot be offered at high schools
through the CCAP because the public must have access to the course;

e Basic skills math and English can be offered through CCAP, but only for students
who are not at grade level in that subject; and,

e Community colleges can claim FTES if the high school student is qualified for
full high school apportionment without using hours of the college course.

The College is in discussions with several K-12 districts regarding a CCAP agreement
and a dual enrollment program.

81 California State University, Graduation Initiative. Academic Preparation Frequently Asked Questions.
Updated April 21,2017. Retrieved April 22, 2017 from https://www2.calstate.edu/csu-system/why-the-csu-
matters/graduation-initiative-2025/documents/academic-preparation-fag.pdf

62 California State University, Academic Senate. Quantitative Reasoning Task Force Report. August 1,
2016. Retrieved April 22, 2017 from http://www.calstate.edu/AcadSen/Records/Reports/index.shtml
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The College is encouraged to continue exploring ways to use the CCAP
concept to expand the CTE curriculum areas into partnerships.

Transfer Enrichment-The College does offer a limited number of academic courses at the
local high schools under a program known as High Step. Participating students must
qualify as special admissions to the College and the classes are open to the public. See
areas for policy and practice modification below.

Improving High School Preparation- As long ago as 2003, a task force of high school
teachers and CSU faculty members developed the Expository Reading and Writing
Course (ERWC). It is a rigorous, rhetorically based, full-year college preparatory English
course designed to support college-readiness in English for high school seniors. The UC
has approved the ERWC for area B credit of the A-G requirements and the course meets
college preparatory requirements for CSU.®® It has been adopted by upwards of 700
comprehensive high schools.

Throughout the CSU system, and at CSU San Bernardino (CSUSB) in particular, there is
now a keen interest in developing in-service professional development materials for
middle and high school math teachers. In addition, the CSU System Office and CSUSB
leadership have an interest in developing a mathematics course for high school seniors
that would be like the ERWC course for English.

The College may want to consider encouraging all three public school

districts in the College service area to monitor the CSU math initiative.

2. Possible Areas of Policy and Practice Modification
Regional cooperation- Regional collaboration and building partnerships has been a
College action agenda item. College initiatives to advance regional coordination and
strengthen partnerships included these examples, which should be continued and
expanded were possible:

e Collaborations with the public school districts.

The College is currently doing a number of very positive things with the
public school districts. For portions of the service area where educational
attainment among adults is the lowest, the College may want to consider
intensifying those efforts around the theme of building a college-going
mindset and the concept of community or rural development.

o The College partners with the Gilroy Unified School District to operate
the Dr. T.J. Owens Gilroy Early College Academy through funding
provided by the Bill and Melinda Gates Foundation.

o The College offers a high school transfer enrichment program, called High
Step, on selected high school campuses each year. The college courses
offered are transferable and designed for juniors and seniors who have the

83 Expository Reading and Writing Course. Retrieved May 7, 2016 from
www.calstate.edu/cap/englishcourse
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ability to benefit from advanced scholastic work. High Step is a concurrent
enrollment program.

The College may want to consider ways to expand this
program, perhaps using the authority found in AB 288.

o The Gavilan Community College Superintendent/President meets jointly
with the local K-12 Superintendent/Presidents.

o English faculty members are engaged in curriculum alignment and
readiness expectations discussions with their K-12 counterparts.

The College may want to consider discussions to
encourage the feeder public school districts to embrace
and implement the CSU-developed Expository Reading
and Writing Course (ERWC) curriculum.

o Math faculty members are in the process of offering professional
development to high school math faculty who are interested in teaching
the College-developed math boot camp curriculum to the high school
students who need a math refresher. Both Sierra and Riverside City
Colleges have partnered with public high schools in the development of a
senior year math course that is taught by the high school faculty to enable
their students to be college ready upon graduation.

The College may want to consider a similar effort. The
College also may want to encourage all three public
school districts in the service area to monitor the CSU
math initiative to potentially create a math course that
would function like the ERWC.

o The student services team at the College has been engaged with the public
school districts in several ways. All matriculation steps are conducted at
the local high schools as part of fall recruitment — admissions, assessment,
Kick Start, work with students with disabilities, and in some cases,
registration workshops. Twice a year there is an on-campus event with
high school counselors and the College counseling staff. The College also
has reduced the manual processes high school students formerly used for
registering and that has helped with public relations and service-delivery.
The College also teaches the two-unit GUID 6, Life Skills for Higher
Education course at some of the high schools. Santa Barbara and
Bakersfield Colleges have had very good success with these collaborations
and the Get Focused-Stay Focused guidance program.

If additional revenues are available, the College might
want to consider engaging the public school districts in
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a discussion about jointly implementing the Get
Focused-Stay Focused guidance program,

o The College has been working diligently, through AEBG leadership and
efforts by the CTE dean and faculty members, to create partnerships and
pathways from high school to college curriculum that include additional
articulation agreements and dual enrollment opportunities. Development
of materials that clearly demonstrate the career opportunities and salaries
in each discipline is being addressed.

The College is encouraged to continue these
efforts and move as quickly as possible to solidify
the partnerships that will support dual
enrollments and smooth transition to the College.

e The College has twice partnered, through federal grants, with both CSUMB and
SJSU.

e The College is a leading member of the South Bay Regional Training Consortium
and constructed the Coyote Valley property to host public safety training.

e The College has enjoyed considerable support from the Bay Area Consortium for
Community Colleges (BACCC) in regard to new career and technical education
program initiatives.

The College and community are well served by these regional efforts to leverage scarce
resources and to address common regional needs.

College Promise- The Kalamazoo Promise is a pledge by a group of anonymous donors
to pay up to 100 percent of tuition at any of Michigan's state colleges or universities for
graduates of the public high schools of Kalamazoo, Michigan. The program, unveiled at a
November 10, 2005 Kalamazoo Board of Education meeting, is also viewed as an
economic development tool for Kalamazoo. Research published by the Upjohn Institute
in 2015 shows that the Kalamazoo Promise significantly increases college enroliment,
college credits attempted, and credential attainment. The researchers conclude that such
scholarships can both increase educational attainment and provide net economic
benefits.®®

Among California community colleges, the Long Beach College Promise was established
in 2008 to offer a clear pathway for Long Beach Unified School District students.
Starting with high quality early childhood education, the district removes barriers and
provides incentives, services, and support for seamless transition from grade school to
higher education. Long Beach City College offers the first semester free of fees to
graduates from the Long Beach Unified School District who enrolls as full-time students

% For additional information about the program see http://www.getfocusedstayfocused.org/

8 Timothy Bartik, et. al. The Effects of the Kalamazoo Promise Scholarship on College Enroliment,
Persistence, and Completion. Upjohn Institute Working Paper 15-229. Kalamazoo, MI. W.E. Upjohn
Institute for Employment Research, 2015.
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in the fall semester following graduation. That incentive is funded by the Long Beach
City College Foundation and saves each student more than $600. In fall 2015 the tuition-
free offer was expanded to cover the first full year for students in good academic
standing.®® In September 2016 Governor Brown signed AB 1741 to incentivize
partnerships between local school districts and higher education institutions.

Legislative bodies in Tennessee, Oregon, and Minnesota have enacted legislation to
establish similar programs. More than 150 communities in 37 states have implemented
similar programs. In his 2015 State of the Union address President Obama articulated a
vision for America’s College Promise to make two years of community college free. The
American Association of Community Colleges joined that vision by announcing a
commitment to the College Promise Campaign.

In 2016-17 Gavilan College applied for state college promise funds.

The College is encouraged to continue exploring the College Promise idea. If
public funding of the College Promise proposal is not available, the College
may want to contemplate the viability of launching a private fundraising
campaign to implement a Gavilan Promise program.

College Foundation- The Gavilan College Foundation has been relatively inactive in
recent years. However, there is now a keen interest in reviving the effort and using it as a
major fund raising and public relations tool. It would be a potential resource to lead the
fundraising effort for a College Promise program.

The College is encouraged to continue those revival activities.

Federal Grants- Annually, the U.S. Department of Education and Labor provide several
grants that award large sums of money to higher education institutions that apply and are
successful recipients. Even though the College does not have a grants office or any
personnel assigned to write grant applications, it has an extraordinary track record of
earning major federal grants. In the recent past the College has hired external expertise to
help with grant applications.

Given the characteristics of the student body and the residents in the official
college service area, pursuing or reapplying for some of the federal grants
listed below may be an option that the College might want to consider. The
College has applied for the Upward Bound grant.

e Upward Bound (UB) The goal of Upward Bound is to provide certain categories
of high school students with better opportunities for attending college. The
categories of greatest concern are those with low income, those with parents who
did not attend college, and those living in rural areas. The program works through
individual grants, each of which covers a restricted geographic area and provides
services to approximately 50 to 100 students annually.

% |_ong Beach College Promise. Annual Report to the Community. September 2015
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e Talent Search (TS) identifies junior high and high school students who might
benefit from intervention strategies meant to increase the chances of the student
pursuing a college education. There are currently more than 475 TS programs in
the U.S. serving more than 389,000 students. At least two-thirds of the students in
each local TS program must be from low-income economic backgrounds and
from families where parents do not have a bachelor’s degree. Local programs are
required to demonstrate that they meet federal requirements every five years in
order to maintain funding.

e Student Support Services (SSS) receives funding through a federal grant
competition. Funds are awarded to institutions of higher education to provide
opportunities for academic development, assist students with basic college
requirements, and to motivate students toward the successful completion of their
postsecondary education. SSS projects also may provide grant aid to current
participants who are receiving Federal Pell Grants. The goal of SSS is to increase
the college retention and graduation rates of its participants.

e The Educational Opportunity Centers program (EOC) provides counseling and
information on college admissions to qualified adults who want to enter or
continue a program of postsecondary education. The program also provides
services to improve the financial and economic literacy of participants. An
important objective of the program is to counsel participants on financial aid
options, including basic financial planning skills, and to assist in the application
process. The goal of the EOC program is to increase the number of adult
participants who enroll in postsecondary education institutions.

e Veterans Upward Bound (VUB) is designed to motivate and assist veterans in the
development of academic and other requisite skills necessary for acceptance and
success in a program of postsecondary education. The program provides
assessment and enhancement of basic skills through counseling, mentoring,
tutoring, and academic instruction in the core subject areas. The primary goal of
the program is to increase the rate at which participants enroll in and complete
postsecondary education programs.

e Upward Bound Math-Science (UBMS) was first authorized through the Higher
Education Act of 1965 and reauthorized in the Higher Education Opportunity Act
of 2008. Participating students must have completed the eighth grade and be low-
income or "potential first-generation college students”, with two-thirds of selected
applicants meeting both of the criteria. The program provides counseling, summer
programs; research, computer training, and connections to university faculty with
the goal of improving students' math and science skills and helping them obtain
degrees and careers in the math and sciences. Students in the summer program
attend five weeks of English, math, and science classes in the summer months.
Mathematics classes include algebra, geometry, pre-calculus, and calculus.
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Science courses are held for biology, chemistry, and physics. After completing the
program, the student receives one college credit from the associated institution.

Guided Pathways/Meta Majors- In several major grants the College has expressed an
interest in curriculum alignment and streamlining the college experience for students
navigating their way to a degree and/or transfer. Concepts such as completion by design,
redesigning the community college, “meta-majors”, and guided pathways are popular
topics in community college circles where there is an interest in increasing the numbers
of students who complete a program of study. The concepts have in common the
proposition that the institution should be more intentional in providing guidance and
support to students as they select and purse a program of study. They College has hired
additional staff specialists to help in these student support efforts, including retention
specialists who are proactive in looking at student records, visiting classrooms, and
functioning as a concierge of services by referring students to other resources for help.
The College has done some curriculum and program alignment work through prior Title
V grants with SJISU and CSUMB. Through the Learning Commons a Faculty Inquiry
Group (FIG) has explored this topic. Guided pathway is a focal point in the current Title
V grant. A steering group has been formed with an eye to incorporating the ideas into the
action plans from basic skills, student equity, and the SSSP work groups. The California
Career Ladders program will help develop the leadership capacity to implement guided
pathways through two summer workshops.®’

To advance this agenda the College may want to consider the following.

e Organize the programs of study into clusters of related subject matter- a form of
“meta-majors”. The intent is not to introduce new programs of study. Rather, the
intent is to group, package, and market existing related programs of study.

e Determine which courses each cluster might have in common and use those as the
initial registration advice to students who are not entirely certain of a major but
reasonably sure of their general interests.

e Explore the rationale for offering multiple degrees and certificates in the same
discipline and the extent of different requirements between/among them. Seek to
eliminate the complexity and multiplicity of programs of study. There are 13
potential “duplicate” degrees.

e Accelerate the work with public school districts to craft career and technical
education curricular pathways from high school to the College to minimize
duplicative instruction and provide current career information (occupations,
representative duties and salaries, expected levels of preparation, etc.) that will
help a student make a choice among programs of study.

e Additional educational pathways for in-need populations through partnerships
with County social service agencies and correctional systems.

Industry Recognized Certifications, State/National Licenses- The California
Community College Association of Occupational Education (CCAOE) and the
Chancellor’s Office initiative Doing What Matters along with the Workforce and

67 Karen Warren, Activity Director for Title V Grant. Personal Correspondence. April 18, 2017
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Economic Development Division have developed a perspective on industry certifications.
The perspective from these leadership groups is that career and technical education
programs of study designed for immediate job entry should, when possible, align with
industry-recognized certifications that have labor market value. Several of the career and
technical education programs in the College 2015-2017 Catalog state that the program of
study prepares a student for an industry certification or a state/national license
examination, but others do not.

The College may want to contemplate revising public relations materials to
highlight preparation for industry certifications and state/national licenses,
where they exist. The College also may want to consider strengthening those
programs of study that do not currently align to an industry-recognized and
valued certificate or license. The relationships between career and technical
programs and industry-recognized certifications could become a major
marketing tool for the College.

Scheduling- The analysis of schedule patterns for the baseline term at the main campus
pointed to several areas for potential improvement. The College might want to review:

The overall way in which future schedules of classes are developed and the
information upon which those decisions are made and by whom.

The number of classes scheduled to meet on multiple days, but not using the
dominant two-day pattern of Monday and Wednesday or Tuesday and Thursday.
The number of classes scheduled one-day-a week in the prime morning hours.
The modest number of classes scheduled during the first instructional period, in
the evenings, on Friday, or Friday and Saturday.

The starting time for evening classes and its impact on creating a seventh
instructional period during the day.

The implemented scheduled frequency and sequence of courses named in the AD-

Ts.

The College may also want to consider implementing a waiting list procedure
to acquire additional information about the numbers of students who wanted
to take a course but had no way to communicate that interest once the course
sections were full. In addition, a waiting list would provide information to the
faculty upon which they could make defensible decisions as to which students
are allowed to join a class where there are some “no show” cases and seats
are suddenly and unpredictably available.

International Students- The College has previously expressed a value that students
respect differences in cultural and linguistic backgrounds, become an effective citizens,
and aspire to embrace and celebrate diversity.®® The College also recognizes the need to
prepare students for a globalized workforce market. These values and aspirations are
found in the College curriculum, co-curricular programs, the international student
program, as well as the long-standing study abroad summer program.

8 Gavilan College. 2015-16 Catalog
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To advance these values and aspirations the College may want to consider
e Developing an English Language Institute,
e increasing the effort to recruit a limited number of additional international
students, and
e partnering with a residential community developer to construct a limited number
of residential units that could be provided to international students.
Important additional considerations are found in the 2015 report on this topic.®°

The high cost of housing in the service area may make it difficult for prospective new
faculty and staff members, who do not already live in the area, to accept an employment
offer.

The College may also want to consider the construction of housing to be
offered for a limited period of time to new out-of-area employees.

3. Possible Areas of Curriculum Expansion/Modification
There are a limited number of curriculum areas in which the College may want to
consider making adjustments.

Patient Navigator- The College has established programs in Home Health Aide and
Certified Nursing Assistant. The California Department of Health Services regulates
instructional programs and individual licensing. The projected regional occupational
openings for these occupations are strong and the occupation has been cited as one of the
fastest growing jobs in the region.” The College web page for allied health programs
features hot links to both the Certified Nursing Assistant and Home Health Aide
programs.

The College might want to consider extending these programs to provide a
patient navigator certificate. Program graduates would be equipped to offer
clinical advocacy and care management services for patients.

Business Curriculum Additional Focus-

The College has a business curriculum available and provides an AD-T in Business
Administration designed for transfer to the CSU. The College also offers Associate
Degrees in Retail Marketing, Accounting, and Business.

¢ Retail Management- In the broader effective service area, occupations in retail
sales comprise 11% of employment. The California community colleges have an
established retail management curriculum with the Western Association of Food

8 Hoffman, Song. Report to Gavilan College Regarding Reviewing and Strategically Planning of
International Enrollment. December 2015

0 Employment Development Department, Labor Market Information. Occupational Projections for Santa
Clara, Santa Cruz, San Benito, Monterey Counties 2014-2024 and Centers of Excellence. Establishing
Patient/Health Navigator Programs. August 2015
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Chairs (WAFC), but many colleges have their own distinct retail and office
management curriculum offerings to assist those who enter the workforce to
advance into supervisory positions.

The College may want to consider exploring this possibility with local
businesses.

e Customer Service- Services industry employment represents 46% of the
employment in the general effective service area of the College. For communities
in which retail, hospitality, and services were major parts of the economy the
College might consider a customer service academy and/or hotel management
program. In light of the recently increased California minimum wage, employers
may prefer to hire individuals whose educational background suggests that they
can provide the most value to the prospective employer.

The College may want to explore this possibility with local businesses and
developing ways to support entrepreneurial interests.

e Small Business Needs- In survey work conducted by the Center of Excellence
with small business owners, the vast majority of which are owner-operated or
employed no more than 10 people in retail or manufacturing industries. While the
most important level of education required for entry-level employment was a high
school diploma with on-the-job training, 44% of the respondents believed that
some level of post-secondary education was somewhat important. The skills that
employers described as lacking in their employees were: (1) written
communications (52% of employers indicated this skill); (2) leadership (49% of
employers pointed to this skill); (3) critical thinking (46% of employers identified
this skill); (4) computer applications (42% of employers flagged this skill); (5)
problem solving and creativity/innovation (41% of employers indicated each of
these skills); (6) oral communication and self-direction (40% of employers found
each of these skills lacking); and, (7) professionalism or work ethic (37% of
employers pointed to this skill).

The College may want to reflect on the student learning outcomes for the
current curriculum to consider the extent to which the curriculum as a
whole nurtures these skills.

e Business Information Worker (BIW)- Office and administrative support
occupations are one family of jobs that have been projected to continue growing.
Much of the local economy is composed of small businesses. The results of the
2014 survey of establishments administered by the Centers of Excellence indicate
that employers need employees who understood basic office productivity software
applications. The Doing What Matters initiative has established a statewide
branded pathway that meets the needs of employers and students. The BIW
pathway is a package of curriculum that consists of three skills/job clusters within
the Information and Communications Technology and Digital Media industry.

Cambridge West Partnership, LLC 162



Each was related to one or more industry-valued certifications. The College offers
a curriculum in computer applications and computer information science and is
reported as a venue for the BIW level 1 courses. However, the BIW statewide
branding does not clearly appear in the catalog and may not be widely advertised.
The recently released skill builders wage success data indicate that employed
students who return to the College to learn additional computer information
systems or office technology/office computer applications skills experience a
substantial salary increase.

The College may want to consider aggressively marketing this program of
study and expanding that curriculum to include some of the skills expected at
the level 2 of this emerging occupation.

e Small Business/Entrepreneur in general- The Bay Area Consortium for
Community Colleges (BACCC) has completed a small business/entrepreneur
multi-sector analysis for occupations where the individual is an independent
contractor. By 2020 it is estimated that 40% of the workforce will be in that
situation. The proposed areas for investment by the colleges include the
following. Instruction in risk management, creativity, marketing, customer
relations, accounting, and legal. The college offers an entrepreneur/small business
management noncredit program in partnership with a nonprofit. Also, Gavilan
ESL faculty members have created an entrepreneurial ESL program. Creation of
contextualized certificates, aligned with industry recognized certificates within
each CTE focus, were recommended in the analysis because they would better
enable students to get jobs in the industry or launch a business with the
competitive advantage of being certified. Examples include InfoComm’s Certified
Technology Specialist (CTS) certification, which involves customer service skills
and team management, or the Certified Hospitality Supervisor (CHS) certification
by the American Hotel and Lodging Association. Most of the 28 colleges in the
large San Francisco Bay area offer programs of study where the graduates will be
self-employed.

The College may want to consider aggressively marketing these programs of
study and expanding that curriculum.

Information Technology Technician- In addition to the Business Information Worker
career path, the state has developed a second career pathway emphasizing more of the
technical aspects of information technology. A report from the Centers of Excellence
distinguished three stages of career development: (1) computer retail sales; (2)
help/desk/user support; and, (3) information technology technician. Occupations
clustered into the first option of retail computer sales are subsumed within various types
of sales representative occupations in the EDD occupational projections. The College
currently offers several of the courses recommended as preparation for the first option of
computer retail sales and support. The state vision anticipates that students following this
option would pass the ComTIA A+ certification exam. The second and third options in
this pathway envision a series of more technical courses addressing networking and
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security of information systems, similar to the CISCO academy curriculum commonly
offered by community colleges around the state, and culminating in completion of
industry certifications.”* The College offers a degree and certificate of achievement in
computer networking leading to the A+ hardware exam and an entry-level certificate of
proficiency in computer hardware. However, none of these are described with the
statewide branding of Information Technology Technician. The second and third option
curriculum area may be beyond the capacity of smaller institutions to support. Only a
handful of colleges have been identified as offering curriculum for the information
technology technician pathway.

The College may want to consider matching the current curriculum to the
state-model curriculum patterns, expanding that curriculum to include some of
the skills expected at the stage two and three of this emerging occupation, and
aggressively marketing this program of study.

4. New Career and Technical Education Possibilities

There are few career and technical education programs of study that the College may
want to evaluate as potential new programs. These suggestions are offered in support of
the College goals previously cited in this Plan and are in addition to the one new
associate degree for transfer programs of study previously cited in the visions portion of
this chapter.

Heating, Ventilation, and Air Conditioning (residential)- The College intends to start
a program in this subject with the support of the regional BACCC.

The College may want to consider exploring a niche in this occupation to
make the program distinctive.

Advanced Manufacturing/Welding- The College community education office has
recognized a need for training in this skill but no certificate and degree in welding is
provided. Community education has been engaged with Morgan Hill manufacturers to
develop a computer aided design (CAD), safety, and metal working package of
instruction. Gilroy High School has agreed to allow the metal working shop to be used
for a summer community education class. Some of the equipment required may be part of
the HVAC program laboratory. There are software programs, such as Virtual Welding
Training Systems, that can be used to teach the initial phases of the welding process.
Perhaps the community education efforts will evolve into a credit program.

The Bay Area Consortium for Community Colleges (BACCC) has completed an
advanced manufacturing sector analysis for occupations that require innovative
applications of technologies, processes, and methods to product design and production.
Several of the 28 colleges in the large San Francisco Bay area offer advanced

"L Centers of Excellence and the Information and Communication Technology and Digital Media Sector
Navigation Team. Information Technology Technician Pathway Labor Market Analysis. November 2015
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manufacturing related programs of study. The occupational projections look promising,
but capital equipment investments for these kinds of programs are commonly high.

The College may want to consider this option when proper facilities are
available.
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Table 54: Bay Area Advanced Manufacturing Occupational Analysis

Demand 2015-2018 Hourly Wage 2016 2012-2015
Average
Annual Annual Entry Entry Annual
SOC Code Occupations 2015Jobs  Growth  Openings Level Median Education Awards
51-4041 Machinists 8,000 0.8% 360 $14.00 $25.00 |HS Diploma |235 for both
51-4012 CNC Machinists
51-4121.06 [Welding (welders, cutters, & [ 5,700 | 1.2%] 250] $13.00] $21.00 [HS Diploma | 352
[welder fitters) [ [ [ [
49-9041 [Industrial Machinery Mechanics [ 5,000 | 3.0%] 300] $18.00] $28.00 [HS Diploma* | 354
[ (industrial maintenance technicians) [ [ [ [
[17-3023 [Electronics Technicians [ 9,500 0.5% [ 310] $21.00] $30.00 [Associate | 398

*further development of programmable logic conroller (PLC) and troubleshooting classes is needed
Source: Bay Area Consortium of Community Colleges

Unmanned Aerial Systems (UAS)- The College plans to introduce a low-unit certificate
program in drone technology. Several accredited institutions have degree programs of
study in UAS operation, management, maintenance, and even design. Other institutions
have hands-on unaccredited training programs or student groups and university research
friendly to the emerging drone technology.’? The College plans to offer summer Cyber
Patriot camp experiences to middle and high school students as a way to spark interest.

Hospitality- The College plans to introduce a low-unit certificate in hospitality with an
emphasis on the entry-level occupations and the management of hospitality businesses.
See also the business curriculum refocus, small business/entrepreneur in general
discussion above.

Medical Records and Health Information Technician- Medical Records and Health
Information Technicians play a vital and unseen role in the quality of health care. They
manage patient information and health care data ensuring privacy, security of protected
health information, and compliance with electronic data interchange standards in order to
advance the delivery of quality health care. Managing health information has evolved
from working with paper medical records to ensuring electronic information is accessible,
accurate, and secure. Health Information Coders are responsible for coding patients’
medical information for reimbursement and research purposes. They assign diagnosis and
procedure codes using software that calculates the diagnosis-related group (DRG). The
DRG determines the hospital's reimbursement for services for Medicare inpatients and
some third-party payers. The impact of healthcare reform has created an immediate
supply challenge because all coding professionals are required to learn a uniform coding
system (ICD-10) (effective as of October 2015). The numbers of coding options changed
from 17,000 to 140,000 with the introduction of the ICD-10 taxonomy. In a Bay Area
survey conducted by the Centers of Excellence (CoE) many employers requested that
community colleges provide training and education on medical billing codes and the new
ICD-10 coding system. In that CoE survey 48% of ambulatory/out patient care facilities
and long-term care employers and 86% of the hospitals reported difficulty finding
qualified employees for entry-level medical coding positions. Most employers do not

72 Retrieved March 26, 2017 from http://www.dronethusiast.com/top-universities-unmanned-aerial-system-
programs/
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require certification, but if they do they favor the Certified Coding Associate or the
Certified Coding Specialist/Physician-based certifications.”

Phlebotomy- The College has used the community education program to test the market
for new curriculum. Because it has proven popular the College plans to introduce a
phlebotomy curriculum.

Biotechnology- Community education has a contract with the Teknova Incorporated in
Hollister to develop a series of biotechnology classes. The biology faculty members were
included in the discussions and are updating the credit biotechnology curriculum.
Teknova was established in 1996 to focus on the molecular biology research market to
support researchers looking for pre-poured agar plates or custom products with a fast
turnaround. Perhaps the community education efforts will evolve into a credit program.
The Bay Area Consortium for Community Colleges (BACCC) has completed a life
sciences/biotechnology sector analysis for occupations that require the application of
biological scientific knowledge. Five of the 28 colleges in the large San Francisco Bay
area offer bio-manufacturing programs of study. The occupational projections look
promising.

Table 55: Bay Area Bio-manufacturing Occupations Analysis

Demand 2015-2018 Hourly Wage 2016 2012-15
Annual Entry Entry Average
SOC Code Occupations 2015 Jobs Annual Growth Openings Level Median = Education Annual Awards
19-4021 Biomanufacturing Technician 5,130 2% 266 $17.70 $29.60 |Bachelor's* | 245 for all three
Bioprocess Technician
Operations/Production Technician
51-9061  |Research/Lab Technician (inspectors 12,225 1% 458 $12.75 $20.75 |HS Diploma| 245 for all three
testers, sorters, samplers, weighers)
19-4099.01 |Quality Control Technician (analyst, 3,525 2% 300 $15.50 $24.90 |Associate | 245 for all three
part of Life-Physical Science Tech
all other)

*30% employed nationwide in 2012-13 had a community college award or some postsecondary coursework (Am Community Survey)

Source: Bay Area Consortium of Community Colleges

73 Centers of Excellence. Medical Coders in San Francisco Bay Region. 2015
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IX. Key Planning Assumptions, Goals, and Strategic Priorities

A. Planning Assumptions

The following are the key assumptions to guide future planning activities.
1. National and state goals and policy for postsecondary education will increasingly
emphasize:
a. degree and certificate completion;
b. transfer to four-year universities;
c. reduction of achievement gaps among various subgroups of students; and,
d. containment of institutional costs.
To promote more effective community colleges some have argued that the institutions
should be redesigned.” The College may want to explore those arguments and
consider some of the policies and practices that the Aspen Institute has identified
among the colleges to which it has awarded its $1 million dollar prize for
excellence.”™

2. Whether ACCJC remains or some other entity becomes the accrediting body for
the College, an accreditor will likely continue to insist upon adequate capacity to
provide educational services and demonstrable commitment to continuous quality
improvement. In regard to effectiveness, an accreditor will place emphasis on
results of both student achievement and learning outcomes.

3. The funding needs for capital projects throughout the California community
college system are greater than what the State presently provides. Until fall 2016,
key public policy makers were reluctant to ask the public to consider additional
general bond obligation debt for those purposes. A bond measure did pass that
will bring $2 billion for construction work in the community colleges However,
as those modest State capital construction bond funds are available, preference in
allocation most likely would be given to colleges demonstrating good use of their
facilities and growth in face-to-face instructional contact. Therefore, the College
must optimize the efficient use of existing facilities.

4. A significant change in public policy regarding the CSU transfer process has been
implemented with the SB 1440/440 legislation. The UC has started a similar
transfer pathway framework. The College has responded to those public policy
changes by adopting Associate Degrees for Transfer (AD-Ts). The ongoing
challenge will be to connect students to those pathways and perhaps cautiously

4 Bailey, Thomas, et. al. Redesigning America’s Community Colleges: A Clearer Path to Student Success.
Harvard University Press, 2015. American Association of Community Colleges. Reclaiming the American
Dream: Community Colleges and the Nation’s Future. 2012. See also. Completion by Design at
http://www.completionbydesign.org/.

S Wyner, Joshua. What Excellent Community Colleges Do: Preparing All Students for Success. Harvard
Education Press, 2014.
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expand the number of AD-Ts if they can be sustained and are a good fit for the
local needs.

5. The recommendations made by the Board of Governor’s Task Force on
Workforce, Job Creation, and a Strong Economy is beginning to translate into a
series of new policy, program, and funding initiatives for career and technical
education.”® Future additional funding support will be dependent upon the health
of the State economy.

6. The current and future planning environment is very fluid (e.g., resources and
legislative mandates). The state of California, and by extension the community
college system, has a set of revenue generation laws, policies, and practices that
result in volatile levels of revenue. During the Great Recession the revenue
reductions were unprecedented in both the steepness of the decline and in the
number of consecutive years in which they were sustained. Elements of
performance-based funding are working their way into categorical program and
workforce development program funding. The College will need to be nimble and
collaborative by engaging in interdepartmental dialogue on the campus.
Additionally, the College will need to continue to be fiscally prudent and to use
revenues efficiently.

7. Technology can be a disruptive factor both in the broader society and in higher
education. It represents an evolving challenge to faculty members who need to
teach some students how to use it while offering instruction in the same class to
some students who may be very skilled in using the technology.”” A variety of
technological applications for the classroom and instruction are promising, but
faculty must learn to use them and the effectiveness of the technology needs to be
empirically evaluated. The current State-sponsored Online Education Initiative
(OEI) holds great promise for the improvement of the online instruction
experience for learners and faculty members. Technology is also a force with
which to be reckoned in the delivery of administrative and instructional support
services. '

8. Transferable core abilities, commonly expressed in the learning outcomes
associated with general education, will likely never go out of fashion and are
highly valued by employers.” However, weaving a coherent curriculum that

76 California Community College Chancellor’s Office. Board of Governors Task Force on Workforce, Job
Creation, and a Strong Economy: Report and Recommendations. November 2015.

" Carl Straumsheim. “Digital Distractions,” Inside Higher Education. January 26, 2016.

8 Ryland, Jane N. (President Emerita, CAUSE). Technology and the Future of the Community College.
Retrieved from
http://www.aacc.nche.edu/Resources/aaccprograms/pastprojects/Pages/technologyfuture.aspx on January
15, 2016; Massachusetts Institute of Technology. Online Education: A Catalyst for Higher Education
Reforms. April 2016.

9 Hart Research Associates. Falling Short? College Learning and Career Success. January 2015 (survey
conducted on behalf of the Association of American Colleges and Universities).
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effectively fosters those talents is an ongoing challenge for any higher education
institution.

9. Change in late adolescent and adult demographics (racial composition, ethnic
identities, age cohorts) is the future of the effective service area. The primary
college age cohort (18 to 24) will become proportionately a little smaller in
effective service; but the group’s size will average around 112,000 potential
students. The College will always have to “sell itself” to the community of
prospective students.

10. Substantial numbers of residents are limited in their ability to participate in the
local economy due to shortcomings in their academic capital (English language
learners, 8%, and low educational attainment, 24% with no high school diploma)
and poverty, 12% of the population. The decision and resources required for
outreach to recruit these adults and/or their college-age children will be an
ongoing opportunity for the College as well as a challenge to “make room” for
them and to help them succeed.

11. The November 2016 passage of Measure H in Gilroy and Measure S in Morgan
Hill reaffirm the commitment in those communities to regulate and slow the pace
of residential growth. Conversely, the absence of a similar public policy in
Hollister or San Benito County and the substantial number of residential
developments already approved suggest that future population growth will be in
the southern portion of the District service area.

12. The implementation of the common core curriculum in K-12 districts may
favorably impact the extent to which future students are “college-ready” upon
graduation from high school. Currently, substantial portions of those high school
graduates who complete the placement assessment exams are recommended to
basic skills courses. What brings about these results? Is it the students, the
assessment process, poor instruction or a little of all?%° The College may want to
revisit the issue of “college ready,” consider strategies to improve the academic
talent of prospective students, and explore additional approaches to the process of
course placement assessment.

13. An important public service and an ongoing challenge for the College will be to
align instructional programs to the occupations with the greatest job opportunities,
some of which will require a bachelor’s degree while others will not.5!
Considerable commitment and a willingness to change with the times will be
required to design terminal associate degrees and certificates of achievement that

8 Hanover Research. Planning for the Future in Community Colleges. December 2013.

81 American College Testing. Changing Lives, Building a Workforce. 2015; Public Policy Institute of
California. California’s Future: Higher Education. 2016; California Community Colleges. Chancellor’s
Office. System Strategic Plan. 2013; California Community Colleges. Chancellor’s Office. Board of
Governors Task Force on Workforce, Job Creating, and a Strong Economy. 2015.
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culminate in an industry-recognized certification or adequate preparation of
students for the examinations to earn those licenses and certifications.

a. Seventy-six percent of all projected nonfarm job growth opportunities
(2014-2024 in Santa Clara and San Benito Counties) is concentrated in
four industry sectors:

I. The private educational services, health care and social assistance
industry. (28% of all new jobs).

ii. The professional and business services sector. It represents 37% of
all new jobs. Over half of those will be in computer systems design
and related services.

iii. Information. With an expected growth rate of 30%, this is the
fastest growing sector and will provide 19% of all new jobs.

iv. Leisure and hospitality. This sector will contribute 15% of all new
jobs.

14. The ability to measure and track data is necessary to identify trends in student
outcomes achievement. Robust data sets provide faculty, administrators, and staff
with timely feedback and information about student outcomes. Exploration of
robust data sets allows them to alter or enhance instructional programs and
support services. Some have called this process a “culture of evidence.” It can be
a challenge to know how to use this information well. That is to say, it is not
enough to collect data, but the College must know how to analyze and use the
data to make “informed decisions for the classroom, student services, and human

resources.”%?

B. Visionary Educational goals and Strategic Priorities of the College

The College Educational Master Plan (2013) set out six visionary educational goals.®
These will be revisited in academic year 2017-18.

C. Strategic Priorities of the College

In August 2015 the Board of Trustees approved a Strategic Plan for the College that was
intended to guide the institution from 2015-16 through 2019-2020. That Plan will be
revised in the near future, but the document captures seven broad strategies and a set of
goals for the College that is outlined in Appendix SP.8

82 | orenzo, George (editor-in-chief of the SOURCE on Community College Issues, Trends, and Strategies).
Eight Important Questions for Eleven Community College Leaders: An Exploration of Community College
Issues, Trends, and Strategies. May 2011.

8 Gavilan College. 2013 Educational Master Plan

8 Gavilan College. Strategic Plan FY 2015-16 Through 2019-2020. August 11, 2015
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X. Projections for Future Growth

A. Future Capacity for the Growth

Dynamics of Future Capacities

Linking the Educational Master Plan’s internal and external analysis to Weekly Student
Contact Hours (WSCH) and space quantification completes the process of planning for
future instructional capacity. It balances a comprehensive program of campus
development with the current curriculum, instructional delivery modes, learning
environment, and necessary support structures. The extent and direction of future
curriculum development is uncertain, but the visions of future curriculum, the needs of
the labor market, interests of prospective students, opportunities provided by the four-
year transfer institutions, the College’s mission, and priorities and financial resources of
the College are all factors to be considered when charting the future direction of the
College.

The current and immediate future economic indicators are improving. The number of
new student enrollments is expected to continue to increase and by the year 2020 the
College will return to its pre Great Recession growth pattern. Therefore, planning must
involve developing a long-term vision as well as meeting short-term goals.

As a dynamic process, educational planning involves a mixture of methods and a variety
of assessments. Looking to the future, a master plan must strive to:
e assure sufficient facilities to accommodate higher enrollment numbers;
improve the teaching/learning environment;
address new program development;
integrate the latest technological innovations; and,
provide adequate space configuration that permits flexible teaching methods.

By considering the expected economic and fiscal factors out to 2030, a growth projection
for WSCH was established for the College at an average annual rate of 3.1%. While
modest, this growth represents a reasonable forecast for this College at this time.

In any planning cycle, the projected WSCH is time specific and addresses future needs
for increased capacity that may or may not materialize exactly at the times projected. The
strategic goal is to plan sufficiently for facilities that are flexible enough to accommodate
additional enrollments when they do materialize.
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Chart 34: Gavilan College Weekly Student Contact Hours (WSCH) On Campus and
Satellites, But Not General Off Campus, JPA, or Apprentice
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Source: Cambridge West Partnership, LLC
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The projected unduplicated fall term student headcount is expected to grow annually at
2.1% over the fifteen-year period. The trend of the projection is illustrated on the
following table.

Chart 35: Gavilan College Projected Fall Term Unduplicated Student Headcount
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In the baseline term of fall 2015 64% of the individual students were enrolled in one or
more classes located at the main campus in Gilroy.
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C. WSCH Projections and the Future Program of Instruction

The following table projects future WSCH and FTES in the benchmark years of 2020,
2025, and 2030. The forecast is in summary form by divisions. A detailed projection by
disciplines of the College is provided in Appendix X. Both this summary and the detailed
projections include the online offerings.

Table 57: Gavilan College, WSCH Projections by Division 2015-2030

Weekly Student Contact Hours

Division 2015 2020 2025 2030

Liberal Arts & Sciences 32,289 37,508 43,190 50,048

Career & Technical Education 12,474 14,458 16,716 18,935

Kinesiology 4,148 4,808 5,559 6,430

Counseling/Guidance 535 620 716 829

Disability Resource Center 2,078 2,408 2,784 3,221

Non-Credit 576 670 775 870

Subtotal 52,100 60,472 69,740 80,333

|Off Campus/Apprentice/JFT/ILT | 5,182 | 4,575 | 5,301 | 6,146
(apprentice removed after 2015)

Subtotal 57,282 65,047 75,041 86,479

Hollister Satellite 3,266 3,660 4,137 4,887

Morgan Hill Satellite 3,497 3,846 4,614 5,245

Subtotal 6,763 7,507 8,751 10,132

Grand Total 116,145 133,025 153,531 176,945

Main Campus & Satellites 58,863 67,978 78,490 90,465

Source: Gavilan College Office of Institutional Effectiveness, analysis by Cambridge West Partnership,

LLC
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D. Space Projections

State standards for construction and renovation of facilities basically focus on capacity.
Capacity, as discussed in the Facilities Planning Manual, is correlated with the production
of WSCH. WSCH represents the average number of hours of student instruction in a
week per class, i.e., 30 students enrolled in a class that meets 3 hours per week is 90
WSCH. This WSCH is then transformed into instructional space or assignable square feet
(ASF). Each WSCH type, lecture vs. laboratory, generates an “appropriate” instructional
facility addressed as ASF. While these calculations are established through State
standards, other factors are considered in planning facilities. An additional factor in all
facility planning is adequacy. Adequacy in this context considers both sufficient and
suitable capacity to provide for an effective learning environment.

As assessment of the current facilities includes the capacity of the facilities to meet
instructional programmatic needs, it reviews the condition of facilities and it addresses
their adequacy to provide for an effective learning environment. The WSCH and space
projections are not intended to dictate curricular content but rather to provide a
perspective of what the current curriculum would look like if extended forward. The most
important outcome of the forecasting process is to ensure that when a certain level of
WSCH is achieved, the College will have in place designated and/or newly constructed
facilities to meet demands of both academic and support services.

Two things result directly from this declaration. One is the need for a very detailed
assessment of space needs for growth. Second is the opportunity to plan for facilities that
may better serve the instructional and support services programs at the College. It is an
opportunity for overall improvement of services at the College.

The current comprehensive analysis of projected space needs, by discipline, can be found
in Appendix Y of this EMP. The following table provides a summary of projected space
needs. The campus may also need renovations and adjustments to existing space to make
areas more suitable for the delivery of services and instruction. The analysis takes into
account the current and planned capital construction and applies the State’s space
standards to the projected WSCH.
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Appendix Materials

Appendix A- Neighboring Colleges and Distances

College Location City Time* Miles* Route
Gavilan Gilroy
Cabrillo |Aptos 48 min. 38|CA1& US 101
Hartnell|Salinas 36 min. 29|1US 101
Evergreen Valley|San Jose 40 min. 39|CA85 & US 101
West Valley|Saratoga 38 min. 32|USs 101
De Anza|Cupertino | 42 min. 42|CA 85 & US 101
Merced |Los Banos |52 min. 46|CA 152
Gavilan Morgan Hill
Cabrillo |Aptos 57 min. 34|CA1& CA152
Hartnell|Salinas 44 min. 40|1US 101
Evergreen Valley|San Jose 28 min. 20|US 101
West Valley|Saratoga 30 min. 27|CA85 & US 101
De Anza|Cupertino | 32 min. 30{CA85 & US 101
Gavilan Hollister
Cabrillo |Aptos 48 min. 38|CA1l
Hartnell|Salinas 36 min. 39(US 101 & CA 156
Evergreen Valley|San Jose 52 min. 44|1US 101 & CA 25
West Valley|Saratoga 54 min. 51|CA85 & US 101
De Anza|Cupertino | 57 min. 54|CA85 & US 101
Merced [Los Banos | 43 min. 42|CA 152 & 156

*Google Maps distances and times without traffic
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Appendix C- Degrees and Certificates Related to Distance Education Substantive
Change Proposal

Degrees Certificates
Program Title AA AS AD-T Achievement Proficiency
Anthropology X
Art: Studio Arts X X
Business Administration X
Business, General X
Business: Accounting X
Business: Accounting X
Business: Computerized Accounting X
Business: Economics X
Business: Economics X
Business: General Office Skills X
Business: General Office Skills X
Business: Medical Office X
Business: Medical Office X
Business: Retail Management (WAFC) X
Business: Retail Management (WAFC) X
CGD: Advanced Technical Computer Graphics X
CGD: Advanced Technical Computer Graphics X
CGD: Environmental Design X
CGD: Environmental Design X
CGD: Technical Desktop Publishing and Graphics X
CGD: Technical Desktop Publishing and Graphics X
Child Development X
Child Development and Educational Studies X
Child Development: Early Childhood Education X
Child Development: Early Intervention Assistant X
Child Development: Family Child Care X
Child Development: School Age Child Care X
Child Development: Spanish Early Childhood Education X
CSIS: Business Computer Applications X
CSIS: Business Computer Applications X
CSIS: Computer Hardware X
CSIS: Computer Networking X
CSIS: Computer Networking X
CSIS: Computer Networking X
CSIS: Computer Programming X
CSIS: Computer Programming X
CSIS: Computer Science & Information Systems X
CSIS: Programming for the Internet X
CSIS: Programming for the Internet X
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Program Title

Degrees Certificates
AA AS AD-T Achievement Proficiency

CSIS: Scientific Programming

X

CSIS: Scientific Programming

X

CSIS: UNIX Operating Systems

X

CSIS: UNIX Operating Systems

X

CSU General Education

DM

: Digital Design and Imaging

DM

: Digital Imaging-Graphic Production Specialist

DM:

Digital Media

DM:

Digital Print Production Specialist

DM:

Digital Video and Animation

DM:

Digital Video Editor Specialist

DM

: Interactive Media and Authoring

DM

: Web Page Production Specialist

Economics

English

IGETC

Liberal Arts: Business

Liberal Arts:

Computer Science & Information Systems

Liberal Arts: Elementary Education

Liberal Arts: Expressive Arts

Liberal Arts: Language Arts & Humanities

Liberal Arts: Multiple Subjects

Liberal Arts:

Social Science-Behavioral & Organizational

Liberal Arts: Social Science-Cultural & Historical

XX XXX XXX

Political Science

Social Science: Community Studies

Social Science: Community Studies

Social Science: Global Studies

XX

Spanish

Spanish Native Speakers 4

Spanish Native Speakers 4

Spanish Non-Native Speakers 1

Spanish Non-Native Speakers 1

Spanish Non-Native Speakers 2

Spanish Non-Native Speakers 2

X

Spanish Non-Native Speakers 3

Spanish Non-Native Speakers 3

X

Totals

25 12 9 31 9

Source: Gavilan College. Substantive Change Proposal. November 2015
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Appendix D- Online Services and Forms Available to Students

Service Area and Services

Notes

Admissions& Records
o Apply online via
CCCApply
v Enroll in classes,
add/drop classes, view
class schedule for
current term
¢ High School application
and forms
e International Student
information
Various printable forms -
Students can print forms
and submit in person, by
mail, email or FAX

Admissions Home
Information/Forms
v' Dates and Deadlines
v" Schedule of Classes
v" Apply for Admission
- https://www.opencccapply.net/uPortal/render.userlayoutRoot
Node.uP;jsessionid=BC091C6B23FD92079B514195896E749

3

- Solicitar la Admisién
Take Assessment Test
Attend Orientation
High School Students
v High School Contract form
v"International Students
v"International Student Information Letter
v" Financial Affidavit
v" International Student Fees for 2016-2017
Veterans Application for Education Benefits VA Form 22.1990
v http://vabenefits.vba.va.gov/vonapp/main.asp
Current Fees
Forms for Students
AB 540 / Dreamers
Academic Appeal Petition
Petition for Academic Renewal
Assessment Test Exemption
Change of Start Date
Change of Student Records
Dismissal Petition for Re-Admission
Education Plan Exemption
Excessive Units
Grad Petition - CSU General Ed Degree
Grad Petition - Gav General Ed Degree
Grad Petition - IGETC General Ed Degree
Incomplete Grade Request
Independent Study
Late Drop/Add Request
Leave of Absence Form
New Student Exemption Form
Orientation Exemption
Prerequisite Challenge Form
Priority Registration Appeal Petition
Repeat Course Petition
Request for Grading Option
Residency Determination or Appeal
Under 18 Form
Time Conflicts
Transcript Request
Verification Request
Statement of Financial Support

NN N N N N N N N O N N N N NN
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http://www.gavilan.edu/admit/index.php
http://www.gavilan.edu/admit/schedule/registration_calendar.php
http://www.gavilan.edu/admit/schedule/index.php
https://www.opencccapply.net/uPortal/render.userLayoutRootNode.uP;jsessionid=BC091C6B23FD92079B514195896E7493
https://www.opencccapply.net/uPortal/render.userLayoutRootNode.uP;jsessionid=BC091C6B23FD92079B514195896E7493
https://www.opencccapply.net/uPortal/render.userLayoutRootNode.uP;jsessionid=BC091C6B23FD92079B514195896E7493
http://www.gavilan.edu/admit/apply_es.php
http://www.gavilan.edu/admit/apply_es.php
http://www.gavilan.edu/admit/assessment/index.php
http://www.gavilan.edu/counseling/kickstart.php
http://www.gavilan.edu/admit/documents/HSContract08012016.pdf
http://www.gavilan.edu/admit/documents/IntlStudent__AdmissionsInfo_2011.pdf
http://www.gavilan.edu/admit/documents/StatementofFinancialSupport_2016_2017_0616.pdf
http://www.gavilan.edu/admit/documents/InternationalFees_2016-17.pdf
http://vabenefits.vba.va.gov/vonapp/main.asp
http://www.gavilan.edu/admit/fees.php
http://www.gavilan.edu/admit/documents/AB540_ExemptionForm.pdf
http://www.gavilan.edu/admit/documents/AcademicAppealsPetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/PETITIONFORACADEMICRENEWAL.pdf
http://www.gavilan.edu/admit/documents/SSSPExemptionForm.pdf
http://www.gavilan.edu/admit/documents/CHANGEofSTART_TERM.pdf
http://www.gavilan.edu/admit/documents/Changeofstudentrecordrequest.pdf
http://www.gavilan.edu/counseling/docs/ADPetition10.31.16continuing.pdf
http://www.gavilan.edu/admit/documents/SSSPExemptionForm.pdf
http://www.gavilan.edu/admit/documents/RegistrationpetitionFin05_05_15.pdf
http://www.gavilan.edu/admit/documents/GenEdCSUDegreePetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/GavGeneralEdpetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/GenEdIGETCDegreePetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/RequestforIncomplete_FINAL.pdf
http://www.gavilan.edu/admit/documents/IndependentStudy_Dec2013.pdf
http://www.gavilan.edu/admit/documents/RegistrationpetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/LeaveOfAbsence_Students.pdf
http://www.gavilan.edu/admit/SSSP%20ExemptionForm.pdf
http://www.gavilan.edu/admit/documents/SSSPExemptionForm.pdf
http://www.gavilan.edu/admit/documents/ChallengeForm2013.pdf
http://www.gavilan.edu/admit/documents/EnrollmentPriorityPetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/PetitiontoRepeataCourseFINAL.pdf
http://www.gavilan.edu/admit/documents/Requestforgradingoption.pdf
http://www.gavilan.edu/admit/documents/Residencyform05_2015.pdf
http://www.gavilan.edu/admit/documents/Under_18_Form.pdf
http://www.gavilan.edu/admit/documents/RegistrationpetitionFINAL.pdf
http://www.gavilan.edu/admit/transcripts.php
http://www.gavilan.edu/admit/documents/VerificationREQUEST_web_10.8.15.pdf

http://www.gavilan.edu/admit/documents/StatementofFinancialS
upport 2016 2017 0616.pdf

Service Area & Services

Notes

Assessment

Practice tests and test
uides

Testing schedule

Assessment Tests Home

Assessment test sign up http://www.gavilan.edu/ESARSAssess/
Application for Admission http://www.gavilan.edu/admit/apply.php
ACCUPLACER practice test
http://media.collegeboard.com/digitalServices/pdf/accuplacer/accuplacer
-sample-questions-for-students.pdf

Kahn Academy http://www.khanacademy.org/

Frequently asked questions
http://www.gavilan.edu/admit/assessment/faq.php

Exemption from assessment
http://www.gavilan.edu/admit/documents/SSSPExemptionForm.pdf
General assessment test schedule
http://www.gavilan.edu/admit/assessment/schedule.php

High School testing information

httD //www.gavilan.edu/admit/assessment/schedule hs.php

Career/ Transfer Center

o Resources Documents

o Transfer Checklist

o Workshop Links
(updated for each
semester)

o Employment/Career
Opportunities (updated as
received)

Career / Transfer Center Home
Student Resources

College Catalog
Disability Resources
Financial Aid

General Counseling
Health Services

Library

Math Lab

New Student Orientation
Schedule of Classes

Tutoring Center
Writing Center

N N N N NN
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http://www.gavilan.edu/admit/documents/StatementofFinancialSupport_2016_2017_0616.pdf
http://www.gavilan.edu/admit/documents/StatementofFinancialSupport_2016_2017_0616.pdf
http://www.gavilan.edu/admit/assessment/index.php
http://www.gavilan.edu/ESARSAssess/
http://www.gavilan.edu/admit/apply.php
http://media.collegeboard.com/digitalServices/pdf/accuplacer/accuplacer-sample-questions-for-students.pdf
http://media.collegeboard.com/digitalServices/pdf/accuplacer/accuplacer-sample-questions-for-students.pdf
http://www.khanacademy.org/
http://www.gavilan.edu/admit/assessment/faq.php
http://www.gavilan.edu/admit/documents/SSSPExemptionForm.pdf
http://www.gavilan.edu/admit/assessment/schedule.php
http://www.gavilan.edu/admit/assessment/schedule_hs.php
http://www.gavilan.edu/student/ctc/index.php
http://www.gavilan.edu/catalog/index.php
http://www.gavilan.edu/student/drc/index.php
http://www.gavilan.edu/finaid/index.php
http://www.gavilan.edu/counseling/index.php
http://www.gavilan.edu/student/health/index.php
http://www.gavilan.edu/library/index.php
http://www.gavilan.edu/academic/math/index.php
http://www.gavilan.edu/counseling/kickstart.php
http://www.gavilan.edu/admit/schedule/index.php
http://www.gavilan.edu/student/tutoring/index.php
http://www.gavilan.edu/student/writing/index.php

Service Area & Services

Notes

Counseling e Counseling Home

e Online Schedule appointment
http://www.gavilan.edu/eSARS/eSARS.asp?WCI=Init&WCE=Settings

e Review online catalog http://www.gavilan.edu/catalog/index.php
e Various Forms:
v' Academic Status
http://www.gavilan.edu/counseling/documents/GavilanProgre
ssReportSpring2016.pdf

v

v

v

v

v

Probation
http://www.gavilan.edu/counseling/documents/PROBATION2-

Academic Dismissal

Petition for Continuing Readmissions
http://www.gavilan.edu/counseling/AD%20Petition%2010.31.16

%?20continuing.pdf
Newly Dismissed Petition
http://www.gavilan.edu/counseling/AD%20Petition%2010.31.16

%20new.pdf
Petition for Academic Renewal

Repeat Course Petition
Enrollment Status
http://www.gavilan.edu/admit/documents/EnrollmentPriorityPetiti

ONFINAL.pdf

Granting Credit
Credit for Military Experience
http://www.gavilan.edu/counseling/documents/APPforCollege
CreditbasedonMilitaryServiceform.pdf
Request Course Waiver/Substitution
http://www.gavilan.edu/counseling/documents/WaiverSubstitut
ionform_SP14.pdf
General Ed Reciprocity Program Certification
http://www.gavilan.edu/counseling/documents/GERegion4Reci

procityCert.pdf

e Planning

Change of Major
http://www.gavilan.edu/counseling/docs/ChangeOfMajor%202016

-09-10.pdf

Re-assessment Appeal
http://www.gavilan.edu/counseling/documents/Re_TestForm rev

April_2014.pdf

Pre-requisite Verification

http://www.gavilan.edu/counseling/documents/PrereqVerificationFo

rm.pdf
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http://www.gavilan.edu/counseling/index.php
http://www.gavilan.edu/eSARS/eSARS.asp?WCI=Init&WCE=Settings
http://www.gavilan.edu/catalog/index.php
http://www.gavilan.edu/counseling/documents/GavilanProgressReportSpring2016.pdf
http://www.gavilan.edu/counseling/documents/GavilanProgressReportSpring2016.pdf
http://www.gavilan.edu/counseling/documents/PROBATION2-Petition.pdf
http://www.gavilan.edu/counseling/documents/PROBATION2-Petition.pdf
http://www.gavilan.edu/counseling/AD%20Petition%2010.31.16%20continuing.pdf
http://www.gavilan.edu/counseling/AD%20Petition%2010.31.16%20continuing.pdf
http://www.gavilan.edu/counseling/AD%20Petition%2010.31.16%20new.pdf
http://www.gavilan.edu/counseling/AD%20Petition%2010.31.16%20new.pdf
http://www.gavilan.edu/admit/documents/PETITIONFORACADEMICRENEWAL.pdf
http://www.gavilan.edu/admit/documents/PetitiontoRepeataCourseFINAL.pdf
http://www.gavilan.edu/admit/documents/EnrollmentPriorityPetitionFINAL.pdf
http://www.gavilan.edu/admit/documents/EnrollmentPriorityPetitionFINAL.pdf
http://www.gavilan.edu/counseling/documents/APPforCollegeCreditbasedonMilitaryServiceform.pdf
http://www.gavilan.edu/counseling/documents/APPforCollegeCreditbasedonMilitaryServiceform.pdf
http://www.gavilan.edu/counseling/documents/WaiverSubstitutionform_SP14.pdf
http://www.gavilan.edu/counseling/documents/WaiverSubstitutionform_SP14.pdf
http://www.gavilan.edu/counseling/documents/GERegion4ReciprocityCert.pdf
http://www.gavilan.edu/counseling/documents/GERegion4ReciprocityCert.pdf
http://www.gavilan.edu/counseling/docs/ChangeOfMajor%202016-09-10.pdf
http://www.gavilan.edu/counseling/docs/ChangeOfMajor%202016-09-10.pdf
http://www.gavilan.edu/counseling/documents/Re_TestForm_rev_April_2014.pdf
http://www.gavilan.edu/counseling/documents/Re_TestForm_rev_April_2014.pdf
http://www.gavilan.edu/counseling/documents/PrereqVerificationForm.pdf
http://www.gavilan.edu/counseling/documents/PrereqVerificationForm.pdf

Service Area & Services

Notes

Disability Support Services

Basic information - Application forms
Request for Media

Agency links

Faculty/Staff information

DRC Home

Language of Disabilities

Programs We Offer

Meet Our Staff

For Students

v" Admission Requirements

v All Services

v" New DRC Students: Registration
v" How to Request Alternate Media
v" How to Request Transportation

e For Faculty

DRC Bulletin

DRC Faculty & Staff Guide
Intro to Web Accessibility
Relevant Laws

Statements to Use

Test Proctoring

Web Design Overview

Why Accessibility?

AN N N N N NN

Veterans
Information and forms available
Resource information available

Veterans Services Home
New Student Checklist
Counseling Information
Financial Aid Forms
Certification Forms
Frequently Asked Questions
e Mobile Veterans Center

e Resource Center

e Veterans Club

Bookstore
Follett has various items on-line, but not
through Gavilan.

Link re-directs to Follett website.
Gavilan items can be ordered here.

www.gavilan.bkstr.com

e Course materials- Textbooks, course related supplies,

reference materials, Cash for Books, Information on

Rental, Digital, and Price Match

Apparel

Accessories- Backpacks, Umbrellas

Home Décor- Dorm room accessories, etc.

Gifts- Gavilan Merchandise

Athletic Accessories and equipment

Care Packages

Supplies-school supplies. Health and beauty,

camping accessories

Office Furniture

e Technology- Computers & tablets, Computer
accessories, software, gaming accessories, digital
cameras

e Faculty services- Book order information, custom
course-pack information
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http://www.gavilan.edu/student/drc/index.php
http://www.gavilan.edu/student/drc/language.php
http://www.gavilan.edu/student/drc/programs.php
http://www.gavilan.edu/student/drc/aboutus.php
http://www.gavilan.edu/student/drc/admission.php
http://www.gavilan.edu/student/drc/services.php
http://www.gavilan.edu/student/drc/register.php
http://www.gavilan.edu/student/drc/altmedia_procedures.php
http://www.gavilan.edu/student/drc/transport.php
http://www.gavilan.edu/student/drc/docs/DRCbulletin16.pdf
http://www.gavilan.edu/student/drc/docs/DRC_Faculty_Staff_Guide.pdf
http://www.gavilan.edu/student/drc/web_guidelines.php
http://www.gavilan.edu/student/drc/508.php
http://www.gavilan.edu/student/drc/ada_statement.php
http://www.gavilan.edu/student/drc/test_proctoring.php
http://www.gavilan.edu/student/drc/web_design.php
http://www.gavilan.edu/student/drc/laws.php
http://www.gavilan.edu/student/veterans/index.php
http://www.gavilan.edu/admit/veterans.php
http://www.gavilan.edu/student/veterans/counseling.php
http://www.gavilan.edu/finaid/veterans.php
http://www.gavilan.edu/student/veterans/Veteran%20Packet.pdf
http://www.gavilan.edu/student/veterans/faq.php
http://www.gavilan.edu/student/veterans/mobile_center.php
http://www.gavilan.edu/student/veterans/vrc.php
http://www.gavilan.edu/student/veterans/vet_club.php
file:///C:/Users/kmoberg/AppData/Local/Microsoft/Windows/Temporary%20Internet%20Files/Content.Outlook/MF707ZCR/www.follett.com

Service Area & Services

Notes

Equal Opportunity Programs & Services
(EOPS)/CARE/CalWORKS

e Basic information

¢ Orientation/quiz

o Application forms

e Resource links

EOPS Home
Forms
v EOPS Applications in both English and Spanish
- http://www.gavilan.edu/student/eops/docs/eop
s_application%20english.pdf
- http://www.gavilan.edu/student/eops/docs/eop
s_application%20spanish.pdf
v" CalWORKS Intake
http://www.gavilan.edu/student/eops/docs/CalW
ORKs InTake Form.pdf
San Benito County Forms
Attendance Form
Clothing Request
Employment Verification
Mileage Reimbursement (pdf) (word doc)
Monthly Record of Income

WTW Monthly Verification (pdf) (word doc)
WTW Participant Monthly Record of
Hours (pdf) (word doc)

Archivo de horas del Participante de WTW
Santa Clara County Forms

AN N N NN

<

Attendance Sheet (English)

Child Care Billing Form (English)
VERIFICACION DE ASISTENCIA (Spanish)
FACTURA DEL CUIDADO DE NINOS
(Spanish)

MAU THAM GIA SINH HOAT (Viethamese)
MAU TINH TIEN GOI TRE (Vietnamese)
Other Forms (CalWORK(S)

Ancillary Form

Employment Verification Form
Employment Termination Form

Outreach Application

Reimbursement Request for Transportation-

Related Expenses
SOLICITUD DE REEMBOLSO POR GASTOS

RELACIONADOS A LA TRANSPORTACION
Santa Clara County Resource Guide (Nov 2013)
Dreamers, AB540, DACA

Fresh Success Information and Application

Fresh Success

Foster Youth Information and Resources

Foster Youth

DN NANIN

AN

ANANENENAN

\

NN
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http://www.gavilan.edu/student/eops/index.php
http://www.gavilan.edu/student/eops/docs/eops_application%20english.pdf
http://www.gavilan.edu/student/eops/docs/eops_application%20english.pdf
http://www.gavilan.edu/student/eops/docs/eops_application%20spanish.pdf
http://www.gavilan.edu/student/eops/docs/eops_application%20spanish.pdf
http://www.gavilan.edu/student/eops/docs/CalWORKs_InTake_Form.pdf
http://www.gavilan.edu/student/eops/docs/CalWORKs_InTake_Form.pdf
https://www.gavilan.edu/student/eops/calworks/docs/SBC-Attendance-Form.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_clothing_request.pdf
https://www.gavilan.edu/student/eops/calworks/docs/EmploymentVerification.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_mileage_reimbursement.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_mileage_reimbursement.doc
https://www.gavilan.edu/student/eops/calworks/docs/sbc_wtw_monthly_record.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_wtw_monthly_verification.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_wtw_monthly_verification.doc
https://www.gavilan.edu/student/eops/calworks/docs/sbc_wtw_monthly_record1.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_wtw_monthly_record1.pdf
https://www.gavilan.edu/student/eops/calworks/docs/sbc_wtw_monthly_record.doc
https://www.gavilan.edu/student/eops/calworks/docs/sbc_archivo_horas_wtw.pdf
http://www.gavilan.edu/eops/calworks/documents/sc1584_english_Ancillary.doc
http://www.gavilan.edu/eops/calworks/documents/SCD_549_A_en_sp_vi.pdf
http://www.gavilan.edu/eops/calworks/documents/SCD_549_B_en_sp_vi.pdf
http://www.gavilan.edu/eops/calworks/documents/SCD_287_en.pdf
http://www.gavilan.edu/eops/calworks/documents/SCD_1799_A_en.pdf
http://www.gavilan.edu/eops/calworks/documents/SCD_1799_A_en.pdf
http://www.gavilan.edu/eops/calworks/documents/SCD_1799_A_sp.docx
http://www.gavilan.edu/eops/calworks/documents/SCD_1799_A_sp.docx
http://www.gavilan.edu/eops/calworks/documents/CalWORKs_SCC_Resource_Guide.pdf
http://www.gavilan.edu/student/eops/dreamers-ab540-daca.php
http://www.gavilan.edu/student/eops/calworks/freshsuccess.php
http://www.gavilan.edu/student/eops/foster_youth/index.php

Service Area & Services

Notes

Financial Aid & Scholarships | e

Financial Aid Home

e Changes to State/Government Regulatory Changes
Recent Updates & News

e  QOur Mission and Goals

v
v
v
v

e Apply for Financial Aid

FASFA
Cal Grants

Scholarships
Direct Loans, Grants, Student Employment, Tuition

e  All Other Types
e Consumer Information

AN N NN NN

General Information

Frequently Asked Questions

Cal Grant Qualifying Institution Disclosure
2015-2017 Drug Free Schools and Campuses Act
Gainful Employment

Net Price Calculator

SAP Summar

e Dates and Deadlines

v' FASFA: March 2,2017
v/ Cal Grants: March 2,2017
v Scholarships: Spring 2017; Dates vary.

o Eligibility Determination
e Establish a Scholarship

v

e Forms

General Forms

- Ability to Benefit Certification Form
- DVS-40

- Federal Work Study Timesheet

- Lifetime Pell Elig Acknowledgement

- Pell Lifetime Acknowledgement
- Request for Budget Adjustment

- Request for Dependency Review
- Request for Certification
- Selective Service - General Information

- Selective Service - Exemption Request

- Selective Service - Appeal
Undergraduate/Graduate Degree

2016 - 2017 Applications: Fall '16, Spring '17, Sum. '
- 2016-17 FAFSA

- 2016-17 DREAM ACT- English
- 2016-17 DREAM ACT - Spanish
- 2016-17 BOG Fee Waiver
2016-17 BOG Fee Waiver- Spanish
2016 - 2017 Forms: Fall '16, Spring '17, Sum. '
Asset Information Sheet 16-17
College History 16-17
Data Sheet 16-17
Educational Goal 16-17
Ed Plan Info Sheet 16-17
Investments Information Sheet 16-17
Ward of Court Emancipated Youth Foster Youth 16-17

2016 - 2017 Independent Verification Forms
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http://www.gavilan.edu/finaid/index.php
http://www.gavilan.edu/finaid/announcements.php
http://www.gavilan.edu/finaid/mission.php
http://www.gavilan.edu/finaid/apply-fasfa.php
http://www.gavilan.edu/finaid/apply-calgrants.php
http://www.gavilan.edu/finaid/apply-scholarships.php
http://www.gavilan.edu/finaid/apply-other.php
http://www.gavilan.edu/finaid/consumer-info.php
http://www.gavilan.edu/finaid/atb/index.html
http://www.gavilan.edu/finaid/atb/faq.html
http://www.gavilan.edu/finaid/documents/CalGrantQualifyingInstitutionDisclosure03-2015.pdf
http://www.gavilan.edu/finaid/documents/2015-2017GavilanCollegeDrugFreeSchoolsandCampusesActasof61915.pdf
http://www.gavilan.edu/student/ctc/gainful-employment/index.php
https://webprod.cccco.edu/npc/441/npcalc.htm
http://www.gavilan.edu/finaid/documents/SAPSummary.pdf
http://www.gavilan.edu/finaid/apply-fasfa.php
http://www.gavilan.edu/finaid/apply-calgrants.php
http://www.gavilan.edu/finaid/apply-scholarships.php
http://www.gavilan.edu/finaid/eligibility.php
http://www.gavilan.edu/finaid/establish-scholarship.php
http://www.gavilan.edu/finaid/forms/documents/AbilitytoBenefitCertificationForm.pdf
http://www.gavilan.edu/finaid/forms/documents/DVS-40.pdf
http://www.gavilan.edu/finaid/forms/documents/FederalWorkStudyTimesheet.xls
http://www.gavilan.edu/finaid/forms/documents/Lifetime_Pell_Elig_Acknowledgement.pdf
http://www.gavilan.edu/finaid/docs/Lifetime_Pell_Elig_Acknowledgement.pdf
http://www.gavilan.edu/finaid/forms/documents/RequestforBudgetAdjustment.pdf
http://www.gavilan.edu/finaid/forms/documents/RequestforDependencyReview.pdf
http://www.gavilan.edu/finaid/forms.php
http://www.gavilan.edu/finaid/forms/documents/SelectiveService-GeneralInformation.pdf
http://www.gavilan.edu/finaid/forms/documents/SelectiveService-ExemptionRequest_000.pdf
http://www.gavilan.edu/finaid/forms/documents/SelectiveService-Appeal.pdf
http://www.gavilan.edu/finaid/docs/UndergraduateorGraduateDegree.pdf
http://www.gavilan.edu/finaid/forms/documents/2016-2017FAFSA.pdf
http://www.gavilan.edu/finaid/forms/documents/2016-17CalDreamActApplication-English.pdf
http://www.gavilan.edu/finaid/forms/documents/2016-17CalDreamActApplication-Spanish.pdf
http://www.gavilan.edu/finaid/forms/documents/BOGFeeWaiver16-17.pdf
http://www.gavilan.edu/finaid/forms/documents/BOGFeeWaiver16-17-Spanish.pdf
http://www.gavilan.edu/finaid/forms/documents/AssetInformationSheet.pdf
http://www.gavilan.edu/finaid/forms/documents/CollegeHistory.pdf
http://www.gavilan.edu/finaid/forms/documents/DataSheet16.pdf
http://www.gavilan.edu/finaid/forms/documents/EGOL16.pdf
http://www.gavilan.edu/finaid/Education%20Plan%20Info%20Sheet1617.pdf
http://www.gavilan.edu/finaid/forms/documents/InvestmentsInformationSheet1617.pdf
http://www.gavilan.edu/finaid/forms/documents/WardofCourtEmancipatedYouthFosterYouth.pdf

Independent Verification & Household16-17

Service Area & Services

Notes

Financial Aid & Scholarships (continued)

- Independent Verification-Resources 16-
17

- Verification of Food Stamps Received
16-17

- Identity and Statement of Educational
Purpose 16-17

- Identity and Statement signed by Notary
16-17

- High School Completion Status 16-17

- Verification of Child Support Paid
v" 2016 - 2017 Dream Act Application

Forms
- CAL Data Sheet 16-17
- CAL College History 16-17
- CAL Educational Goal 16-17

- CAL Dependent Verification 16-17

- CAL Independent Verification 16-17
- Frequently Asked Questions

v" Academic Progress Forms
- Academic Plan
- Appeal16-17
- Approaching Maximum Timeframe
- Request for Extension
Glossary of Terms

Help With Making a Budget
Satisfactory Academic Policy
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http://www.gavilan.edu/finaid/docs/Independent%20Verification_1617.pdf
http://www.gavilan.edu/finaid/docs/Independent%20Verification_V6_1617.pdf
http://www.gavilan.edu/finaid/docs/Independent%20Verification_V6_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/VerificationofFoodStampsReceived_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/VerificationofFoodStampsReceived_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/IdentityandStatementofEducationalPurpose_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/IdentityandStatementofEducationalPurpose_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/IdentityandStatementSIGNbyNotary_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/IdentityandStatementSIGNbyNotary_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/HighSchoolCompletionStatus_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/VerificationofChildSupportPaid_1617_000.pdf
http://www.gavilan.edu/finaid/forms/documents/CAL_DataSheet_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/CAL_CH16.pdf
http://www.gavilan.edu/finaid/forms/documents/CAL_EducationalGoal_1617.pdf
http://www.gavilan.edu/finaid/forms/documents/CALDependentVerification1617.pdf
http://www.gavilan.edu/finaid/forms/documents/CALIndepVerification1617.pdf
http://www.gavilan.edu/finaid/faq.php
http://www.gavilan.edu/finaid/forms/documents/AcademicPlan.pdf
http://www.gavilan.edu/finaid/forms/documents/Appeal1617.pdf
http://www.gavilan.edu/finaid/forms/documents/OVR-RE-Revised2-09-15.pdf
http://www.gavilan.edu/finaid/forms/documents/Extension.pdf
http://www.gavilan.edu/finaid/glossary.php
http://www.gavilan.edu/finaid/budget.php
http://www.gavilan.edu/finaid/sap.php

Service Area & Services

ASGC/Student Life
Basic information (ASG, Clubs,
Calendar of Events)

Notes

ASGC Home

Governing Documents

ASGC Cards

Forms

v' Agenda Item Request

v' Budget Request
Budget Transfer

v" Educational Foundation Claim Form
W-9 Request for Taxpayer Identification Number &
Certification

v College Hour Facility Use Form

v" General Facility Use Form

v" Club Fundraiser Policy

v" Fundraiser Approval Request

Membership Application
v' Purchasing Forms
- Credit Card Purchase
- Requisition
v' Reimbursement Forms
- Mileage Reimbursement
- Petty Cash Reimbursement for Purchases Under
$50
- Reimbursement for Purchases Under $500
v" Vendor and Solicitor Forms
Vendor and Solicitor Policy

Vendor ApplicationVendor Application
v' Other Forms

Campus Posting Procedures
Daily Collection Report

Fax Machine Tracker Form
Officer Information Form

Meeting Agendas & Minutes
College Hour

Campus Clubs
News and Events

Student Resources

o Contact ASGC
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http://www.gavilan.edu/student/asgc/index.php
http://www.gavilan.edu/student/asgc/govdocs.php
http://www.gavilan.edu/student/asgc/cards.php
http://www.gavilan.edu/student/asgc/docs/Gav_Demo_Club_Bylaws.pdf
http://www.gavilan.edu/asgc/documents/BudgetRequest.docx
http://www.gavilan.edu/asgc/documents/BudgetRequest.docx
http://www.gavilan.edu/asgc/documents/GC_ASGC_BudgetTransfer_061115.xls
http://www.gavilan.edu/asgc/documents/GavilanEdFoundationClaimForm.xls
http://www.gavilan.edu/asgc/documents/GavilanEdFoundationClaimForm.xls
http://www.gavilan.edu/asgc/documents/W-9-Blank.pdf
http://www.gavilan.edu/asgc/documents/W-9-Blank.pdf
http://www.gavilan.edu/collegehour/documents/College-Hour-Use-Form.doc
http://www.gavilan.edu/asgc/documents/GC_ASGC_FacilitiesUseFrom_052915.doc
http://www.gavilan.edu/asgc/documents/ASGC_Fundraiser_Policy_000.docx
http://www.gavilan.edu/asgc/documents/ASGC_FundraiserApprovalRequest.doc
http://www.gavilan.edu/asgc/documents/ASGC_FundraiserApprovalRequest.doc
http://www.gavilan.edu/asgc/documents/GC_ASGCMembershipForm_FINAL.pdf
http://www.gavilan.edu/asgc/documents/ASBBankoftheWestCreditCardPurchaseForm.doc
http://www.gavilan.edu/asgc/documents/GC_ASGC_Requisition_060415.xlsx
http://www.gavilan.edu/asgc/documents/ASGC_Mileage_Reimbursement.xlsx
http://www.gavilan.edu/asgc/documents/ASGC_Petty_Cash_Reimbursement_Form.docx
http://www.gavilan.edu/asgc/documents/ASGC_Petty_Cash_Reimbursement_Form.docx
http://www.gavilan.edu/asgc/documents/GC_ASGC_ReimbursementUnder500.docx
http://www.gavilan.edu/asgc/documents/GC_ASGC_Vendor_Policy.pdf
http://www.gavilan.edu/asgc/documents/GC_ASGC_Vendor_Application.pdf
http://www.gavilan.edu/asgc/documents/GC_ASGC_Vendor_Application.pdf
http://www.gavilan.edu/asgc/documents/CampusPostingProcedures.pdf
http://www.gavilan.edu/asgc/documents/GC_ASGC_DailyCollectionReport_060415.xlsx
http://www.gavilan.edu/asgc/documents/GC_ASGC_FaxMachineTracker.pdf
http://www.gavilan.edu/asgc/documents/ASGC_Officer_Information_Form.docx
http://www.gavilan.edu/student/asgc/meetings.php
http://www.gavilan.edu/student/asgc/collegehour/index.php
http://www.gavilan.edu/student/asgc/clubs.php
http://www.gavilan.edu/student/asgc/news.php

Service Area & Services

Student Health Services

Online Inquiries

Comprehensive Overview

Drug Free Schools
StudentHealth101-onlinemagazine
Student Mental Health
Program-Students at Risk,

Veterans, and LGBTQ

Sexual Assault Prevention Training-
Not Anymore

Resources in Santa Clara County
Resources in San Benito
Suicide Crisis Intervention

Wellness Tools

Notes
e Student Health Homepage
e Services Available
e  Drug-Free Schools and Campuses Act
e Health 101 on-line Magazine
http://readsh101.com/gavilan.html
¢ Kognito
https://ccc.kognito.com

e Not Anymore
http://not-anymore.com/communi
e Student Referrals
http://www.gavilan.edu/student/health/referral scc%20.php
http://www.gavilan.edu/student/health /referral sb.php

e Suicide Prevention
http://www.gavilan.edu/student/health /suicide%20.php
http://www.gavilan.edu/student/health /wellness.php

e Resources Information

Abuse

ADD/ADHD

AIDS

Alcohol Abuse

Alternative Medicine

Anger Management
Anxiety and Panic Disorder

Bipolar Disorder
Bullying and Intimidation
Dating Violence
Depression

Diabetes

Disaster Planning
Domestic Violence
Drug Abuse

Eating Disorders
Environment

Fitness and Wellness
Gambling Addiction
Grieving and Loss
H1N1 Flu

Hepatitis

-college/home

CAOLLLLRRR
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http://www.gavilan.edu/student/health/index.php
http://www.gavilan.edu/student/health/health.php
http://www.gavilan.edu/student/health/drugfree.php
http://readsh101.com/gavilan.html
https://ccc.kognito.com/
http://not-anymore.com/community-college/home
http://www.gavilan.edu/student/health/referral_scc%20.php
http://www.gavilan.edu/student/health/referral_sb.php
http://www.gavilan.edu/student/health/suicide%20.php
http://www.gavilan.edu/student/health/wellness.php
http://www.gavilan.edu/student/health/abuse.php
http://www.gavilan.edu/student/health/add.php
http://www.gavilan.edu/student/health/aids.php
http://www.gavilan.edu/student/health/alcohol%20.php
http://www.gavilan.edu/student/health/altmed.php
http://www.gavilan.edu/student/health/anger.php
http://www.gavilan.edu/student/health/anxiety%20.php
http://www.gavilan.edu/student/health/bipolar.php
http://www.gavilan.edu/student/health/bullying%20.php
http://www.gavilan.edu/student/health/dating%20.php
http://www.gavilan.edu/student/health/depression.php
http://www.gavilan.edu/student/health/diabetes.php
http://www.gavilan.edu/student/health/disaster.php
http://www.gavilan.edu/student/health/domestic.php
http://www.gavilan.edu/student/health/drug%20.php
http://www.gavilan.edu/student/health/eating%20.php
http://www.gavilan.edu/student/health/enviroment.php
http://www.gavilan.edu/student/health/fit.php
http://www.gavilan.edu/student/health/gambling%20.php
http://www.gavilan.edu/student/health/grief.php
http://www.gavilan.edu/student/health/h1n1.php
http://www.gavilan.edu/student/health/hepatitis.php

Service Area & Services

Notes

Student Health Services (continued)

N N N N N N N N N N N NN

LGBTQ Issues

Low Cost Prescription Providers
Men's Health

Meningococcal Disease

Mental Health

Nutrition

Obsessive Compulsive Disorder
Oral Health

Piercing

Trauma

Resources in San Benito County
Resources in Santa Clara County
Seasonal Affective Disorder
Safe Sex

Schizophrenia
Self-Injury
Sexual Assault
Sexuality

Smoking
Sexually Transmitted Diseases

Stress

Stroke

Suicide Prevention

Tattoos and Tattoo Removal
Veterans

Wellness and Lifestyle
Women's Health

Source: Gavilan College. Student Services, 2017
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http://www.gavilan.edu/student/health/lgbtq.php
http://www.gavilan.edu/student/health/lowcostprescription.php
http://www.gavilan.edu/student/health/men.php
http://www.gavilan.edu/student/health/meningococcal.php
http://www.gavilan.edu/student/health/mental_health.php
http://www.gavilan.edu/student/health/nutrition%20.php
http://www.gavilan.edu/student/health/ocd.php
http://www.gavilan.edu/student/health/oral_health%20.php
http://www.gavilan.edu/student/health/piercing%20.php
http://www.gavilan.edu/student/health/ptsd%20.php
http://www.gavilan.edu/student/health/referral_sb.php
http://www.gavilan.edu/student/health/referral_scc%20.php
http://www.gavilan.edu/student/health/sad.php
http://www.gavilan.edu/student/health/safe%20.php
http://www.gavilan.edu/student/health/schizophrenia%20.php
http://www.gavilan.edu/student/health/self-injury.php
http://www.gavilan.edu/student/health/sexual-assault.php
http://www.gavilan.edu/student/health/sexuality.php
http://www.gavilan.edu/student/health/smoking%20.php
http://www.gavilan.edu/student/health/std%20.php
http://www.gavilan.edu/student/health/stress.php
http://www.gavilan.edu/student/health/stroke.php
http://www.gavilan.edu/student/health/suicide%20.php
http://www.gavilan.edu/student/health/tattoos.php
http://www.gavilan.edu/student/health/vets.php
http://www.gavilan.edu/student/health/wellness.php
http://www.gavilan.edu/student/health/women.php

Appendix Grant-Funded Intervention Summaries

TRiO Student Support Services Grant Summary

In August 2015 the College was awarded a five-year renewal of the TRiO Student
Support Services grant. The programs and services supported by the grant assist first-
generation, low-income, and/or students with disabilities as they pursue an associate
degree and/or transfer.

TRIO Grant Services

Specialized academic counseling and guidance Career and personal development
Priority registration Summer Bridge program

TRiO financial grants Laptop and calculator loans
Financial aid application assistance University campus visits
Informational workshops Cultural activities

Mathematics, Engineering, Science Achievement (MESA) Grant Summary

The California MESA program is supported by grant funds from the Chancellor’s Office
that are annually renewable based upon performance of the program at each college. This
program provides academic development to educationally disadvantaged community
college students so they will excel and transfer to four-year institutions in calculus-based
majors in science, technology, engineering, and math (STEM) disciplines. Services
include academic excellence workshops and tutoring, advising, a study center, transfer
assistance, and career development activities.

Basic Skills Grant Plan Summary

In spring 2016, the College submitted its Community Colleges Basic Skills and Student
Outcomes Transformation Program plan, which outlines the College’s previous initiatives
to address Basic Skills education, and establishes three goals for the program’s future.

27% of Gavilan students—around 1,500—are enrolled in Basic Skills courses.
Persistence through and completion of these courses is a major problem for many of these
students, who often terminate their course track before ever reaching transfer-level
Ccourses.

Current Practices
The following is a list of previous initiatives, programs, and services the College has
employed to further the basic skills success of its students:
e Establishment of a Basic Skills committee, which set tutoring, counseling, and
professional development as the cornerstones of the Basic Skills program.
e Hiring of a dedicated basic skills counselor.
e Workshops to cover life skills, college competencies, and academic preparedness.
e Professional development opportunities for faculty, including on campus events,
Focused Inquiry Groups, and 3CSN workshops.
e Attachment of tutors and counselors to the classroom to provide academic
support.
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e Course development and curriculum modifications in ESL (VESL), Math
(immersion) and English (integrated reading and writing).

e Metacognitive strategies (Habits of Mind, Mindset) and academic strategies
(Integrated Reading and Writing, Reading Across the Curriculum, Acceleration)
adapted to and implemented in Gavilan College structure and classroom work.

e Augmented efforts through joint initiatives with Department of Education awards

in STEM and Title V.

o e.g. expanded tutoring through supplemental instruction, and early alert

program

e Integration between SSSP, Equity, and Basic Skills efforts.
o e.g. Welcome Center peer mentor program, Basic Skills Retention
Specialist, Learning Commons instruction and academic support center.

Three areas have shown great promise for success in their early stages of implementation,
and are the basis for the future goals of the Basic Skills Program.
e Offering of pre-assessment boot camps, which have proven successful in placing

students higher.

e Support services, including supplemental instruction, peer mentoring, social-
emotional learning support, in guiding students through basic skills courses.

e Piloting of accelerated basic skills courses, which have demonstrated higher
success and persistence rates of basic skills students.

Future Goals

The Basic Skills Program sets forth several goals that center around three courses of
action: 1. Place more students into higher level, gateway transfer English and math
courses, 2. Increase progression rates through basic skills courses through strengthened
support, and, 3. Shorten pathways to goals through course acceleration. These goals and
their component activities and actions are summarized in the tables below.

Place more students into higher level, gateway transfer English and Math courses

Activities/Actions Outcomes
Provide assessment testing for high school Increase number of students assessed by 2,365
juniors annually
Train high school teachers for boot camp Six additional trained instructors
instruction

Offer more boot camps

Six additional boot camps to serve 180 students.

Increase progression rates through basic skills courses through strengthened support

Activities/Actions

Outcomes

Integrate a Basic Skills counselor into classroom
instruction

Basic skills counselors will participate in
orientation, hold one workshop, and have two
appointments with each student in five
accelerated classes each semester.

Provide supplemental instruction in Math

25 students will be trained in supplemental
instruction and placed in classrooms.

Provide textbooks in 10 key gateway classes

200 level math and English textbooks distributed
to five classes each semester.
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Provide 15 student and staff mentors Fifteen mentors trained and assigned to two
students each semester

Provide instructional program specialist for Hiring of specialist

support with pre-transfer English students,
especially those with second language issues.
Provide instructional staff with training on social | Trainer is sent to conference and holds four
and emotional learning techniques. workshops for 10 faculty members.

Shorten pathways to goals through course acceleration

Activities/Actions Outcomes
Increase sections of acceleration model pre- Add two classes in English and Math each year.
transfer level English and math courses
Provide training on acceleration Four workshops for 10 faculty members.

Student Equity Grant Plan Summary

In December 2014, Gavilan College updated its Student Equity Plan. To do so, a
committee of faculty, staff, administrators, and students collaborated with the Office of
Institutional Research (OIR) to research the current state of equity at the College, discuss
issues, and propose solutions for subsequent years. Their findings are summarized below.

Areas of Inequity:

In accordance with the California Community College Chancellor’s Office’s Student
Equity Guidelines, the committee and OIR explored inequity at the college across five
indicator areas: 1. Access, 2. Course Completion, 3. ESL and Basic Skills Completion, 4.
Degree and Certificate Completion, and 5. Transfer. Significant levels of inequity were
found only in two of the five indicator areas, Course Completion, with Low-income
Students and Foster Youth showing inequitable rates, and Transfer, with students that
were Hispanic, Disabled, or 20 years and older as inequitable. Other groups demonstrated
inequity in other indicator areas, but the OIR and the student equity committee, either due
to having a small sample size or being unrealistic, deemed these insignificant. These
findings are displayed in Table 1 below (an “X” indicates significant inequity, while
asterisks indicate insignificant inequity).
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Inequity at Gavilan College across Six Indicator Areas

Group Showing
Inequity

AcCCcess

Course
Completion

ESL and
Basic
Skills

Completion

Degree and
Certificate
Completion

Transfer

Low income

X

Non-low income *x
Foster Youth X
Hispanic X
Asian * *
Native American/ *
American Indian
Multi-ethnic

Disabled X
< 20 years old Fkx
20 — 24 years old *x
25 — 49 years old *
50 + years old ** *
Unknown Gender *

**k*

* XX

*: Small sample size and likely unreliable
**: Not a realistic inequity
***: Measured differently in service area than at Gavilan College

Interventions:

To alleviate the demonstrated areas of inequity at the College, the Gavilan student equity
committee proposed several goals and initiated corresponding programs and activities in
the indicator areas of Course Completion and Transfer.

Course Completion

The first and most significant goal in this area is to “reduce the difference between low
income and average student course completion rate by 2% points annually through AY
2016/2017.” To achieve this goal the Equity Plan initiates various activities, each tethered
to a program or service the College offers®:

e “EOPS/CARE:

o Provide and market Student Success Workshops for EOPS and CARE
students.

o Provide orientations, complete abbreviated and comprehensive education
plans the first semester; monitor progress through progress reports and
develop success plans, assist with purchase of textbooks and deliver
follow-up services.

e CalWORKs

8 Gavilan College, Student Equity Plan. December 9, 2014
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o Evaluate the effects of the mandatory class/orientation on CalWORKSs’
students.

o Provide counseling and supportive services to prepare CalWORKSs
students for enrollment.

e TRIO

o Pilot a Math boot camp course and summer bridge program summer 2014
e MESA

o Conduct student networking mini conference with student success and life

skills training.
e Financial Aid
o Collaborate with Counseling Department to ensure that all students on
financial aid complete education plans.
o Develop or identify financial literacy training for students who are seeking
loans.
e Research
o Conduct research on SSSP on low income students and course success and
the impact of new SSSP requirements
e Student Success Center
o Partner with Financial Aid, A&R, Assessment, counselors and basic skills
instructors to identify low income, basic skills students and market
Student Success Center (SSC) services to them.
o Plan outreach activities (class visits, Open House, tables on campus, high
school visits) to publicize services to low-income students.
o Promote SSC’s technology resources (computers, laptops and iPads) to
low-income students
o Develop a robust workshop schedule that addresses low-income students’
needs on topics such as funding higher education, job search, and transfer
options.
o Build a borrowing library with textbooks for basic skills classes, literary
texts, and other classes.
e Basic Skills
o Recruit and support low income students
o Pilot a workshop requirement for students in Basic Skills English classes
on topics of interest to low income, Hispanic, DRC, and older student
populations.
o Pilot a JumpStart acceleration program in Fall 2014 to increase basic skills
progression
o Conduct meetings with counselors and instructional staff to collaborate on
the expansion of Early Alert.
e Counseling
o Provide orientation and Guidance Courses, Education Plans, Student
Follow-up.
e Library
o Promote laptop loan program targeting low-income students
o Secure additional textbooks for the library reserve program.
e Tutoring
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o Provide tutoring for students 24/7 so they can access tutoring support after
hours.
e Faculty Development
o Train faculty to provide online resources appropriate to mobile devices
o Provide training opportunities to faculty on the characteristics and effects
of poverty on students.
o Train faculty to provide information to students on textbook loan, reserve,
purchase and scholarship options.
e Supplemental Instruction
o Provide supplemental instruction in gateway and high failure rate courses
e Basic Support Services
o Offer basic need support for students including food, mental health and
transportation assistance.”

The second goal in this area is to “reduce the difference in course completion rate
between Foster Youth students and the college average by 5% points.” To achieve this
goal, the Equity Plan initiates the following activities:

e Expand the services of the Foster Youth Advisory Committee by hiring a
counselor for part-time foster youth students, to ensure they receive adequate
services.

e Reach out to foster youth on campus with Social Services and Independent Living
Skills Programs, and increase the number of foster youth students in EOPS from
35 to 50.

Transfer

The first goal in this area is to “reduce the difference between Hispanic-American student
transfer rate and the college average by 4.5% points.” To achieve this goal, the Equity
Plan set forth several activities:

Fix scheduling issues that interfere with students’ educational goals.

Conduct TRIO Summer Bridge math boot camp.

Increase information of and visitations to local universities.

Designate funding, space, software and staff to reestablish Career/Transfer
Center.

e Begin research on expanding Puente model.

The second goal in the Transfer area is to “reduce the difference in transfer rate between
students with disabilities and the college average by 5% points,” which establishes the
following activities:
¢ Increase established Disability Resource Center (DRC) counseling hours to offer
additional DRC services to disabled students.
e Develop pathways for disable students to transfer to universities.

The third goal in this area is to “reduce the difference between student transfer rate for
those 20 and older students and the college average by 5% points.” The following
activities help achieve this goal:

e Provide support services in the evening, off-sites, and weekends.
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e Fix scheduling issues that interfere with students’ educational goals.

The fourth and final goal in this area is to “reduce the number of Veterans who do not
complete 60 transferable units by 5%,” which entails the following activities.

e Provide data to track transfer and dropout rates of veterans

e Develop pathways for the transition of veteran students to universities.

Student Success and Support Program Plan Summary

In fall 2015, the College submitted its Student Success and Support Program (SSSP)
Plan, which outlines the goals it has established for the future and steps it has taken since
the previous academic year to increase student success and achievement. The SSSP
committee, cooperating with the Student Equity, and Basic Skills committee, constructed
the SSSP Plan. With the goal of ensuring student success the committee members
engaged in dialogue, research, and planning. There are four core services on which the
SSSP Plan is focused: 1. Orientation, 2. Assessment for Course Placement, 3.
Counseling, Advising, Education Planning Services, and 4. Follow-up for At-Risk
Students. Most 2015-16 planning is centered on Orientation and Counseling, Advising,
Education Planning Services.

Orientation
Significant initiatives undertaken in the 2014-15 year focused on developing a
multifaceted pathway process for new student success, which included:

e Establishment of a Welcome Center, with peer mentors to assist new students
with financial aid, registration, and enrollment.

e Kick Start courses, which assist graduating high school students with their
transition to Gavilan in understanding enrollment, course options and
requirements, assessment, and the MyGav student portal. The course was given a
designated classroom and all course material was put online.

e First Year seminars, which acquaints new students with College services,
programs, requirements, and strategies for success. The seminar was given a
designated classroom and all course material was put online.

e Student checklist, which tracks students’ requirements and sends email
notifications.

The goals, activities, and rationale of SSSP Plan 2015-16 for Orientation are summarized
in the following table:

Orientation
Activity Rationale
Collect early student data on students who did To better identify and target this population, and
not participate in orientation capture it in orientation programs.
Implement new web management system Will help the College improve its marketing,
outreach and information.
Update the Kick Start and First Year seminar Will streamline and standardize content, provide
curriculum. more student-centered activities.
Hire 2 General full-time counselors and 1 To expand in-person orientation offerings.
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General/Athletics counselor

Implement automated student notification To help inform students of services, deadlines,
system (GradGuru) etc.
Create a global understanding across IT, IR, and Will result in better and more informed

all other departments of data sources/collection. | practices.

Assessment for Course Placement

Significant initiatives from the 2014-15 year were sparse, as the College mostly persisted
to place students with its already existing assessment structure. That structure utilizes
ACCUPLACER online assessments in tandem with other measures, including student
background data, standardized test scores, and counselor interview. Some new initiatives

were:
°

College math faculty began discussing the impact of Common Core on placement
with high school partners.

English and math faculty continued work with pre-assessment “boot camp”
courses.

Notification of students’ post-assessment of the New Student Checkilist.

There were few goals and activities for Assessment put forth in the 2015-16 SSSP Plan:

Assessment for Course Placement

Activity Rationale
Work with MIS to implement automatic upload Streamline collection of student background
of AP scores from college board data.

Explore increased usage of Early Assessment
Program Scores

Counseling, Advising, and Other Education Planning Services
Significant initiatives from the 2014-15 year were numerous, and included:

Increased availability of counseling appointments for Summer 2014.

Counseling services expanded to off-site campuses.

Improved data collection by establishing a common language and coding scheme.
Updated educational planning software to MyDegreeWorks.

Generation of regular student reports.

Automated notifications to students who have not completed required enroliment
procedures.

Increasing counseling appointment rotation from 10 to 20 days.

Creation of Student Checklist to keep students up to speed on progress on
matriculation requirements.

Creation of Online Change of Major form.

Collaboration between different counseling teams to initiate a campus-wide
strategy to reduce the number of students who are undecided, planning to transfer
to a different college, need follow-up, and are on financial aid.
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The goals, activities, and rationale of SSSP Plan 2015-16 for Counseling are summarized

in the following table:

Counseling, Advising, and Other Education Planning Services

Activity

Rationale

Hire additional general counselors.

To expand counseling services.

Hire additional counseling staff.

Will reduce wait time for general counseling
appointments.

Incentivize student participation in counseling.

Collect data on the reason why students did not
satisfy matriculation requirements.

To better address issues, strategize
interventions.

Use technology such as automated emails, web
page, and mobile apps to better communicate
with students.

Increase array of counseling services.

Will increase scope of communication with
students.

Increase communication and collaboration with
high school staff

To ensure potential College students understand
requirements and services of Gavilan.

Conversion of email counseling services to SARS
online system.

Will assist in capturing data.

Create automatic systems of capturing data on
students

Will help identify students who need to complete
SSSP requirements.

Follow-up for At-Risk Students

Significant initiatives in the 2014-15 year focused primarily on moving towards
automation and streamlined communication, and included:
e Revamping of Gavilan Early Alert System (GEARS) as Early Connect, the
notifications for which are not yet fully automated.
e Implementing early detection and intervention for students on the 2" level of

academic probation.

e Creation of the SSSP Student Checklist (mentioned above) available through the

student portal.

e Purchase of Grad Guru mobile app, to be implemented in 2016-17, to better notify

students.

e Following up with students who did not show for counseling meetings.
e Revision of Academic Dismissal petitions and Progress reports.
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The goals, activities, and rationale of SSSP Plan 2015-16 for Follow-ups for At-Risk
Students are summarized in the following table:

Follow-up for At-Risk Students

Activity Rationale
Explore incentives or disincentives for students | To make interventions more meaningful and
who are on Probation 1 or Probation 2 (P1/P2). | happen earlier.

Begin student workshops for P2 students. Help students build skills and work through

challenges that put them on probation.
Explore dedicated staff to routinely obtain To identify these students earlier and more
P1/P2 and dismissal reports. often.

Holds to be placed on student records if they
fail to connect with their counselors.

Non-Credit Student Success and Support Program Grant Plan Summary

The 2015-16 Non-Credit SSSP Plan outlines the approach the College’s non-credit
programs take in order to meet their SSSP responsibilities in 1. Orientation, 2.
Assessment and Placement, 3. Counseling, Advising, and Education Planning Services,
and 4. Follow-up for At-Risk Students. The plan does not focus on goals or pending
initiatives for future years, and rather describes the current state of the services and
programs already in place at the College.

Orientation

Orientation activities take place before the start of each term with a series of new non-
credit student orientation programs, which present information on the courses,
requirements, and services available for non-credit students. The programs include a slide
presentation and a Q&A segment. Later, students are assisted with enroliment,
assessment, placement, and advising. These orientations are provided both in-group and
individual settings. At every orientation, credit ESL program representatives are present
to facilitate transition to those students hoping to credit work.

Additional orientation events are available monthly throughout the term, for non-credit
students who enroll mid-term. An assessment specialist, hired through SSSP non-credit
funds, also provides additional condensed orientation events throughout the year for
students unable to attend the initial orientation.

The College partners with local community organizations to share information about
orientation with potential non-credit students. The total audience for all orientations
throughout the term is approximately 200 students, with most being ESL students.

Assessment and Course Placement

Non-credit students are assessed and placed using the computer-based Comprehensive
Adult Student Assessment System (CASAS), known as E-CASAS, and CASAS oral
assessment tools. CASAS is designed to measure the real-world basic skills and English
language skills of adult learners needed to function and in work and life. The test is
comprised of a life-skills appraisal section, an English reading section, and an English
oral section. No test preparation services are currently available.
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Some basic multiple measures are used in placement, which include students’ ability to
qualify for California residency, their location, and time in previous school or experience
with English classes. Along with the CASAS score, these measures are used to place
students.

Approximately 400 new students, who are primarily English language learners interested
in vocational and/or life skills, are assessed each academic year.

Counseling, Advising, and Other Education Planning Services

The non-credit counselor initially establishes connection with non-credit students through
a brief conversation at orientation events. Subsequently throughout the term, the non-
credit counselor has a regular rotation of visits at each of the 15 community-based non-
credit education sites, in which the counselor provides advising and helps non-credit
students develop their education plans. Education plans are made using DegreeWorks
software. Appointments are not required for these meetings.

Currently, the available hours of non-credit counseling are not adequate at only 10 hours
per week. Thus, as part of the Gavilan Regional Adult Career Education Services
(GRACES) consortium plan, a full time regional counselor will be hired to serve non-
credit students in addition to the population of the entire consortium.

Approximately 1,000 students non-credit students are the audience for these counseling
and advising visits. The focus is on the approximately 200 new students each term.

Follow-up Services for At-Risk Students

The non-credit counselor, on regular rotation to non-credit education sites, undertakes
follow-up services for the non-credit students. The counselor targets students who have
not yet submitted their education plans and meets with these students individually to
advise and refer them to planning and support services.

Most of the “at-risk” students are Hispanic and undocumented, and are taking High
School English (HSE) or ESL Lifeskills curriculum. Each term, approximately 500
students are classified to be “at-risk.”

Career and Technical Education Earmarked Grant Funds Summary
In the 2014-15 budget the State provided one-time funds for community colleges to
enhance their career and technical education programs through curriculum development,
equipment purchases, or professional development for faculty and staff. The effort was
largely to coordinate alignment of curriculum across the region, develop new curriculum,
revise programs, retool/equip some programs, and provide professional development for
faculty members.®The College was able to assist these six programs with these funds.

1. Aviation Maintenance Technology

2. Child Development

3. Computer Science and information Systems

8 Gavilan College. CTE Enhancement Fund Final Report. April 21, 2016

Cambridge West Partnership, LLC 213



4. Digital Media
5. Allied Health Career Occupations Training Programs
6. Water Resources Management

California Career Pathways funding (SB 70/1070) was used to host a dual enrollment
workshop and California Career Pathways Trust Funds (CCPT) resources were used to
partner with West Valley College as the local education agency for the water programs
focus of those regional efforts. A CTE Transitions grant was focused upon
outreach/career exploration, articulation, credit-by-exam, and activities such as visits to
the college campus and career days that would to help students become interested in
attending college and assist them to migrate from secondary to postsecondary education
then into the world of work.

The Vocational Education Training Authority (VETA) or Carl D. Perkins federal grant
program is to improve career and technical education (CTE) programs serving special
populations and seeking to meet gender equity needs. The funds are awarded to the
Chancellor’s Office then passed through to the College based on student population
numbers in the CTE programs. The College has devoted these funds to supporting several
programs that lead to high paying jobs: (1) Aviation Maintenance, (2) Child
Development; (3) Cosmetology; and (4) Certified Nursing Assistant. Support has been
used for equipment purchases, professional development, and curriculum revision. These
funds cannot replace regular College funding for CTE programs.

Adult Education Block Grant Summary

In 2013-14 the state provided funds for community colleges and adult schools to form
consortia and plan for more coordinated delivery of key services to adults in the service
area. The College took the leadership roles as fiscal agent and consortium chair for its
region. The consortium, named the Academic and Career Education Services (ACES),
consists of the College and representatives from the following public school districts:
Morgan Hill Unified School District, Gilroy Unified School District, San Benito High
School District, Aromas-San Juan School District. In 2015 the Legislature established a
mechanism for block grant funding to support the action plans of the consortia.

Goals:

1. Evaluate the current levels and types of adult education programs within the region,
including education for adults in correctional facilities; credit, non-credit, and enhanced
non-credit adult education coursework; and programs funded through Title Il of the
federal Workforce Investment Act (Adult Education and Family Literacy Act, Public
Law 05-220).

2. Evaluate the current needs for adult education programs within the region.

3. Create plans for consortium members and partners to integrate existing programs and
create seamless transitions into postsecondary education or the workforce.

4. Create plans to address the gaps identified through goals one and two above.

5. Create plans to use approaches proven to accelerate student progress toward academic
or career goals, such as contextualized basic skills and career technical education.
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6. Develop other joint programming strategies between adult education and career
technical education.

7. Create plans to collaborate in the provision of ongoing professional development
opportunities for faculty and other staff to help them achieve greater program integration
and improve student outcomes.

8. Create plans to leverage existing regional structures, including, but not limited to, local
workforce investment areas.

College Interventions:

1. A GED Preparation certificate was approved in 2015.

2. ESL faculty members implemented a Lifeskills and vocational ESL certificate in 2015.
3. A series of ESL occupational classes have been created to contextualize language
learning with the occupational skills. These include: keyboard basics, computer/internet
basics, presentation basics, website design basics; excel basics, word processing basics,
business (entrepreneur) basics.

4. A full-time non-credit program counselor has been hired.

5. In the near future the non-credit program leadership and faculty members plan to
create additional career and technical education programs that partner with credit
instruction in areas such as welding and hospitality.

6. The leadership plans to explore seamless connections with county social service
programs and workforce investment boards.

7. Non-credit program leadership plans to explore opportunities with work-placed ESL
and Old Adult courses.

8. More accelerated options in ESL are being explored in family and childcare,
horticulture, and entrepreneur.

9. More non-credit basic skills and CTE courses are being explored.

10. Were there more staff, the non-credit program leadership would like to explore ways
to develop more workforce development efforts in collaboration with local businesses.
11. The non-credit program leadership is exploring ways to provide workforce education
to those incarcerated in the San Benito County jail. This would be part of a transition
back to society effort for those who will be released.

Science, Technology, Engineering, Math (STEM) Magnet Improving Pathways for
Hispanic/Low-Income Students in Hispanic-Serving Institutions Title 111 Grant 2011-
2016 Summary

This STEM and articulation co-operative grant with San Jose State University concluded
in 2016-17. It had been used to pursue the following major service strategies:

Part 1: STEM Pathways

d. Create STEM awareness activities as a magnet outreach effort.

e. Streamline five aligned majors.

f. Provide faculty professional development for new studio curricula.
Part 2: Increase STEM Support

d. Develop accelerated basic math sequences.

e. Retaina STEM counselor to provide case management services.

f. Create an intensive summer math institute as a practice bridge venue.
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Part 3: Strengthen STEM Curriculum
e. Provide faculty professional development to update and test new instructional
methods.
f. Create hands-on research internship projects.
g. Re-design and update the engineering curricula.
h. Introduce a new environmental science major to engage students.

The grant endeavored to accomplish seven objectives.

1. Increase the number and proportion of Hispanics, women, and others declared as
STEM majors.

2. Increase the percentage of students in cohorts who succeed and persist the next
level of basic math through re-designed curriculum.

3. Increase the percentage of students who succeed in gateway courses using
supplemental instruction.

4. Increase the percentage of students in cohorts who succeed in new studio and
other new curriculum pilots.

5. Increase the percentage of students in summer institute cohorts who succeed and
persist the next level of STEM curriculum.

6. Increase the percentage of STEM majors who complete milestones such as
accumulating 12, 30 and 60-transferable units and earn a BA/BS degree.

7. Close the gaps between Hispanic/White and Women/Men students on all of the
above measures.

Science, Technology, Engineering, Math (STEM) Hispanic-Serving Institutions Title I11
Grant 2016-2021 Summary

In 2015-16 the College assembled the STEM Planning Group to prepare an application
for a third STEM grant. The Hispanic Serving Institutions Title 111 STEM grant for $4.7
million over five years was awarded to the College in November 2016. From over 254
applications, 91 were funded and the College was only one of five applicants with a
perfect score of 100. The official name of the grant indicates its major themes-
Strengthening Hispanic STEM Students: Comprehensive Support, Guided Pathways, and
Renewed Learning. As was the case with the earlier STEM grant, the College is drawing
upon an established relationship with faculty members and institutional leaders at San
Jose State University (SJSU). SISU is the largest institution for Gavilan student transfers.

Goals:
1. Improve STEM student outcomes by increasing
a. The number STEM majors to 200 and increase the percentage that are
Hispanic/low income/first-generation.
b. The STEM major transfer rates by 10% and the percentage of those who
are Hispanic to 63%.
c. The number of STEM students completing 30 and 60-unit milestones by
10%.
d. The completion of STEM BA/BS degrees by 8% (long term data, 4-year
partner, SJSU)
2. Increase guided pathway success expressed in
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a. The number of Guided Pathway students who complete STEM transfer in
three years by 10%.

b. The strength of results on replication of the CUNY Accelerated Study in
Associate Programs (ASAP) model to STEM student outcomes.

3. Increase teaching-learning opportunities by increasing

a. The number of STEM faculty who pilot inclusive STEM Culture & High
Impact Practices to 50.

b. The number of students in introductory math/science courses who are
successful (C or better) by 10% by using supplemental instruction and
other interventions.

c. The number of students in accelerated math and English who are
successful (C or better) by 10%.

The grant is designed as one activity with three parts or types of interventions.

Interventions:
1. Increase the effectiveness of STEM student supports by centralizing and broadening
fragmented support services.
a. Provide students in STEM programs access to equipment at a centralized
STEM Support Center.
b. Provide students in STEM programs access to personal support in the form of a
STEM Counselor; academic/career advising, tutors, and faculty mentors. Locate
the MESA program staff at the STEM Support Center. Use a case management
approach.
c. Conduct bi-lingual outreach workshops on STEM information and careers to
families of STEM major students and to local middle school children.
d. Provide students in STEM programs access to Summer Bridge (pre-freshmen)
and to the Transition Academy (2" year).

2. Strengthen STEM pathways to transfer by streamlining degree requirements.
a. Create new STEM Guided Pathways and streamlined program maps that are
articulated with San Jose State University (SJSU).
b. Create opportunities to participate in the STEM-ASAP study regarding the
efficacy of supports and pathways.

3. Renew STEM teaching & learning opportunities for students and faculty members.
a. Encourage students and faculty members to participate in inclusive STEM
culture and high-impact practices through pilot projects.

b. For introductory STEM curriculum provide access to accelerated remedial
math/English and supplemental instruction.

c. Provide access to student research internships in STEM projects with SJISU
Faculty Supervisors.

Title V Co-operative Grant with Hartnell College, Gavilan College, and California State
University at Monterey Bay (2012-2017) Summary
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This Title V Co-operative Grant with CSU Monterey Bay (CSUMB) and Hartnell
College is concluding in 2017. The co-operative grant focused on Hispanic students
interested in career and technical majors in nursing, digital media, and computer science.
A summary of the activities/interventions supported by this major grant is found in
Appendix Intervention Summaries.

The grant had three shared goals that were collaboratively addressed problems:

4. Academic Programs: To develop three career and technical education transfer
pathways to CSUMB that will increase the transfers and degree completers from
both Hartnell and Gavilan.

5. Institutional Management: To increase the quality and quantity of data available
to evaluate and improve the career and technical education pathway and train
faculty and students to track student outcomes.

6. Fiscal Stability: To provide services to more career and technical education
transfer pathway students at no additional operating cost and to reduce technology
costs with open-source resources.

This grant had six shared measurable objectives to be accomplished by fall 2017
1. Increase Hispanic career technical education pathway completion rates
a. At the community colleges by 10% over spring 2012.
b. At the University BA/BS rates by 10% over spring 2012.
2. Increase the Hispanic and others’ transfer rate and pace by 20% more student
transfers in three years to CSUMB above the fall 2007 cohort baseline.
3. Increase success rates
a. In the higher remedial courses, using contextual instruction compared to
standard approaches, increase success by 10% over the spring 2012 rate.
b. Of non-credit ESL students at Gavilan who move into credit programs
from the 2010-11 baseline of 12-15 per year to 35 per year.
4. New teaching approaches will be used by at least 85% of the 50 career and
technical education pathway faculty
5. Increase to 36 the faculty and staff members who routinely use query research to
improve project/college programs from the 2011-12 baseline of six faculty and
staff.
6. Reduce the average number of excess units taken in the career and technical
education pathway by 50% over the baseline set in year one.

Title VV Developing Hispanic-Serving Institution Grant (2015-2020) Summary

The College successfully applied for a federal U.S. Department of Education Title V-
Developing Hispanic-Serving Institutions program grant in 2014 and received $2.6
million to be spent over five years. The grant activities address the gap in college transfer
and completion that has been noted between Hispanic and non-Hispanic students.

Goals:

1. Improve student outcomes for Hispanic and high-need students by increasing
a. Success rates in key gateway courses by 10% above the baseline of 58.5%.
b. Student transfer rates overall to 20%.
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Hispanic student transfer rates to be in parity with the student body (58%).
The rate of six-year BA/BS completion to 80%.

The number of liberal arts/education majors to 100.

Transfer Academy student completions to 100%.

ShD OO

2. Improve the access to and quality of online programs by increasing
a. The success rates in gateway courses to match traditional face-to-face courses
(69%).
b. The positive ratings of the help desk to 90%.

3. Improve civic engagement education by increasing
a. The numbers of students participating in civic engagement projects to 450 and the
numbers of faculty members participating as mentors to 30.
b. The number of Civic Leadership Certificates awarded to 30 per year.

4. Strengthen faculty teaching-learning skills by increasing the number of faculty
members engaged in

a. Accelerated instruction pilot efforts to 30.

b. Directed learning activity pilots to 50.

c. Online/hybrid course development to 30.

Interventions:
1. The Learning Commons facility is the primary venue for services provided through the
grant-supported interventions for goal one.

a. Provide professional development to faculty to support their work in creating and

piloting new compressed (accelerated) basic skills courses.

b. Provide professional development to faculty to support their work in creating and

piloting directed learning activities for 50 gateway transfer courses.

c. Coach faculty members in the use of a menu of academic and non-academic
support activities to differentiate assistance to students. The menu will include
discrete basic skills lessons, directed learning activities, workshops on reading,
writing, research, one-on-one group sessions, or any other activity relevant to a
student’s courses or their transfer path.

Provide professional development to tutors to support their work with students.
Pilot a Transfer Academy on the Academy for College Excellence (ACE) model.
Hire a half-time bilingual counselor.

Provide loaner laptop computers.

Q@ —+oa

2. The Teaching-Learning Center is the primary venue for services provided through the
grant-support interventions for goal two.
a. Provide professional development to helpdesk staff to hone their expertise and
interpersonal relations skills.
b. Provide professional development to faculty to support their work in creating and
piloting new online or hybrid courses and to assist more experienced faculty
members improve the quality of their course designs and pedagogy.
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3. Goal three, improve civic engagement, is being supported by these interventions.
a. Establish a Civic Leadership Certificate.
b. Link community service directly to the curriculum through service learning
internships and problem-based learning assignments.

4. Goal four, strengthening faculty teaching-learning skills, serves all three of the other
goals through the development of innovative classroom approaches. The interventions are
intended to facilitate and incentivize faculty participation through these annual steps.
d. Add six faculty members per year who are equipped to teach accelerated basic
skills.
e. Introduce ten directed-learning activity pilot assignments per year.
f. Provide professional development in online/hybrid course design and pedagogy to
six faculty members per year.
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Appendix PM- Gavilan College Programs Matrix

Gavilan College Program Matrix 2013

Service Student
Program Service Description Discipline(s) Student Target Primary Funding Served/yr
Case management, counseling, workshops, book Low income
EOPS voucher, and lending library. All areas students Categorical Approx. 400
Case management, counseling, job placement
CalWORKs experience. All areas TANF students  |Categorical Approx. 300
Natural Science Student led sessions aid students outside of class
Supplemental Instructions  |time. Natural Sciences [All students STEM grant Approx. 575
English Supplemental
Instruction In class tutoring, counseling, and workshops English All students Title V Approx. 550
Students take reading and writing together and First time Basic
First Year Experience have access to tutoring and counseling services. |English skills students Basic Skills grant Approx. 350
Combines writing, counseling and mentoring to Hispanic, Endowment/general
Puente support students to transfer. English transfer student  |fund Approx. 50
Summer program that prepares students for Math
Math boot camp courses Math All students STEM Approx. 250
Academic and physical accommodations,
academic career, personal and vocational
counseling, learning skills assessment, specialized Disability
tutoring, academic support classes, vocational students and
Disability resource center  [preparation and job placement, and All areas veterans Categorical Approx. 900
ESL, Basic
skills, new
Student success center Referrals, counseling, workshops. All areas students Title V Approx. 500
First generations,
Academic counseling, cultural and social low income,
TRIO activities, and university visits. All areas disabled Categorical 160
First generations,
low income,
MESA Study center STEM STEM majors MESA Grant Approx. 250
Tutoring Tutoring offered All areas All students General fund Approx.
Support for students and their writing assignment,
poetry, short stories, and business letters and
Writing Center resumes. Special events and workshops. English All students General fund Approx.
Math lab Provides Math tutoring Math All students General fund Approx.
Community placement paired with classroom Social Science,
Service Learning instruction incorporating experiences. English, Fine Arts | All students Grant Approx. 500
Combined reading and writing course that allow Basic skills
Acceleration students to skip a Basic skills level English students Title V Approx. 160
Provides notice and counseling to students who Students at risk
Early Alert are at risk of failing. All subjects of failing Title V Approx. 280
Counseling Provides academic counseling All subjects All students General fund Approx.
Learning Commons 6,000-8,000

Source: Gavilan College Office of Institutional Research
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Appendix SP- Gavilan College Strategic Priorities and Goals

STRATEGY #1
Optimize enrollment, course offerings, and services to reflect community needs and
growth.

Goal #1 Create an institutional approach to offer and integrate student outreach activities,
recruitment, assessment, orientation, counseling, retention and follow-up efforts, with
particular attention to educationally under-represented student populations.

Goal #2 Strengthen career programs by participating in regional career technical
education collaboratives and initiatives from the Chancellor’s Office.

Goal #3 Increase course and program offerings, as funding allows with a particular
emphasis on Transfer Model Curriculum (AA/AS-Ts).

Goal #4 Support programs that bridge pre-collegiate credit/non-credit courses and other
learning support options intended to prepare students for entry into basic skills, transfer,
and career technical programs.

Goal #5 Evaluate alternate delivery of courses and services such as online, hybrid, and
High Step. Grow distance education program offerings as appropriate.

Goal #6 Use data to plan a complete general education transfer pattern of courses and
appropriate basic skills and career technical courses at the Hollister and Morgan Hill
facilities, and the Gilroy campus in the afternoons, evenings and weekends.

Goal #7 Work with the AB86 consortium to implement the established consortium plan.
STRATEGY #2

Improve student services and enhance curriculum and programs in order to help
students meet their educational, career, and personal goals.

Goal #1 Increase the student success, completion, and transfer rates using reasonable
benchmarks specified by the College.

Goal #2 Use student learning outcomes assessment results to inform program plans and
make program improvements.

Goal #3 Develop professional development activities for faculty to improve quality of
teaching and curriculum for basic skills, career technical, and transfer courses.

Goal #4 Evaluate student support services to identify successful strategies and remediate
gaps that may hinder student success in accordance with instructional improvement goals.
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Goal #5 Provide a means to develop meaningful connections with educational and
community partners.

Goal #6 Create communication methodology to increase the awareness of student well-

being services such as mental health.

STRATEGY #3
Improve and expand existing facilities to enhance the learning environment.

Goal #1 Expand facilities in the north and southeast portions of the district that will allow
the expansion towards educational center size (20,000 square feet).

Goal #2 Use technology to improve existing classroom facility space, optimize academic
success and administrative operations.

Goal #3 Integrate cost effective green practices for facilities, landscaping, and college
systems into all campus improvements. Landscaping changes should include conversion
of grass lawns to more sustainable and less water-consuming California native
landscaping.

Goal #4 Establish permanent facility for South Bay Public Safety Consortium.

Goal #5 Create gathering spaces so students and staff may engage in scholarly
interaction.

STRATEGY #4
Recruit and develop staff to foster success for our diverse students in their attainment
of educational and/or career goals.

Goal #1 Create a staffing plan to better meet student needs after assessing staffing gaps in
all departments.

Goal #2 Working with college department chairs and Academic Senate continue to
implement a five-year full-time faculty hiring plan to ensure that 60% to 62% of credit
courses are taught by full-time faculty.

Goal #3 Maintain competitive salary and benefit packages to ensure the attraction and
retention of the best-qualified employees.

Goal #4 Determine the needs and scope of a Professional Development Plan for all
employees

Goal #5 Promote a safe and healthy work environment through planned activities
throughout the year.
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Goal #6 Create institutional standards for customer service, for providing services to
students and staff, with regular assessment.

e Objective 1. Through the Student Services Council and other committees, review
current practices and create technological and other processes to streamline
Services.

e Objective 2. Create service learning outcomes that include customer service and
student awareness of key processes and advisement.

Goal #7 Assess and remedy any identified gaps in the College’s Equal Opportunity
Employment Plan and Equity Plan to comply with current legislation and reflect the
community’s diversity.

Goal #8 Form institutional committees out of the Student Success Taskforce and the
Student Equity Taskforce to permit accountability of decisions and allow for publication
of minutes and meeting accessible to all.

STRATEGY #5

Implement the Educational Master Plan goal specifying development of multi-college
expansion by coordinating all instructional programs, student and administrative
support services, organizational structure and staff, and site development through
linkage with Strategy 3.

Goal # 1 Develop a faculty, staff, and community driven plan for the expansion of
educational programs and related educational specifications (i.e. specific facility needs).

Goal #2 Develop a proposed administrative structure and staffing plan to best support the
expansion of facilities in San Benito County and Morgan Hill, through linkage to
Strategy #4.

STRATEGY #6
Foster a campus culture of engagement and excellence through improved
communication, coordination, collaboration, and participation.

Goal #1 Improve communication processes among all stakeholders to increase awareness
about planning activities, resource allocations, and significant factors affecting the
college.

Goal #2 Create opportunities to improve integration and collaboration at every level, with
emphasis on student success, e.g., a college hour, staff development opportunities.

Goal #3 Increase the number of opportunities for cross-disciplinary discussions with
special attention to the inclusion of students, classified staff, and part-time faculty.

Goal #4 Strengthen and augment means for students to communicate among themselves
and to the broader campus community on issues of common concern.
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Goal #5 Broaden contacts and communication with local high schools, businesses, and
agencies so such contact, collaboration, and feedback is widespread and frequent in all
sectors of campus.

STRATEGY #7

Develop and implement a plan for creating a College Life program, including
outreach, recruitment, and support for increased numbers of international students.
Goal #1 Research best models of College Life in community colleges, including student
government, clubs, and community/service involvement and create a plan for Gavilan.

Goal #2 Propose a path to achieving the plan above, including resource development,
staffing, and other infrastructure costs.

Goal #3 Research best models of international student outreach and recruitment. Develop
a plan for Gavilan to expand current international student enrollment over a period of
years to specified target numbers.

Goal #4 Based upon models used by colleges similar in size to Gavilan, propose a path to
achieving a successful international student program, including partnerships, staffing,
other infrastructure costs, and resources development.

Goal #5 Engage potential community and business partners in developing resources to
support international students, including family hosting and internships.

Source: Gavilan College. Strategic Plan FY 2015-16 Through 2019-2020. August 11, 2015
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Appendix T1- CSU Transfer Students from Gavilan, Major Field of Study

Year In Which Gavilan College Student Transferred to

California State University
2010- 2011- 2012- 2013- 2014- 2015-

CSU Concentration Name 2011 2012 2013 2014 2015 2016 Total  Average
Undeclared 42 33 19 9 20 5 128 12.8
Business Administration 15 6 10 29 15 18 93 9.3
Psychology 14 17 11 17 14 18 91 9.1
Criminal Justice 10 15 6 19 16 14 80 8.0
Liberal Studies 13 6 5 8 16 14 62 6.2
Kinesiology/Physical Education 8 9 3 11 12 13 56 5.6
Sociology 13 11 2 8 4 7 45 45
Speech Communication 3 4 8 10 2 8 35 35
Human Services/Collaborative Human Services 4 3 2 5 10 10 34 3.4
Social Science/Social and Behavioral Sciences 3 8 4 10 3 6 34 34
Biology 6 5 4 3 8 7 33 33
Child Development/Early Childhood Education 3 2 8 5 7 4 29 29
Humanities 7 4 2 2 8 4 27 2.7
Accountancy 4 5 3 5 5 4 26 2.6
Art 6 6 4 5 4 1 26 2.6
Communications 3 4 3 4 4 7 25 2.5
English 5 2 3 5 5 3 23 2.3
Health Science 4 1 3 8 4 1 21 2.1
Marketing 3 5 5 2 2 3 20 2.0
History 4 3 3 3 2 4 19 1.9

Total for Top 20 Concentrations 170 149 108 168 161 151 907 90.7
% of all CSU Transfers in Top 20 67% 2% 67% 65% 65% 69% 67%
Grand Total for all Concentrations 255 207 161 259 246 220 1348 195.7

Source: California State University, Analytical Studies Unit. Community Colleges Transfers to the CSU.
Retrieved February 1, 2017 from http://www.calstate.edu/as/index.shtml; analysis by Cambridge West
Partnership, LLC
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Appendix JOBS: Occupational Projections

Interpreting the Occupational Projection Data

The projections that are estimates based on information the EDD has received through
surveys of employers assume that historical trends will continue into the future.
Therefore, unforeseen events occurring in the projection period may have an impact on
employment levels. The projections should be supplemented, where possible, by
documents such as those published by the Centers of Excellence, local and regional
economic research materials, chambers of commerce reports, and information from local
economic development agencies.

Emerging occupations may not be accurately reflected in the Standard Occupational
Classification (SOC) titling, the current estimates of employment, or the future
projections. Real-time LMI job posting data may be a good source of information about
emerging trends and occupations.

The 2010 SOC system is used by federal and state agencies to classify workers into
occupational categories for the purpose of collecting, calculating, or disseminating data.
Workers are classified into one of 840 detailed occupations, which is a grouping of job
titles that have a similar set of activities or tasks. The SOC classification system is
managed by the Bureau of Labor Statistics (BLS) and will be updated next in 2018.

The typical entry-level education is also a coding system managed by the BLS. Local
practice in a region may vary.

Wage data is aggregated at the county level, but does vary across counties for the same
occupation. There can also be variation across counties on the entry-level education, on-
the-job training, and work experience for the same occupation.

Determining a labor market gap using the demand data in conjunction with the supply
data assembled by the Centers of Excellence should be done with caution.

Interpreting the Supply Data

The California community college data mart is the source of awards granted in that
system. The California-specific Taxonomy of Programs (TOP) coding system is the
means by which award data is organized. The counts in the data mart represent awards
given, not the number of students who received the award. The federal Integrated
Postsecondary Education Data system (IPEDS) reporting system is the source of awards
from postsecondary institutions other than the California community colleges comes.
There is a one-year lag in the availability of that data. That federal reporting system uses
the Classification of Instructional Programs (CIP) coding system. There may be errors in
cross walking data from the CIP to TOP codes. The CIP code system is more detailed and
nuanced compared to the TOP code system. There are inconsistencies in the classification
of awards below the associate degree between the IPEDS and California community
college system. IPEDS classifies by the duration of the program while the California
public institutions classify by semester units.
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It is very important to consider supply data on a regional basis rather than a single
institution. That will include neighboring institutions whose graduates are also competing
for job openings. Unfortunately, there is no agreement on the learning outcomes from
educational programs. It is stressed to be aware that among the community colleges there
can be differences in the TOP code each college selects for the same program of study.

Often, colleges look at graduation numbers to determine the supply of potential workers.
However, this might underestimate or overestimate the number of qualified individuals.
For example, community college students need to petition to receive an award once they
meet the requirements, and some do not complete this final step. Students may not get a
job in their field of study, or they may move out of the region to find work. In addition,
skills-builder students who pass community college career and technical education
courses frequently go on to secure significant wage gains, even if they do not complete a
program. Completion numbers also do not account for differences in educational
preferences or unique skills that program graduates possess (for example, being
bilingual).

In addition to graduates of educational programs, there are other considerations on the
supply side, such as existing underemployed/unemployed workers with the needed skills
or work experience in the labor pool or graduates from outside the region able to take
jobs are two other considerations.

The portion of projected annual average job opening employment opportunities for
graduates of the community college in the South San Francisco Bay (Santa Clara, San
Benito, Santa Cruz, and Monterey counties) area are similar to those in other
urban/suburban areas of the state.

Average Annual Total Job Openings 2014-2024

Santa  San Benito_ Median Annual
Entry Level Education Monterey Cruz* Santa Clara Total % of Total % of Total Wage 2016
Less Than high School 4,144 1,400 10,191 15,735 32.7% $30,591
High School Diploma or Equivalent 1,881 1,098 8,543 11,522 23.9% $46,474
Subtotal 56.6%
Some College, No Degree 75 51 623 749 1.6% $44,749
Postsecondary Certificate 350 109 1,352 1,811 3.8% $52,488
Associate's Degree 93 131 1,250 1,474 3.1% $64,725
Subtotal 8.4%
Bachelor's Degree 886 506 13,920 15,312 31.8% $85,430
Master's Degree 78 54 507 639 1.3% $79,544
Doctoral or Professional Degree 109 40 784 933 1.9% $111,632
Subtotal 35.0%
Totals 7,616 3,389 37,170 48,175

*Santa Cruz projection data is 2012-2022
Source: California Employment Development Department, Labor Market Information; analysis by
Cambridge West Partnership, LLC.

The importance of completing a Bachelor’s degree is illustrated by comparing the annual
average job opening employment opportunities by urban dominated county in the state.
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The greatest number of projected job openings for those with a Bachelor’s degree is in

Santa Clara County.

EDD Average Annual Occupational Openings Projections 2014-2024 by Urban Areas

Santa San Sacra-

Entry Level Education San Diego Orange Los Angeles Clara Francisco mento
Less than high school 34% 36% 39% 27% 30% 35%
High school diploma or equivalent 30% 30% 28% 23% 21% 28%
Some college, no degree 1% 1% 1% 2% 1% 1%
Postsecondary non-degree award 5% 4% 5% 4% 3% 5%
Associate's degree 3% 2% 2% 3% 2% 2%
Bachelor's degree 24% 23% 20% 37% 29% 22%

Master's degree

2%

1%

2%

1%

1%

2%

Doctoral or professional degree

3%

2%

2%

2%

3%

2%

Source: California Employment Development Department, Labor Market Information; analysis by

Cambridge West Partnership, LLC

In the following tables individual occupation that are projected to have 50 or more
average annual job openings have been selected. The SOC code for the occupation has

been matched to the TOP code for instructional programs offered by California

community colleges. Each occupation may be associated with more than one TOP code.
In those cases the subtotal row reflects the total number of graduates. The number of
projected average annual openings is compared to the three-year average number of
graduates from California community colleges in Santa Clara, San Benito, Santa Cruz,

and Monterey Counties.
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